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Expressways 


An integrated language arts program in seven levels 
for the early elementary school years. 


Level 1 
Level2 | Grade 1 
Level 3 


Level 4 
Grade 2 
Level 5 


Level 6 
Grade 3 
Level 7 





core materials 


xpressways 








ore Materials Grade 1: Levels 1-2-3 





iscussion Motivators 


2 large picture cards 


Bupil’s Books 


Level 1 | Level 2 


pupil's Workbooks 





Level 1 Level2 ~ Level 3 


eacher’s Sourcebooks _| 





Level 1 Level 2 ,/ Level 3 


ancillary materials 


Expressways 


Ancillary Materials Levels 1-2-3 


Phonics Workbook 
One workbook for Levels 2 and 3 


provides extra practice with phonic elements 
taught in Levels 2 and 3 


Teacher’s Edition of the workbooks 


overprinted with responses to the exercises for 
teacher convenience 





Level 1 Level2 \ Level 3 


The Reading Corner 


10 small books for each level for independent 
reading; each extends the unit theme. 


Tests 


End-of-level tests 
on ditto masters 


Expressvan 


A “truck” filled with picture and word cards for 
independent use by the pupils in many activities. 


Talk-a-Rounders 


20 small booklets — promote discussion and de- 
velopment of concepts; encourage pupils to read 
independently 
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assumptions and goals 


Expressways 


An integrated language arts program designed to develop the language competence of children in 


the early years of the elementary school 


Basic Assumptions 


1. Language has four strands — the receptive 
components, listening and reading, and the ex- 
pressive components, speaking and writing — 
and competency in each is important to the indi- 
vidual. A language program should be cognizant 
of and plan for pupil growth in each component. 


2. The four strands of language are interrelated 
and interdependent. A language program should 
be organized so that experiences in one area are 
related to, and reinforce learning in, the other 
areas. 


3. Language grows and develops in relation to 
experience. A language program should 
capitalize on children’s actual experiences and 
provide vicarious experiences that extend and 
enrich their backgrounds. 


Program Goals 


The goal of Expressways is that children will develop language competence commensurate with — al 
their potential and stages of development. More specifically, the children will:. et 


e listen effectively in a variety of situations 

e develop the skills of word perception and in- 
terpretation essential to interpreting and evalu- 
ating ideas expressed in oral language 

e appreciate prose and poetry that is presented 
orally 

e recognize listening as an important method of 
obtaining information and sharing in the ideas 
of other people 


e speak fluently in a variety of situations 

e express their ideas, thoughts, and feelings, 
clearly and confidently 

e describe real and vicarious experiences 

e use oral language to recall and relate experi- 
ences 

e develop and refine ideas through oral language 

e develop a positive attitude towards speaking as 

-a means of organizing and communicating 
ideas 


viii 


















4. Language is used to communicate with oth 
people. Usually it is learned best in social situa 
tions that provide opportunities for interaction. 


5. Language is a vehicle for thinking, used in q 
tablishing relationships among experiences an} 
in organizing and refining ideas. A language p 
gram should provide content and situations thd 
stimulate thinking through language. | 


6. Language presentations take many forms. } 
language program should provide experience | 


sions, conversations, storytelling, drama, and 4 
on) and varied forms of written presentations 
(stories, essays, poems, and so on). 


7. Language is often used in relation to visual} 
materials. A language program should help chi 
dren to relate ideas presented in pictures, dia-} 
grams, and so on, to ideas presented in oral of 
written language. 


Est, 


e enjoy reading a variety of kinds of writing 
e develop the skills of word perception and in- | 
terpretation essential to interpreting and eval 
ating the ideas expressed in written languag@q 
e choose to read independently for a variety o ! 
purposes 
e recognize reading as an important method of 
obtaining information and sharing in the ideal 
of other people | 


e express their ideas, thoughts, and feelings 
clearly and confidently in written language 
e use written language as expression and as © 
record | 
e develop and refine ideas through written lan- 
guage | 
e become familiar with the conventions of writt¢ 
form, including handwriting, spelling, and pur 
tuation | 
e become familiar with a variety of forms of wri} 
ing 
e develop a positive attitude towards writing as} 
means of organizing and communicating ide 

























xpressways 


bmotes the development of competence in 


attend to a story 


tening 


j providing 


child-centred, thought-provoking material to 
sure development of skill in listening to, and 
gacting to, ideas: 

me stories 

® poems 

ae factual selections 

te sets of directions 

ze riddles 

#° games 


- teacher presentation of listening selections 

d lessons to ensure that pupils will 

mattend to oral presentations 

sustain attention for increasing periods of time 

eact to the ideas expressed in oral presenta- 
ions 

isten to the ideas of others about oral presen- 

Rations 

ecognize sounds 

iscriminate sounds 


follow oral 
directions 


extend vocabulary 


- directed instructional activities to ensure that 
Dils will 
#isten for a variety of purposes 
nderstand meanings of words in spoken con- 
next 
ecall details accurately 
Wecall main idea 
muMmMarize ideas 
ecognize relationships — sequence; cause- 
ieffect 
elate personal experiences and opinions 
wollow oral directions 
Histinguish fact, fiction and fancy 
make inferences 
sense emotional reactions 
orm sensory images 
ppreciate prose and poetry presented orally 











purposes and objectives 


Activity 3 


“Cheese, Peas, and Chocolate Pudding”: Listening to a story 


Use this activity to further the goals set out for Activity 1, Unit 1. Pupils 
need to develop habits of attending in a listening situation for reasonable 
lengths of time; they should be given many opportunities to recall and 
react to ideas presented in a story 


Read the story “Cheese, Peas, and Chocolate Pudding’ in two parts. Ask 
the questions after each part 


CHEESE, PEAS, AND CHOCOLATE PUDDING 


There was once a little boy who ate cheese, peas, and chocolate pud- 
ding. Cheese, peas, and chocolate pudding. Cheese, peas, and chocolate 
pudding 


For breakfast he would have some cheese. Any kind. Cream cheese, 
Canadian cheese, Swiss cheese, brick cheese. Just cheese for breakfast 


For lunch he ate peas. Green or yellow peas. Frozen peas, canned peas, 
dried peas, split peas. No potatoes, though—just peas for lunch 


And for supper he would have cheese and peas. And chocolate pudding 
Cheese, peas, and chocolate pudding. Cheese, peas, and chocolate 
pudding. Every day the same old thing: cheese, peas, and chocolate 
pudding 


from Teacher's Sourcebook, Level 1 


Activity 4 


Workbook, page 2: Following oral directions 
Understanding vocabulary 


Have pupils prepare for the exercise by placing crayons and pencil in 
readiness. Be sure they have black, green, blue, and red crayons 


Give directions only once. After each direction pause long enough for 
pupils to complete the task. 


Direct attention to the first picture on the page 
Say: Alittle girl went for a walk. She saw some animals 
Color one big elephant black and the little elephant green 


Put a circle around two elephants. Put a red line under the other 
one. 


Find a tall giraffe. Make a red dot to show how tall it is 
Find the tall, thin man. Give him two red balloons. 


Draw a green line from the giraffe to a monkey and put a red X on 
the monkey 


Count the monkeys and write the number on the tree 
Before beginning the next exercise, note if any of the pupils are having 


difficulty with the “double” instructions. If necessary, give only one ata 
time in the next exercise. 


from Teacher's Sourcebook, Level 2 





from Workbook 2 


purposes and objectives 


Expressways 


promotes the development of competence in 
speaking 


by providing 


—child-centred materials to stimulate the use of 
oral language in a variety of situations: | 
® pictures 
® picture sequences 
® stories and poems 
® direct experiences 


— instructional activities to ensure that pupils will 
© use oral language for a variety of purposes 
© react to ideas in oral presentations and pic- 
tured situations 

respond to the ideas of others 

express ideas in sentences 

use varied sentence patterns 

express ideas in sequence 

use precise vocabulary 

dictate sentences for recording in group and 
individual compositions 

dramatize 

retell stories 

tell a story in sequence 

reproduce rhythmic patterns 

say poems 

® participate in small group discussions 


Activity 3 


Telling a story for others to act out 


tell stories Recall “The Circle Game. Have pupils suggest other stories (such as. 

in sequence The Three Little Pigs, ‘Goldilocks and the Three Bears, Little Red 
Riding Hood, ‘The Five Chinese Brothers’ and so on) that could be used 
in the same way. Choose one of the stories mentioned and develop a 
circle game from it. Have various pupils act as the storyteller 


Smaller groups of pupils will enjoy this as an independent activity 


Activity 4 


Discussing the unit theme 
Writing a composition 


Ask if pupils play games that need a lot of people (besides “The circle 
game’) to make the games fun. Encourage pupils to include organized 
indoor games, such as dodgeball and farmer-in-the-dell, as well as out- 
door activities, such as hide-and-seek and follow-the-leader. 


Consider briefly things that make it fun to play in a group with other peo- 
ple and things that sometimes make it difficult. 


Suggest that pupils organize a short composition telling about things that 
dictate sentences they like to do with groups of people. Suggest that they mention several of 
for recording the things that they like to do and tell why these are best done in a group 

They may want to include some suggestions about making a group work 
observe 
conventions of During the writing draw attention to the punctuation and the use of capital 
writing letters. Involve pupils in the spelling of simple words 


from Teacher's Sourcebook, Level 2 











Discussion Motivator Level 2 


i like pu ppies. 


from Skip Along, Level 1 


Some children 


Some children like sweet things. 


don’t like to go to bed. 


Ca Resor a, ee 


Yale i 
Some children 


like crawly things. 


niiare 


are noisy. 





from Leapfrog, Level 3 











xpressways 
ibromotes the development of competence in 


pading 







iy providing 
— exciting, child-centred materials to stimulate 

in reading, to ensure ease ofentry — 
ading task, and to provide pupils with 

reading experiences: an 



















® group compositions 

e stories 

® poems 

® picture essays 

e booklets for independent reading 


rected instructional activities in word percep- 


ion ensure that pupils will | 

use a variety of techniques for word recognition 
understand the concept of a “word” 

recognize core vocabulary 

recognize and discriminate letter forms 
discriminate word forms 

associate sounds and symbols 

use phonic and context cues 

recognize word structure 





directed instructional activities in comprehen- 
n to ensure that pupils will © : 
read for a variety of purposes 
focus attention on the reading act 

sustain attention in reading for increasing 
periods of time 

understand word meaning in written context 
classify 

note and recall details 

note and recall main idea 

recognize relationships — sequence, cause- 
effect, time 

distinguish fact, fiction and fancy 

make inferences 

predict outcomes 
He sense emotional reactions 
ge form sensory images 
§° form conclusions 

@ make judgments 

@ interpret a story orally 


fie 


alco 





apply phonic knowledge 

recognize core vocabulary 

understand sentences 

understand question and answer pattern 
follow oral directions 

Classify 

extend vocabulary knowledge 





purposes and objectives 













I like pets 
We have a pet dog. 
te Jumps across ‘the desks. 
\We call him Jumper. 

He guards our room at night. 
He listens when we have stories. 


He sits beside us when we 
are doing our work. 


Group composition— Level 1 


Pupils are intro- 
duced to direct 
narration by the 
use of “speech 
balloons.” 


Colorful, contem- 
porary illustration 
aids in reading 





from Hopscotch, Level 2 


Penny Ran Down Park Street Penny called, “I'm going 


Penny ran down Park Street: j 
Steve didn’t hear what'Penny said, 


St led, “Whi 2 
eve called, ere are you going, Penny so STEVE RAN TOO. 


Why are you running?” 


Sara sow Penny and Steve running 

down Park Street 

Sara called, “Where are you going? 
Why are you running?” 


Penny called, “I'm going... ++...” 


Sara didn’t hear what Penny said, 
so SARA RAN TOO. 





from Leapfrog, Level 3 
Repetitive patterns ensure success 
answer sentence 


er ot 
% } patterns. Pupils indi- 


}} cate understanding 
of ideas and of 
core vocabulary by 
marking a picture 


Where is the kite? 


The kite is on the chair. 


5 By ¢ 
Where is the monkey? Practice for 


understanding of 
the question-and- 


The monkey is in the tree. 
Where are the children? 

The children are in school. 
Where can I find the ball? 


The ball is on the table. 


Where can he put the duck? 
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purposes and objectives 


Expressways 


promotes the development of competence in 
writing 


by providing 


—child-centred situations to stimulate interest in 

writing as a means of expression and record 

® pictures 

© oral presentations of stories and poems 

® direct experiences in school and community 
surroundings 

® group discussions of high-interest topics 


— directed instructional ee to ensure that 

pupils will 

e use written language for a vaneny of purposes 

® understand the concept of a “word” 

e associate oral and written language 

® associate sounds and symbols 

® recognize some conventions of written lan- 
guage 

e form manuscript letters 

e develop ideas for writing (dictating) group 
compositions 

e develop ideas for writing (and/or dictating) in- 
dividual compositions 

® spell words 

® use conventions of written language 


—practice material to provide opportunities to 
ensure that pupils will 

© form manuscript letters 

© spell words 

® write words 

e write sentences 


Activity 2 
Writing a composition 


Suggest 10 pupls that inet cep ea composition about some of the 
res the’ e (for ex ample look palsies rainy, 


ie ¥y will begin the composi- 
In, how many things they want nto tp a0 nits topic, and how they will 
end the composition 


Activity 2 
Writing a composition 


Have pupils recall the story in Activity 1 and the discussion they had 
about things families do together 


Suggest to pupils that they develop a composition about things that 
families can do together in the summer and things that they can do in the 
winter 


if the composition develops in the form of a story, guide pupils in organiz- 
ing their ideas by having them summarize who the story 's about, what 
happened, where it happened, and how the story ends. 


During the writing of the composition, draw pupils’ attention to the conven- 
tions of fetes language. 

Involve the pupils in the writing of the composition by having them write 
familiar words or phrases, supply phonic and word structure elements that 
have been studied, and supply punctuation marks and capital letters. 


Have pupils read the composition silently when it is completed. 


Activity 6 


Writing Individual compositions 


Suggest to pupils that they write individual compositions about something 
they like to do with their families. Guide pupils in organizing their ideas for 
the composition by reminding them to think about who they are going to 
write about, what happened, when it happened, and where it happened 


Have pupils illustrate their compositions, Have pupils work in pairs and 
read their compositions to each other. 





from Teacher’s Sourcebook, Level 3 


xii 


Tell your pupils about something exciting you have done 
} 


Activity 1 


Interpreting a picture sequence 
Discussion Motivator 6 


Note: With many pupils you may want to combine Activities 1 and 2 ina 
single period 


Talk with pupils about the story presented in the sequence of pictures 
Use questions, such as the following, to initiate talk and to encourage a 
careful interpretation of the pictures and the sequence of events 


picture 1 
What is the cat doing? 
How does the cat feel? 
Why do you think she has the kittens in a box? 


picture 2 
How does the cat feel now? 
How do you know? 
Why does she feel like that? 
Are her kittens safe here now? 


Talk briefly about possible story endings. 


Have individual pupils tell the story in sequence, using one or two sen- 









Pupils discuss 
pictures of storiey 
the light of their d 
experiences. 


sentences to recy 
their ideas. Thusf 
they are introdug 
to written langua 
in a meaningful 
situation. 








tences to interpret each picture. Relate the discussion to the unit theme 
“Animals Are Interesting,” by encouraging pupils to react to the sequence 
of events in the pictures and to relate them to personal experiences with 
animals. 


Activity 2 


Dictating a composition 


Recall the discussion of the sequence of pictures in Activity 1 and the 
suggested ending for the story. 


Suggest that pupils compose and dictate a story ending. Remind them 
that the first part of the story has been told by the picutres. As you record 


43 
Teacher's Sourcebook — Level 2 


Pupils learn 
sound-symbol 
relationships and 
strengthen the 
visual learning by 
— | tracing and writing 
the symbol or letter. 


Pupils are asked to 
| interpret a pictured 
situation by writing 
.| one or two 
__} sentences. 




















ey are ca n 


tree 


Workbook — Level 2 


xpressways 
5 an integrated language arts program 
0 strengthen language learning, the program 
tresses integration in a number of ways: 
Theme 

each unit, experiences and learning activities 


each language area are related to a theme. 
upils are thus provided with a variety of ideas to 


gonsider and organize using language. 


Theme: | like balloons. 






Activity 1 






ctured 


3 to 
xperience 







the words say 


Activity 4 






apoem Balloons to blow 
Balloons to burst 
The blowing’s the best 
The bursting’s the worst. 





Skip Along, Level 1 








THE BALLOON 






Say the poem 2 or 3 times 
























from the Reading Corner 1 


it overview chart highlights integration 


e arrows identify the major aspects of integra- 
bn inherent in each activity: for example, 








: 
pe aking writing reading 
lpils express in oral language their ideas about 
theme — they dictate (write) sentences — they 


ad the sentences. 

us pupils’ growing skill in using oral language 
erns is reflected in the language they see 

itten and that they read. 


Say the following poern to the pupils 


from Teacher's Sourcebook Level 1 





Skip Along, page 7: Interpreting a pictured sequence 


Talk about balloons with the pupils. Encourage them to tell of their experi- 

ences with balloons, Use such questions as the following: 
What do you like about balloons? 
What can you do with them? 
How do you make a balloon big? 
How do you feel when you are blowing up a balloon? 
What can happen to a balloon? 

How do you feel when your balloon bursts? 


Write, | like balloons on the board. Read it. Tell the pupils to turn to page 
7 in Skip Along and look at the sentence at the top of the page. Ask what 


“Balloons to blow ..."’: Listening to a poem 


—Mary Ann Hoberman 





Unit 7 


LISTENING 





at 


























Theme: | like balloons 


SPEAKING 


like balloons 


Brenda is blowi 
balloon. 


READING 





NO up Q 
The balloon is getting bigger 


Now the balloon is very 
big. 
Ht exploded! 


WRITING 


integration 

















Activity 1 
Interpreting a pictured 
sequence- 

Skip Along, page 7 


- 


Reading a sentence 













Recognizing initial /b/ 


Activity 4 
Listening to a poem 






















Activity 2° 
Associating sound and 
symbol: /b/, b 

Workbook Follow-up, 
page 18: Finding pictures 
whose names begin with 
/b/ 





Dictating sentences 


Saying a poem 
Workbook, page 19: 
Interpreting a pictured 
sequence 


Reading sentences 


| 





Writing b 


Activity 3 
Writing the composition 


Observing 
sentences 










the writing of 





Activity 5° 
Associating sound and 
symbol: /s/, s; /b/, b 
Workbook Follow-up, 
page 20: Assessment — 
Finding pictures whose 
names begin with /s/ and 
/b/ 

Activity 6° 

Reading sentences 
Applying phonic 
knowledge 


Writing s and b 





Activity 7 
Using context to 
predict words 











Observing the writing 
of sentences 
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integration 


ll Skills 


Learning activities are organized so that experi- 
ences in one area of language are related to and 
reinforce learning in another area. This facilitates 
learning and ensures economy of time for both 
pupil and teacher. For example, in one unit: 


e word recognition skills 
listening —auditory recognition /b/ 


reading —-visual recognition b 
—words beginning with b 
writing —forming the letter b 


speaking —saying words beginning with b 
—rhymes and jingles 
to improve articulation 
of /b/ 
e comprehension 


listening —wunderstand emotional reactions 
of story characters 


speaking —telling how people feel 
—using vocabulary to describe 


emotions 
writing |—dictating sentences describing 
how people feel and react 
reading —uwunderstand emotional 


reactions of story characters 


lil Other areas of curriculum 


Themes are chosen from all areas of human ex- 
perience — this enables the teacher to integrate 
the curriculum in other areas with the language 
curriculum. 


XIV 









s s 
Activity 2* 
Associating sound and symbol—/b/, b 


Tell the pupils to listen carefully to these words: 












Barb balloon burst big bang 












associate sound and 


Ask the pupils what they noticed about the beginning sound in each wo 
symbol—/b/, b 


(All the words begin the same. The words begin with the b sound.) 





Say the words having individual pupils repeat each word after you. 


Tell the pupils to listen to the groups of words you are going to say. Tel 
them to listen for the words that begin with the same sound as balloon. 
Say the words in groups of three. Have individuals say the words from 
each group that begin with the same sound as balloon 














Word groups: 








bear / hat / belt bottle / cap / boot 


go / build / Pete beautiful / silly / bit 





As the pupils identify the words, write them on the chalkboard. Have th 
pupils underline the beginning letter of each word. 


Review the generalization that the letter b stands for the sound heard 4 
the beginning of bear and belt, etc. 








Workbook Follow-up, page 18: Finding pictures whose names beg 
with /b/ 


Tell the pupils to look at the box at the top of page 18. 
What is in the picture? 
What letter does the word ball begin with? 














associate sound and 
symbol—/b/, b 


Point to the letter b. Mention that it stands for the sound at the beginni 
of ball. Point to the word ball. 

This is how the word ball is written. 
Ball begins with the letter b. 








Demonstrate the formation of the letter b on the chalkboard. 












Tell the pupils to 
(i) Name the pictures in each row. 
(ii) Print the letter b under each picture whose name begins w} 
the same sound as ball. 


Activity 6 


“All Change”: Listening to a story 








Tell pupils that the story you are going to read to themis about four 4 
animals, and that they must listen to find outwhat happens to each of 
them. 









recognize emotional 


reactions Read the story in sections using the questions at the end of each secti 








Questions: 
How does Kitten feel about her new home? 


Activity 8 
Leapfrog, pages 26-34: Reading a story—“‘Tony's Dog” 
Core Vocabulary: 

Unit—asked but dog his ran yes 
Review—-have is said that can was _ went 


Have pupils locate the title on the Contents page and predict what the 
story will be about. 










Guiding the reading 
Page 26 
Have pupils read silently. 
Ask; What does Tony want? 

How does he feel when he sees other people with dogs? 
Why do you think his father doesn't let him have a dog? 


tecognize emotional 
reactions 





























xpressways 
eacher’s Sourcebook 


asy to Use 


bome Features 


Hach level of the program is divided into short 
nits. The units are numbered consecutively 


# continuous progress 
§ communication of pupil progress 
# ease of record keeping 


§. Activities (lessons) 

gach unit consists of a series of activities or les- 
gons that provide variety in instructional materi- 
als and procedures to ensure development of 
kills in listening, speaking, reading, writing. 


Activities marked ¥ are designed to be short 
Rssons of 5-10 minutes 


& Experience Extensions 

uggestions for optional experiences related to 
mit themes that should extend and/or enrich 
ackground of students 


# Extra Practice or Extra Teaching 
suggestions for reusing Workbook pages for 
mother purpose or suggestions for additional 
aching for pupils who need it 


Checking Achievement 


gNguage learnings covered in that unit — to aid 
# record keeping, diagnosis, reteaching, plan- 
og 


Appendix 
Weacher-Directed Games and Activities 


me teacher preparation and direction 

st of Publishers’ Addresses 

Wources for the books listed under Books to 
ead in each unit. 

ord Lists 

Levels 2 and 3 a cumulative list of words 
bed in the readers is given. It is not intended 
at these words be taught in isolation, but it is 
indication of the variety of words to which 
fildren are introduced. 


| t the end of each unit a list of the concepts and 


Wuggestions for games and activities that require 


sourcebook 


Level 1 Units 1-14 
Level 2 Units 15-24 
Level 3 Units 25-34 


Activity 6* 


Reading the composition 
















Experience extension: Briefly review the sequence of events in the 
story. Assign roles and have pupils retell the story. If you have a tape 
recorder, allow pupils to tape and play back their version of the story. 





Extra practice 








For pupils who have difficulty with the concept of a word, be more explicit 
in drawing their attention to the written form of words in subsequent com- 
positions. When the pupil gives a sentence and you record it, say: Watch 
as | write each word you said. Then briefly check on pupil's understand- 
ing of how many words were said. 


Checking achievement 


Could the pupils 
—attend while you read an entire story? 
—recognize rhyme? 
dictate sentences to form a coherent composition? 
~—discriminate letter forms? 
—reread sentences from a composition? 
—relate to fanciful topics? 
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Teacher’s Sourcebook 


Unit Introduction 


Units consist of a series of integrated listening, 
speaking, reading, and writing activities centred 
on a theme. 


Unit Overview Chart 

gives the teacher a quick overview of the les- 
sons (activities) in the unit. Each lesson is listed 
under the language area that receives major 
emphasis. 


Arrows identify principal aspects of integration 
inherent in each activity. The chart facilitates 
teacher planning of units. 


Blocks of color in the chart indicate a work- 
book page. 


Independent Activities 

At the beginning of each unit, there is a list of 
suggestions for activities that pupils can com- 
plete independently. For the busy teacher who 
groups pupils for instruction, this list provides an 
immediate source of worthwhile activities for 
pupils not involved in direct instruction. The 
teacher will, of course, choose only the activities 
that are appropriate to a particular group or to a 
particular circumstance. 


Books to Read 

A list of library books that relate to the unit theme 
is provided for the teacher who reads to his/her 
pupils frequently. 
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Unit 20 Theme: Trying new things 











LISTENING 


SPEAKING 


READING 





WRITING 








Listening to peers 


- 


a _ 





Activity 1 
Talking about a-picture 
Discussion Motivator 7 


Interpreting a picture 





Expressing ideas 
in sentences 


Reading sentences 









{Teacher-initiated 
handwriting activities 
throughout the unit] 
Activity 2 

Writing a composition 








Recognizing /b/, /m/, 
in initial, medial, and 
final positions 


~ 





Activity 4 
Listening to a poem 


~ 


Reproducing a 
rhythmic pattern 
Activity 5 
Formalizing language 
patterns by playing 

a game 


- 


Activity 3 
Recognizing b, m 

in initial, medial, 

and final positions 
Workbook Activity, 

page 32: Review /h/, h; 
/w/,w 





Listening to a poem 





INDEPENDENT ACTIVITIES 


Dramatizing situations 


1. Have pupils read “Fooling Around” from The Reading Corner 2 


. Have pupils prepare aj page for their Phonics books 









be. 





Rosie said, “| can't find my bus.” 


Have pupils read library books to themselves and to each other. 





is! 











Rosie found the right bus. 





BOOKS TO READ 


1. The Sandwich, Jan Wallace and Angela Wood (Kids Can Press) 
Children become aware of prejudice as they react to a “different” lunch. They find out how good 


. Oh, Lewis! Eve Rice (Macmillan) 
A story about the universal problem of winter clothing and children. 


. Howie Helps Himself, Joan Fassler (Whitman) 
... about a boy in a wheelchair. 


. Of Course Polly Can Ride a Bike, Astrid Lindgren (Follett) 
Polly is active, confident, undaunted. 


. Will | Have a Friend? Miriam Cohen (Macmillan) 
A boy is apprehensive about starting school. 


. Bread and Jam for Frances, Russell Hoban (Harper) 
A raccoon didn't want to try anything but bread and jam! 


ih Denny, 6 
Hide-and-Seek, pages 1-3: 

Reading a selection 

Workbook Activity, 

page 33: Recognizing core 

vocabulary 

Matching sentence parts 





2. If you are using the Phonics Workbook, have pupils complete pages 23-26. 
Continue to have pupils read and discuss selected books from Ta/k-a-Rounders 


Place a collection of objects on a table (paper clips, safety pins, pipe cleaners, pencils, cans, ja 
colored bits of cloth and paper, boxes, rubber bands, etc.). Have pupils, working in pairs or grousy} 
of three, talk about the new things they could make with such oddments 


. Provide pupils with cards containing sentences. If necessary, read the sentences to pupils. Hav@} 
pupils draw a picture to accompany the sentence. Some pupils may be able to write another 
sentence to go with their illustrations. Encourage them to do so. Suggested sentences: 

| like to stand on my head. 

| can make a funny monster. 

| can paint a bus. 

My mom is very happy. 
Here is a surprise. 


. Provide pupils with copies of sentences from recent group compositions. Have pupils cut the 
words from each sentence, then reassemble the words in the correct order and read the sente: 
to each other. 


. After Activity 11, have pupils think about what might have happened to Rosie if she had not fous}} 
her mother. Have them draw their new ending, and in a sharing period, each pupil tells the endi 
to the group. | 


. Provide pupils with cards containing words from the core vocabulary. Have pupils work in pairs 
with one pupil saying the core word and the other pupil locating the word in a composition. Whef) 
the word has been located in the composition, pupils check by matching the word card with the}} 
word in the composition. 1 


Provide pupils with word cards containing these words from the core vocabulary 
can, in, ride, get, big, and, it, look, at. 

Have them write new words by substituting (or adding) an initial consonant. Have them read thd 

new word lists to each other 


12. Have pupils tell each other stories from pictures in library books, the reader, or the workbook. 


13. “Sandwich stories.’ Teacher prints, on the chalkboard, the first and third sentences of a sequer 
Pupils illustrate the second episode. Later, pupils tell the teacher what the second sentence sh 


For more able pupils: Fold a large piece of paper into horizontal thirds. Pupils print sentences f 
the chalkboard and illustrate them. They illustrate the second event and either print the sentend 
individually or with the teacher. For example: 




































Writing letters 














































































iTeacher’s Sourcebook 


each lesson clearly identified 

lesson purpose and materials in bold type 
objectives clearly stated in margin 

directions brief, succinct, clear 

questions and/or direct teacher remarks in- 
dented for easy identification 

words used for instruction always underlined 


note detail 


make inferences 


workbook designations 


orkbook Follow-up: indicates a page that 
sorovides practice on the concept taught in the 
preceding lesson. 


orkbook Activity: indicates a practice page 
ot related directly to the preceding lesson. 


remember detail 


write words 


recognize core 
vocabulary 


#Vorkbook: indicates that the page is used in a 
meacher-directed lesson. 


Note —clarifies or amplifies instructional 
suggestions. 


recognize core 
vocabulary 


Listening: the selections to be read to the 
pupils are printed in clear, easy-to-read type 


running heads: gentle reminders of teaching 
procedures—or just a friendly smile! 





sourcebook 


Activity 10 


Hide-and-Seek, pages 20-26: Reading a story—‘‘Pete’s Picnic” 


page 20 
Have pupils study the picture and establish who is in the picture. Read the 
conversation to the pupils. Have pupils follow the words as you read 
What did Pete's mother say he can do? 
Who can Pete ask to go on the picnic? 
Why can't Pete’s mother go on the picnic? 
Have pupils read the page silently 


page 21 
Have the pupils read the conversation silently 
What was Pete taking to eat at his picnic? 


Workbook Follow-up, page 41: Remembering details 
Choosing a word to close a sentence 
Writing words 


Tell pupils these sentences tell about things Pete did at his picnic. Have 
pupils read each incomplete sentence, look at the pictures to the right 
choose the word that correctly completes the sentence, and write the 
word on the line 


Workbook Activity, page 24: Classifying ideas 
Recognizing core vocabulary: said 
find can the want 


Have pupils read silently the sentences at the top of page 24 and relate 
them to the picture. Discuss the next sentence with them. Have them 
draw a line from each animal to the foods it might want. Point out that 
more than one animal might want the same food; so more than one line 
can be drawn. 


When the page has been completed, have pupils circle words from the 
core vocabulary as you name them. 


Workbook, page 60: Assessment— Recognizing core vocabulary 


Note: This activity contains all the core vocabulary introduced in “Hide- 
and-Seek.” /t should not be expected that every child will recognize 
every word at this time. An assessment, such as this, provides an indica- 
tion of the words to which the pupils need to have their attention drawn. 
The pupils will have many opportunities to read the words in the core 
vocabulary when reading compositions, reader selections, and library 
books. 


Use the following directions for identifying core words in the sentences: 
1 Underline put. 6 Underline can. 
Circle your. Circle you. 


Put X on here. 7 Underline he. 


Circle where. 
Put X on they. 


2 Underline have. 
Circle ball. 


Have a happy day! 


TUM-TE-TUM, HERE WE COME! 


Johnny marched down the street and beat his new drum. 
Tum-te-tum went the drum. 

And Johnny shouted, “Here | come!” 

He marched past his house, and past the house next door, and there 
was Penny on her front doorstep. 





“Where are you going with your drum?” she wanted to know. 
“I'm having a parade and you can come,” Johnny answered. 
“Can | bring my jeep?” asked Penny. 

“Oh, yes, you can,” said Johnny. 

And off they marched. 


Johnny's drum went tum-te-tum. 

Beep! Beep! went the jeep. 

And there was Billy who wanted to come. 
“Wait for me, I'll get my trike,” said Billy. 

And he rode his trike at the end of the parade. 


“Jeepers! said Johnny. “My parade is getting bigger!” 
One, two, three, four, 

Tramp, tramp, stamp, stamp, 

Beep! Beep! Tum-te-tum, tum-te-tum. 
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key ideas 
Expressways 


Key Ideas for Implementing Level 2 


Materials for Level 2 


Pupil’s Books —Hopscotch and Hide- 
and-Seek 
e pictures for discussion 
e simple sentence patterns for easy introduc- 
tion to reading 
e stimulating stories and poems centred on 
child experience 
e pages for phonics instruction 


Workbook — Do This Do That 2 
e provides thought-provoking exercises for in- 
dependent work and materials for teacher- 
directed lessons 
e includes handwriting activities 


Teacher’s Sourcebook — Level 2 


Discussion Motivators 
e a set of large pictures to motivate discussion 
about the unit theme 


The Reading Corner 
e a set of 10 small books on the unit themes to 
introduce pupils to reading independently 


End-of-Level Tests 
e tests on ditto masters 
e mastery tests related to the skills and con- 
cepts taught in the level 
e tests for Levels 1-2-3 bound in one book for 
easy access 
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ral Language 


veloping the oral competence of the 
upils is a major goal of the Level 2 program. 


pecific lessons are included in each unit to de- 
elop the interpretive skills of listening, and to 
evelop the level of auditory discrimination that is 
ssential to learn phonics. 


give descriptive 
details 


ask questions 


Ctivities are planned to broaden children’s vo- 
abulary and to help them to use a variety of 
nguage patterns in speaking. 


he oral language activities are centred on the 
nit theme motivated by (1) a Discussion 
otivator, or (2) a picture in Hopscotch or 
ide-and-Seek, or (3) a story or poem, or (4) 
al pupil experience. Thus pupils, as they de- 
elop their langauge, are also using it to extend, 
hare, and refine their ideas and experiences. 
hey are using it as a vehicle for establishing re- 
tionships among ideas and experiences — us- 


interpret a picture 


hile the talk that takes place (as the groups of 
ildren consider the theme) is often referred to 
discussion, teachers should realize that the 
ildren, at this level, are not able to “discuss” in 
e full sense of the word. Rather than discus- 

on in the sense of considering an idea from 
veral points of view, debating, and arriving ata 
nsensus, at this level the talk will more likely 

a sharing of ideas and reactions related to a 
rticular theme. 


attend when peers 
are talking 


extend vocabulary 


he teacher is concerned with having the chil- 
en listen to each other, with having them begin 
respond to the ideas of a classmate, with their 
arning to keep on topic, with reducing repetition 
ideas in the talk. A major task of the teacher is 
help the children to see relationships among 

e ideas contributed. (For example, if, in talking 
out Discussion Motivator #6, one child has 

id, “I had a frisbee once and it was lots of fun,” 
d another has said, “It’s nice to play with my 
andpa too,” the teacher might ask, “How do 
think the child in the picture feels?” “What 
as have been mentioned that help us to un- 
rstand why she feels happy?” 


recognize 
classification 


relate personal 
experiences 


dictate sentences 
for recording 


observe 
conventions of 
writing 





key ideas 


Activity 1 


Describing themselves 


Note: Provide a mirror for use in this activity. A full-length one is 
preferable but a small hand mirror will do 


Have each child study himself or herself in the mirror and describe 
himself/herself to the group. Encourage the use of simple statements of 
detail. For example: My hair is long and black. Do not expect full descrip- 
tions 


To vary the activity you might have the group members ask questions that 
would elicit descriptive answers from the person with the mirror 

What color are your eyes? 

How do you wear your hair? 

Are you short or tall? 

Are you thin or fat? 
Or you might have two people look in the mirror and make comparative 
statements, such as 





from page 2, Teacher's Sourcebook 2 


Activity 2 


Discussion Motivator 5: Interpreting a picture 
Relating personal experiences 


Present Discussion Motivator 5 


Encourage spontaneous reactions to the pictured situation. Use questions 
as needed to focus attention on the idea that the child is enjoying playing 


During a discussion, do you observe the listening behavior 
of your pupils? 


with an older person, (Many children will identify the person as a 
grandparent but recognize that this may not be a familiar concept to all 
pupils.) 
You might use questions such as the following 
Who is in the picture? 
What are they doing? 
How can you tell that they enjoy playing with the frisbee? 
What words could you use to describe how they look and how 
they feel? 


from page 16, Teacher's Sourcebook 2 


Activity 2 


Interpreting a picture 
Hopscotch, pages 34-35 


Talk with pupils about the picture of the supermarket on pages 34-35. The 
specific content and the sequence of the discussion may vary from group 
to group. However, in each group you should consider promoting vocabu- 
lary growth (i) by having pupils name such things as check-out counter, 
shopping carts, shelves, and so on; (ii) by observing the classification of 


During a discussion, do you encourage pupils to ask each 
other questions? 


products in a supermarket into departments, such as vegetables, fruit 
meat, dairy products, frozen food, bakery, and so on; (ili) and by the per- 
sonal experiences of the children in supermarket shopping 


Experience extension: If many of your pupils have had difficulty with the 
idea that foods in a supermarket are classified in sections, perhaps you 
could arrange a trip to a supermarket or even to a small store where 
foods are organized in categories. 





from page 30, Teacher's Sourcebook 2 


Activity 4 


Discussing the unit theme 
Writing a composition 


Ask if pupils play games that need a lot of people (besides “The circle 
game”) to make the games fun. Encourage pupils to include organized 
indoor games, such as dodgeball and farmer-in-the-dell, as well as out- 
door activities, such as hide-and-seek and follow-the-leader 


Consider briefly things that make it fun to play in a group with other peo- 
ple and things that sometimes make it difficult. 


Suggest that pupils organize a short composition telling about things that 
they like to do with groups of people. Suggest that they mention several of 
the things that they like to do and tell why these are best done in a group 
They may want to include some suggestions about making a group work 


During the writing draw attention to the punctuation and the use of capital 
letters. Involve pupils in the spelling of simple words 





from page 60, Teacher's Sourcebook 2 
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key ideas 


Teacher Questions 

Careful teacher questioning is likely still needed 
to focus attention, to stimulate development of a 
topic, to keep speakers on topic, and to insure 
that everyone participates. As children become 
more at ease in a situation that calls for a group 
sharing of ideas rather than individual talk, the 
teacher should allow for more group control and 
direction of the talk. 


The talk at Level 2 might be considered a pre- 
paratory stage for discussion. 


Writing Compositions at Level 2 

Following the discussion the teacher suggests 
that some of the ideas might be recorded. Di- 
rected by the teacher, the children dictate sev- 
eral sentences that reflect the ideas brought out 
in the discussion. 


The teacher records each sentence as it is dic- 
tated and reads the completed sentence to the 
pupils. 


The degree of teacher direction will depend on 
pupil facility in composing. With some groups the 
teacher may just ask, “What will | write first?” 
“What will the next sentence be?” With other 
groups it may still be necessary to use questions 
to help the children organize their ideas for dicta- 
tion. 


Reading the composition 

When the composition is completed it should be 
read once or twice by the teacher. Individual 
pupils may be asked to read the whole composi- 
tion. It will be more useful however for the 
teacher to ask individuals to read particular sen- 
tences. (For example, “Read the sentence that 
tells ...”) 


Preserving the composition 

Most teachers prefer to record the compositions 
on the chalkboard as the pupils dictate. How- 
ever, as the compositions will be used again and 
again, they should be transferred from the board 
to large sheets of paper. 
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Workers 
A printer prinns Newspapers. 





A nurse gives people needles. 






She helps sick people to get 
better. 


A olentist checks people’s teeth|| 
He 1S looking for holes or | 








cavities. 





A carpenter builds houses. 





A Telephone operdtor wil | 





get the PCrson you want 






He will give you a number 


Brenda Wrote onthe all 
Bicenda made a green weiral frog. 
She made it with crayons. 


Brenda wrote On the ene 






Brenda made something on 
the wall. 

Brenda made flowers too. 

The flowers are red and green| 

The flowers on the wall 
look weird. 

What are we going to do 
about Brenda? 

Level 2 


Sample compositions 









































sing the composition 


Pupils read 

ine most important use of the completed com- 

Dsition is of course having the pupils read and 

act to the ideas expressed in it. Pupils should 
i encouraged to read and reread the composi- 


Keep compositions available 

fompositions should be kept available for reuse 
pth by teacher and by pupils independently. 
pachers find it advantageous to file together the 
positions developed by each group of pupils. 
ney can be clipped to a heavy piece of card- 
ard or an easel or clipped to a line strung ina 
pnvenient place. 


Duplicate compositions 
any teachers duplicate the compositions and 
mve each child make a personal book from 
em. It is often useful to make two copies for 
iach child. Then one can be kept for the book 
md the other cut up for use in word matching or 
mntence matching exercises, used for phonics 
mercises, identification of sight words, and so 


# Teachers should devise word matching exer- 
pes by writing key words from a composition on 
Ards and having the pupils match them with the 
rds in the composition. At Level 7, the exer- 
ie will be one of visual matching; at this level 
Bpils should begin to .dentify the words being 
Hatched. 


4 Some compositions may be copied on a 
acond sheet of chart paper and cut into indi- 
#ual sentences. Pupils match the sentences to 
mse of the original or reconstruct the original. 


i From repeated experiences with words that 
acur in several of their compositions, pupils will 
fadually develop a sight vocabulary. 

Rachers can encourage this by directing atten- 
an to words that reoccur (underlining, word 
Jtching, and so on). 


‘The compositions provide source material 
r phonics lessons. The teacher may use 

rds from the compositions to teach the phonic 
anciple, or, having taught a lesson, have the 
pils find further examples in the previous com- 
sitions. (For example, “Underline all the words 


' at begin with the same sound as children.”) 







key ideas 


8. The reading of the compositions provides an 
opportunity for the teacher to work with the pupils 
to develop skill in using context to identify a 
word. 


For example, suppose the following sentence is 
in a composition: 
We saw the motorcycle racing down the street. 


The pupil reads the beginning, hesitates at “rac- 
ing,” rereads the rest of the sentence, but still 
can't recognize “racing.” 


At this point, the teacher might proceed as fol- 
lows: 

T. What was the motorcycle doing? 

P. Going down the street. 

T. Do you remember how it was going? 

P. Real fast. 

T. We used a word to tell that. It begins with 
the same sound as running. What is it? 
Racing! 


U 


This is an excellent procedure in that it focusses 
the child’s attention on meaning, and develops 
an approach to word identification that is impor- 
tant to the reader. By simply telling the word, the 
teacher is assuming a role that rightfully belongs 
to the reader. If this procedure is used often 
enough by the teacher in the beginning-to-read 
stage, pupils will use it to identify the words when 
they begin to read independently. 


9. An awareness of words, letters, and spell- 
ing can be encouraged through references to 
their prior use. If a sentence is dictated using the 
word jet, the teacher might say, “You used jet in 
the last composition too. Find the sentence with 
jet in it. What letter does it begin with?” 


10. The file of group compositions should be 
readily available and pupils should be encour- 
aged to read them independently, either on 
their own or in pairs. 


11. If any pupils show an interest in independent 


writing, they should be encouraged to use the 
compositions as a source of word spellings. 


Xxi 
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Reading from Hopscotch and Hide-and- 
Seek 


The transition to reading what someone else has 
written should be made gradually and pupils’ 
success should be insured. Pupils should feel as 
comfortable in their first reading from a book as 
they do in reading their own compositions. 
Moreover it is important that the reading be 
equally meaningful. 


Skip Along, the pupil book at Level 1, was de- 
veloped to make the transition easy for both chil- 
dren and teachers. It has accustomed children to 
reading sentence captions that reflect the theme 
of a picture, and introduces them to simple 
stories. Hopscotch builds on this. The beginning 
story plots are carried by the pictures, with a 
minimum of accompanying text. Gradually the 
written text is increased, although it must still be 
read in conjunction with the illustrations. Pupils 
are helped to develop picture reading skills at the 
same time as they learn to interpret written lan- 
guage. The stories in Hide-and-Seek have more 
written text but ease of reading is maintained 
through the use of (i) familiar sentence patterns; 
(ii) repetitive and predictable sentence patterns; 
(iii) strong context for unfamiliar words; (iv) chil- 
dren’s growing sight vocabulary and ability to use 
phonic cues. 


The emphasis is on silent reading and interpreta- 
tion of ideas rather than on the identification of 
words. Pupils are asked to read and react to the 
ideas first. Attention to specific words is a sec- 
ondary activity that follows a consideration of the 
ideas. 


Pupils are encouraged to apply their knowledge 
of context and phonics to identify words as they 
read. 


Core Vocabulary 

Certain words, because of their frequency of use, 
must be recognized at sight if reading is to be 
fluent. Such words have been selected as core 


vocabulary. Several words from the core vocabu- 


lary have been selected for emphasis in each 
unit. A cumulative list is provided on page xxiv. 
Activities are provided to emphasize the unit core 
vocabulary and maintain the core vocabulary of 
previous units. Teachers should take every op- 
portunity to direct attention to core words as they 
appear in pupil compositions or other classroom 
materials. 


Xxil 


Vm a little girl.’ 





from page 9, Hopscotch 


interpret 
illustrations 


note details 


read sentences 


ou are very small, 


Have you reused the composition? 
A ti s 1 1 t 

Ctivity | 
Hopscotch, pages 9-16: Reading a story—‘‘Things Are Puzzling” | 


Note: /t is assumed that the listening lesson of Activity 9 has been com 
pleted. Otherwise, the vocabulary of this selection will be too difficult 
most children. | 


Recall with pupils, the story “Things Are Puzzling.” Tell them that the 
story Is in their book for them to read. 


On each page encourage children to react to the illustrations. Recall t 
inferences made about the different ideas the animals had. Then guidg)) 
their reading with a pattern, such as the following: 
page 9 
Read the title to the pupils. 
Say: The first sentence tells what Cristina met. Read it. 
Have pupils read it silently, then have individuals read it orally. 
Ask: What did Cristina say? hi, 
Say: And the elephant answered, “You are very small.” 
Read the conversation to yourselves. 


Page 10 : 
Repeat the pattern of. page 9. 


Pages 11-15 
Repeat the pattern of page 9, but on each page after you have read t 
animal’s answer, have one or two pupils read the page orally. 


page 16 

Ask: How does Cristina look? Why does she look puzzled? (Pupils th 
should recall the word puzzled from the listening activity.) 

Say: Cristina saw the bird and saw the turtle. She started to say ‘I’ 
a -” How do you think she might have finished her sé 
tence? 








Read the entire story to pupils, as they follow in their books. Have pup 
in pairs, read the story orally to each other. 


from page 12, Teacher's Sourcebook 2 
















Assessment and Record Keeping 


BEfficient teaching is based on a continuing as- 
asessment of pupil's achievement. To facilitate 
meacher observation, each unit plan includes sec- 
ations that focus attention on things to be ob- 
userved during particular activities. At the end of 
each unit, a special section reminds the teacher 
mo check achievement in key tasks undertaken in 
mhe unit. 


ssessment pages in Workbook 

#Certain pages in the workbook are designated as 
fassessment pages. Each should serve as a re- 
minder to the teacher to check pupil achievement 
in relation to the particular task on the page — 
and when necessary to provide supplementary 
§nstruction before proceeding with more demand- 


he language program is concerned with growth. 
ecause the children begin the program at vari- 
jpus stages of language development, a written 
mecord for each pupil can be an important teach- 
ang aid. In order to determine the growth pattern, 
whe level of achievement at various stages during 
phe year should be shown. 





























Wn anecdotal record enables the teacher to note 
iBignificant language behaviors. It is strongly rec- 
jpmmended that such records focus on achieve- 
ents of children rather than lack of achieve- 
ent (although notes specifying areas of diffi- 
Bulty can be useful in planning further learning 
‘ctivities). 


upil Record Cards 

WA “Language Record Card” is provided on page 

§ 22 of this Sourcebook. It is suggested that 
seachers make copies of this page for each pupil. 
@)n the Record Card headings remind teachers 
if the areas of language growth that they should 
me aware of for each pupil. While not all of these 
eed to be commented on for each child, any 
inrea for which the teacher has no knowledge in a 
®articular instance, should suggest closer obser- 
ation of that particular child. 


or is it expected that a teacher complete the 
wecord cards of all her pupils at a particular time. 
Rather three or four should be carefully done 
ach week — and in addition, noteworthy inci- 
Ments recorded as they happen. 


Many teachers find it useful to jot down observa- 
ions about individual pupil achievement in their 

Haily plan book, and later transfer significant 
omments to the record card. 





key ideas 


Although detailed record keeping is time- 
consuming, it pays dividends in more focussed 
teaching and in providing material for communi- 
cating progress to the children and their parents. 


The man can cack 

Find the cat in the pan 
1 want o litle hot. 

Find the bat 

The man toak o cookie, 
Find a little book. 





from page 34, Workbook 2 


LANGUAGE RECORD CARD -- LEVEL 2 


Name Date _ 





Use of Experience Range of real experiences available; ability to develop ideas from experience; 
reference to vicarious experience; ability to see relationships among experiences; ability to recall prior 
experience; ability to classify things and ideas. 


Listening Ability to attend for sustained periods; interest in listening to ideas of others; interest in 
stories; ability to interpret ideas through listening (main idea, sequence, detail, inference, and so on) 


Speaking Interest in sharing ideas; confidence in speaking to a group; ability to use language to 
question, direct, describe, explain, narrate, reason, ability to organize ideas for effective oral expres 
sion; use of a variety of sentence patterns; fluency of expression; quality of vocabulary—precision, 
variety, accuracy; quality of ideas expressed. 


Reading Understands that reading is interpreting ideas; interest in library books; interest in reading 
group compositions and lesson materials; ability to read completed compositions; development of sight 
vocabulary; knowledge of phonic principles; ability to app/y phonic principles; use of context to identify 
words: ability to interpret ideas; quality of reaction to ideas; ability to interpret ideas through ora/ reading 


Writing Interest in having ideas recorded; ability to select and organize ideas for writing; ability to 
dictate a composition; variety of sentence patterns used in writing; understanding of the conventions 
of written form; interest in attempting to write independently 


rely granted by the publisher 


from page 139, Teacher's Sourcebook 2 


XxXill 


key ideas 


Core Vocabulary —Level 2 


Unit 15 
can 
you 
me 

a 


Unit 16 
want 
ride 
in 


the 


XXIV 


Unit 17 
get 
them 
big 


and 


Unit 18 
said 
find 
do 
little 


Unit 19 
here 
it 

we 
are 
what 


good 


Unit 20 
she 
look 
saw 
to 
on 
all 
go 


at 


Unit 21 
have 
came 
down 
up 
home 


with 


Unit 22 
they 
some 
how 
there 


why 


Unit 23 
take 
her 
ball 
play 
no 
went 
off 


your 


Unit 24 
he 


see 


put 
come 


where 
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Activity 1 


Describing themselves 












Expressing an idea 
by painting 
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Writing b, m, p, f 


Activity 2 
Associating sound and 
symbol: /b/, b; /m/, m; 
(Of aDul tit 

Workbook Follow-up, 
page 1: Assessment— 
Identifying initial 
sound of words 










Recognizing /b/, /m/, Saying words beginning 
Ip/, /f/ with /b/, /m/, /p/, /f/ 

















| 
| Activity 3* 


Writing a sentence 






Dictating a sentence Reading a sentence 


BActivity 4 

gWorkbook, page 2: 
HFollowing directions 
gUnderstanding vocabulary 


| 
} 







Activity 5 
Workbook, pages 3-4: 
Interpreting sentences 



















Writing name 
Completing sentences 


Activity 6 
Hopscotch, pages 1-7: 








Describing by painting 





| istening to a poem Talking about a story 

















Reading a story 
| Activity 7 
sRecognizing /g/ Saying words beginning Hopscotch, page 8: 
| with /g/ Associating sound and 





symbol: /g/, g 
Workbook Follow-up, 
page 5: Matching words 
and pictures 

Activity 8* 


Rereading stories 





Writing g 
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istening to a story Dramatizing a story Workbook Activity, [*Handwriting: 
| page 6: Completing Teacher-initiated 
sentences Each teacher will want 
Recognizing core to initiate handwriting 
vocabulary activities as needed 















for individual children. 
Activity 10° 
sing semantic and 

Byntactic Cues to 
lose sentences 






Using phonic cues 






Activity 11 
Hopscotch, pages 9-16: 
Reading a story 


Activity 12* 
Recognizing sight 
vocabulary: can, you, 






Reacting to a story 


INDEPENDENT ACTIVITIES 


Note: These are ideas and suggestions for activities that pupils can carry out independently. Ac- 
tivities such as the following are especially valuable if you are working with small groups. You likely 
will not have time to have pupils complete all of these suggestions. Choose only the ones that suit the 
interests and needs of each group. Often you will use none of these suggestions because you have 
better ideas of your own, or because you want pupils to complete seasonal or project activities in 
their independent time. 


Suggestions for games and other activities are given at the end of the Sourcebook. 
1. If you have The Reading Corner 2 (see page vi of the Introduction), have pupils read “Find Me.” 


2. If you started a Phonics book in Level 1, have pupils continue it throughout Level 2. Have them 
collect (or draw) pictures for a g page. 


3. If you have the Phonics Workbook (see page vi of the Introduction), have pupils who need extra 
practice complete pages 1-5. 


4. If youhave Expressvan (see page vi of the Introduction), have pupils find objects whose names 
begin with g. They can also use pictures and word cards to make sentences. 


5. Setupa tape recorder, have pupils take turns to record a short talk about themselves giving their 
names. In a later session, have pupils listen to the tape and guess who each speaker is. 


6. Choose sentences from the composition. Print the words on pieces of paper. Pupils reassemble 
the sentences by matching the words to those in the sentences in the composition. 


7. Prepare cards with models (in color) and simple words (see below). Give each child a pile of 
colored wooden pegs (or drinking straws or pipe cleaners cut into short lengths) and have them 
reproduce the model—both in color and number of pegs used. 


apple 7 dog star tree - 
he ey 7 AK 
LS} An “th AR 


8. Have pupils make mirrors by pasting smooth tin foil on construction paper—squares or circles. 
Then have them find, in magazines, old readers, or catalogues faces that portray different emo- 
tions. In another period, pupils can select a face and tell why the face looks happy, sad, merry, 
lonely, and so on. 


9. Have pupils use finger paint to express a mood. 
10. In the activity corner, have some life-sized outlines of children cut from heavy paper tacked up on 
the wall. In separate piles, have a variety of hair styles, faces, and clothing—from underwear to 


outer coats (cut from colored construction paper). Pupils will be intrigued to create different per- 
sons. 


Xxvi 








BOOKS TO READ 


The books in this list are suggestive only. Each was chosen for its relationship to the theme, but you 
will have favorites of your own to add or substitute. After you have read a book to pupils, put it on the 
library table so that pupils can look at it and retell the story in their own words. 


A list of the publishers or their representatives, and addresses is provided at the end of the 
Sourcebook. 


ile 


10. 


une 


N12. 


113. 
M4. 


Ais. 
i 16. 


Bonnie McSmithers, You're Driving Me Dithers, Sue Ann Alderson (Tree Frog Press) 
All the things a little girl thinks of to amuse herself and annoy her mother. But they reach an 
understanding. 


. And I Mean It, Stanley, Crosby Ronsall (Harper) 


A little girl plays alone, all the time talking to an unseen “Stanley.” Delightful surprise ending when 
“Stanley” is identified. Charming illustrations and story. 


A Hole, a Box, and a Stick, Gladys Yessayan Cretan (Lothrop) 
Children use their imaginations in playing with a hole in the ground, a large box, and a broom 
handle. 


. The Stanley Saucer, Marnie Klein (Clarke, Irwin) 


A turtle who is a hockey fan wins the Stanley Saucer because his cheering helped the Toronto 
Maple Leafs to victory. 


. Me: A Book of Poems, Lee Bennett Hopkins (McGraw-Hill Ryerson) 


Leo, the Late Bloomer, Robert Kraus (Dutton) ; 
Leo’s father was impatient for Leo to start talking. Leo’s mother insisted he was a “late bloomer” 
... and she was right! 


. Nailheads and Potato Eyes, Cynthia Basil (Morrow) 


Illustrations show parts of body and inanimate objects that have the same name. 


. |Am Adopted, Susan Lapsley (Bradbury Press) 


. | Can Be Anything You Can Be, Joel Rothman (Scroll Press) 


Girls state definitely that they aspire to the same kinds of adult careers as boys. 


My Five Senses, Aliki (Crowell) 
Simply designed pictures in bright colors and brief text alert young children to the five senses and 
ways they can learn through their senses. 


Me, Myself and |, Gladys Cretan (Morrow) 
The question “Who Am |?” will lead to a great deal of thinking and discussion. 


Lisa and the Grompet, Patricia Coombs (Lothrop) 
Lisa runs away because she doesn’t like to be told what to do; she befriends a Grompet who does 
want someone to tell him what to do. 


| Was So Mad, Nora Simon (Whitman) 
Includes a song to sing on days when everything goes wrong. 


Ha, Ha, Ha Henrietta, Barbara Klimowiez (Abingdon Press) 
About feelings of inadequacy and jealousy. 


What Makes Me Feel This Way? E.D. LeShan (Collier Macmillan) 
Any Me | Want To Be, Karla Kuskin (Harper) ‘ae 


As the children guess the “me” in each of the verses, they will begin to think of other “me’s” they’d 
like to be. 


give descriptive 
details 


ask questions 


use appropriate 
vocabulary 


paint a picture 


recognize /b/, /m/, 
/p/, /f/ (the sounds 
gah by b, m, 
Pp, 


recognize sound 
and symbol 

Soe ggt of b, m, 
Pp, 


Activity 1 


Describing themselves 


Note: Provide a mirror for use in this activity. A full-length one is 
preferable but a small hand mirror will do. 


Have each child study himself or herself in the mirror and describe 
himself/herself to the group. Encourage the use of simple statements of 
detail. For example: My hair is long and black. Do not expect full descrip- 
tions. 


To vary the activity you might have the group members ask questions that 
would elicit descriptive answers from the person with the mirror. 

What color are your eyes? 

How do you wear your hair? 

Are you short or tall? 

Are you thin or fat? 
Or you might have two people look in the mirror and make comparative 
statements, such as 

My hair is brown but (Marty’s) is black. 

| have two blue eyes and (Jon) has two brown eyes. 

We both have two ears. 

| am taller than (Marty). 


During the activity provide useful vocabulary to help the pupils become 
more precise in their descriptions. 


Following the discussion, have each pupil paint a picture of himself/ 
herself and think of a sentence to be written to accompany it. 


Note: Many teachers like to make a 70-75 mm fold at the bottom of the 
paper before pupils paint. Then this can be folded down to provide a 
clear space for recording pupil dictation. 


Activity 2 | 


Associating sound and symbol /b/, b; /m/, m; /p/, p; /f/, f 
Noting pupils’ phonic knowledge 


Note: This activity reviews phonic knowledge taught in Level 1 of the 
program. Note pupils who cannot associate the appropriate sound and 
symbol. Try to determine whether the difficulty is in discriminating the 
sound or in matching sound and symbol. Give extra direction as needed. || 


Say the following groups of words. Instruct pupils to listen to find two 
words in each group that begin with the same sound. Have individual 
pupils say the two words. 

ball / bend / come park / pet / sit 


many / get / mark box / hat / banana 





write b, m, p, f 


A associate sound 

f and symbol /b/, b; 
A /m/, m; /p/, p; /f/, f 
m write b, m, p, f 

f write words 


Read a poem today! 
run / put / penny fan / forest / bell 
find / fix / dip funny / move / monster 
Write the words ball, bend, box, banana in a row on the chalkboard. Have 


pupils note that the letter b stands for the sound heard at the beginning of 
each word. 





Note: Although this is a review lesson, it may be necessary with some 
pupils to establish the relationship between the auditory and visual as- 
pects of the letter, by having them note: 

(i) that all the words begin with the same sound as ball 

(ii) that all the words begin with the letter b 

(iii) b stands for the sound heard at the beginning of each word. 


Repeat the above procedure for m, p, f. Have pupils give further words 
beginning with each of the four sounds. Add these to the lists on the 
chalkboard. 


Note: Although some directions and practice are provided for writing 
letters and words, teachers will want to provide extra practice for all or 
some pupils. 


Demonstrate on the chalkboard the correct method of forming each letter. 
Say each of the following words. Have the pupils write in their notebooks 
the letter with which each begins. 

mountain funny party balance basket 

fascinating marvellous parcel fox 


Note: Familiarity with the word is not essential. The pupils’ task is to 
associate the appropriate letter form with the sound heard. 


Workbook Follow-up, page 1: Assessment— Writing b, m, p, f 


Identifying the initial sound of words represented by pictures and writing 
the appropriate letter. 


Tell pupils to: 

(i) trace the letter forms at the top of page 1 

(ii) think of the name of each picture and its beginning sound 

(iii) Complete each word by writing the appropriate letter on the 
line 

(iv) copy the words in the last row on the lines below. (Tell them 
the X shows them where the first letter of each word begins. 
Point out that the letters in each word should be close to- 
gether.) 


Extra Practice: Reuse page 1 in other lesson periods. See Sourcebook, 
page 140 for additional activities in vocabulary development and phonics. 


Note: Pages 67 and 63 of the pupils’ workbook consist of strips of 
handwritten letters. These are provided as models for the pupils. Many 
teachers like to have such models in front of pupils as they practise their 
writing. It is suggested that the strips be cut out when each letter is 
studied and pasted in the child’s exercise book. 


dictate a sentence 
for recording 


read a sentence 


follow oral 
directions 


extend vocabulary 


Activity 3° 


Dictating a sentence for recording 
Reading sentences 


Have each pupil who has painted a picture of himself/herself dictate a 
sentence to accompany it. Record the sentence, using the following pro- 
cedure: 

(i) pupil states sentence 

(ii) teacher repeats it 

(iii) teacher writes it, telling pupil what is being written 

(iv) teacher reads it 

(v) pupil reads it to teacher, then to a classmate. 


Note: As you write, point out any use of b, m, p, or fin an initial position. 
If you have adequate time, have pupils write these letters for you. 


Activity 4 


Workbook, page 2: Following oral directions 
Understanding vocabulary 


Have pupils prepare for the exercise by placing crayons and pencil in 
readiness. Be sure they have black, green, blue, and red crayons. 


Give directions only once. After each direction pause long enough for 
pupils to complete the task. 


Direct attention to the first picture on the page. 
Say: Allittle girl went for a walk. She saw some animals. 
Color one big elephant black and the little elephant green. 


Put a circle around two elephants. Put a red line under the other 
one. 


Find a tall giraffe. Make a red dot to show how tall it is. 
Find the tall, thin man. Give him two red balloons. 


Draw a green line from the giraffe to a monkey and put a red X on 
the monkey. 


Count the monkeys and write the number on the tree. 


Before beginning the next exercise, note if any of the pupils are having 
difficulty with the “double” instructions. If necessary, give only one at a 
time in the next exercise. 


Direct attention to the second picture. 
The little girl saw a lot of clowns. There was a fat one and a thin 
one and a short one and a tall one. Put an X on the fat one anda 
red line under the thin one. 








linterpret a sentence 





Have you read to your pupils today? 


Draw a line from the tall clown to the fat one. 


Put a green line under the tall clown and a blue line under the 
short one. 


Color the fat clown’s hat blue. 
Give the short clown a blue balloon. 


Put a fancy flower on the tall clown’s hat. 


Assessing language level 


(ii) pupil ability to Keep two instructions in mind and complete 
them both 

(ili) listening habits—do pupils wait until direction is complete be- 
fore beginning work? Do they note key words in directions? 


Note: (i) pupil familiarity with words such as fat, thin, short 


Activity 5 


Workbook, pages 3-4: Interpreting sentences 
Tell pupils that they are each going to make a book about themselves. 


To make the book, have pupils: 
(i) cut page 3(4) from the workbook, cutting along the heavy 
solid line 
(ii) fold the page in half along the dotted line marked “Fold 1” 
(iii) fold again along the dotted line marked “Fold 2” 
(iv) cut along the heavy solid line above the “Fold 1” dotted line. 


Read the sentences with the pupils. Begin by telling them that the title of 
the book is Me and that each person’s book will tell about himself or 
herself. 


Read page 2 and assist pupils as needed in writing in their own names. 
Have each pupil draw a picture of himself/herself to accompany the sen- 
tence. 


Read page 3 and help pupils to complete the sentences. Allow time for 
pupils to illustrate the page. 

Read and talk about the text on each subsequent page. Have each page 
illustrated. 

Read the entire book to pupils as they read along in their own copies. 
Have pupils share in the rereading of the booklets. 

Have pupils think about what is in their books and then illustrate the title 


page. 


When Unit 15 has been completed, encourage pupils to take their book- 
lets home to read to their families. 


study Contents 


react to a poem 


interpret pictures 


relate picture and 
text 


Activity 6 


Hopscotch, pages 1-7: Listening to a poem 
Interpreting pictures 
Reading a story 


Introduce pupils to the book Hopscotch. Have them react to the cover 
illustrations. Have pupils describe the game Hopscotch. (If none can, you 
will want to teach them.) 


Point out the Contents page and describe its purpose. (Pupils may not be 
ready to use the page fully yet but should be aware of it.) 


Read the poem “Reflection” on page 2. (Pupils should recall the poem 
from the listening activities of Unit 13, Level 1, and will enjoy having it in 
written form in their books.) Relate the poem to what pupils did with the 
mirror in Activity 1; have them try to recall if they saw anything else be- 
sides themselves in the mirror. If necessary, have one or two look in the 
mirror again and describe what they can see, besides themselves. Then 
have pupils study the illustration in the book and tell what the girl saw 
besides herself. 


Read the poem again. Encourage pupils to say it with you. 


Direct attention to the story title on page 3. Pupils should recognize this as 
being the same as the title of the small booklets (Activity 5). | 


page 3 

Have pupils interpret the picture on page 3. Encourage them to comment 
on the activities and note the two steps that are pictured (drawing the | 
outline and cutting it out). While spontaneous reactions are hoped for, you | 
may find it necessary to use questions to direct the interpretations. 


page 4 

Pupils should react spontaneously to the pictured incident. 

Say: The girl is saying to the teacher, “Look at me.” Show me where 
that is written. Read what she said. 
Read what the boy said. 

Have pupils read the two sentences silently, then orally. 

Have them point out the word me. 


page 5, picture 1 
What have the children done with all their shapes? 
What do you think they want the teacher to do? 


The boy is saying, “Find me.” Show me where that is written. 
Read what he said. Read what the girl said. (Follow silent reading 
with individual oral reading.) 


page 5, picture 2 
Do you think the teacher can tell one from another? 
The teacher says to the children, “I can’t find you.” 
Find that sentence and read it (silently and orally). 








f recognize sequence 


recognize words 


recognize /g/ (the 
sound represented 


by g) 


page 6 
Talk about the sequence of events pictured. Read the teacher’s state- 
ments to pupils and have individual pupils read them. 


page 7 
Have the pupils react to the pictured situation. Read the sentences and 
then have individual pupils read them. 


Note: Many teachers will prefer to do the following in a separate time 
period. 


Reread the story to pupils, directing their attention to specific words and 
word cues on each page. Use questions and directions, such as the 
following: 


page 4 
Find me in two places. 


page 5 
Find me again. 
Show me find in three different places. 
What letter does find begin with? 


page 6 
Find the word you. 
Find a word that begins like penny. 
What is it? 


page 7 
Show me the words find, can, you. 


Encourage children to reread the story independently. 


Experience extension: Pupils will want to carry out the activity pictured 
in the reader selection. This could be a group activity in a separate activity 
period, or as an independent activity for pupils working in pairs. 


Activity 7 


Recognizing /g/ in the initial position 
Hopscotch, page 8: Associating /g/, g 


Note: For some pupils, you will have to use two lesson periods for this 
Activity, doing Step 1 in a separate period. 


(1) Say: Go and get and gate all begin with the same sound. Listen as | 
repeat them: go, get, gate. 
Say: Listen to each pair of words. Pick out the one that begins like 


go, get, gate. 
give / car house / gallop golf / club 
gas / thin gull / job fat / garage 


associate sound 
and symbol /g/, g 


use phonic and 
contextual cues 


write g 


associate sound 
and symbol /g/,g 


Give further exercises to pupils who have difficulty recognizing /g/. 


(2) Have pupils turn to page 8 in Hopscotch. Have them identify the pic- 
tured objects on page 8 and recognize that the names of all objects 
begin with the same sound. Direct attention to the fact that all the 
words begin with the same letter. Identify it as the letter g. 


(3) Have pupils establish the relationship between the auditory and visual | 
aspects of the letter by stating: 
(i) | that all the words begin with the same sound as girl 
(ii) that all the words begin with the letter g 
(iii) that g stands for the sound heard at the beginning of each word. 


(4) Write the letter g on the chalkboard, directing attention to the correct 
method of forming the letter. 


(5) Say the following pairs of words. Have pupils identify the one word in 
each pair that begins with /g/ or that begins with the same sound as 
girl and gopher. Write the words beginning with /g/ on the 
chalkboard. Have the pupils underline the letter g in each word. 


good / jump funny / golden come / go 
giggle / bump gather / tree pull / gill 
pair / garlic game / turtle dig / gang 
garbage /paint _—_ gather / very guide / book 


(6) Direct pupils in deciding what word would complete each sentence on 
page 8. Use a pattern such as the following: 
(i) Read the sentence, pointing out that the last word is missing 
(ii) Ask pupils what information the picture supplies 
(iii) Ask pupils what letter the missing word begins with 
(iv) Have word identified. 
Stress that both the picture and the initial letter provide the reader with 
cues. 


Workbook Foliow-up, page 5: Writing g 
Associating sound and symbol /g/, g 


Demonstrate the formation of the letter g on a lined chalkboard. 
Tell pupils to: 
(i) trace each letter at the top of the page 
(ii) circle the picture, in each box, that matches the word in the box. 
Be sure pupils realize that this can be done by noting that each 
word begins with the letter g and matching it to a picture whose 
name begins with /g/. 
In a follow-up activity have pupils identify the words by relating them to 
the appropriate pictures. 


Extra Practice: Reuse page 5 in other lesson periods. See Sourcebook, 
page 140 for additional activities in vocabulary development and phonics. 








# read sentences 


A recognize 
B relationships: 
m sequence 


B make inferences 


| note details 


Tell your pupils about something exciting you have done. 
Activity 8* 
Rereading stories 


Have pupils take out their self-portraits on which their sentences have 
been recorded, and their Me booklets. 


Read to the group one of the Me booklets. Have pupils work in pairs and 
read both their booklets and the dictated sentences to each other. 

If necessary, to aid recall, be prepared to read each child’s dictated sen- 
tence. As you do so, direct attention to phonic or meaning cues that might 
help with word recognition. 


Activity 9 


“Things Are Puzzling’’: Listening to a story 


Talk briefly about the meaning of the word puzzZling. Tell pupils to listen to 
the story you are going to read and they will learn about something that is 
puzzling to Cristina. 





Read the story “Things Are Puzzling” and ask the questions at the end of 
each section. 


THINGS ARE PUZZLING 


A little girl was walking along a footpath through a field when she hap- 
pened to meet an elephant. 
“What is your name?” asked the elephant. 
“Cristina,” said the little girl. 
“You are very small,” said the elephant. 
“Yes, | am a small little girl.” 
“Good-bye,” said the elephant. 


Then next thing Cristina happened to meet was a mouse. 
“What are you?” asked the mouse. 

“lam a small little girl,” said Cristina. 

“You are very big,” said the mouse. 

“Good-bye,” said Cristina, as she walked on. 


Questions: 
Whom did Cristina meet first? next? 
What did the elephant say to her? the mouse? 
Why did they have different ideas? 
What did Cristina décide she must be? 


The next thing she happened to meet was a giraffe. 

“Hello,” said the giraffe. “What are you?” 

“lam a big small little girl,” said Cristina. 

“You are very short,” said the giraffe, bending down his neck to look at 
her closer. 

Cristina said good-bye and walked on. 


a0 


The next animal she happened to meet was a gopher peering out of her 
hole. She looked up at Cristina. 

“What are you?” she asked. 

“lam a short big small little girl.” 

“You are very tall,” said the gopher decidedly, and disappeared before 
Cristina could say good-bye. 


Questions: 
Name in order the animals Cristina met. Begin with the elephant. 
How did the giraffe describe her? the gopher? 
Why did they have different ideas about her? 
What does Cristina say she is? 


The next animal she happened to meet was a snake. She was not at all 
frightened, because she had never seen a snake before. But it ought to 
be mentioned that it is wise to be frightened of snakes until you have 
been introduced. 

“What are you?” asked the snake. 

“lam a tall short big small little girl,” answered Cristina. 

“You are very fat,” said the snake. 

“Good-bye,” said Cristina, as the snake rippled through the grass. 


The next animal she happened to meet was a pig, a huge overgrown pig 
grunting like a pig. 

“What are you?” he asked. 

“lam a fat tall short big small little girl.” 

“You are very thin,” said the pig, grunting. 

“Good-bye,” said Cristina. 


Questions: 
Repeat the pattern of the last group of questions, using the snake 
and the pig. 


The next animal she saw was a bird. It skimmed out of the sky and 
perched on a branch over the footpath. 

“What are you?” asked the bird. 

“I’m a thin fat tall short big little girl,” answered Cristina, who was begin- 
ning to get tired of being so many different things. 

“Well, you are very slow,” said the bird, chirping. “While you have been 
walking across this small field, | have flown three times round the world.” 
But she was lying. She had only been round it once. 

“Good-bye,” said Cristina, leaving the bird to rest on the branch. 


The next animal she happened to meet was a turtle. 

“What are you?” asked the turtle, rather out of breath from trying to hurry. 
“I’m a slow thin fat tall short big small little girl. And | know what you’re 
going to say next. You're going to say that | am very quick.” 

“| was not,” said the turtle decidedly in his dry scratchy voice. 

“| forget what | was going to say. You have put it out of my head.” 

“Well, perhaps you can tell me,” Cristina went on, “why it is that | am 
called so many different things.” 

“Things are very puzzling,” answered the turtle. 

“What you are depends on how you fee/, not on what other people say. 








recognize | 
like 
can 


A complete a 
i sentence 


# use semantic and 
B syntactic cues 


use phonic cues 


Take me for instance. They call me slow, but | often feel quite quick. 
When | go for a walk with my grandfather, who is a hundred and seventy- 
three years old, he says | am far too quick for him. Good-bye for now.” 


Cristina decided to go home and have tea. That, at least was not 
puzzling. 


—James Reeves 


Questions: 
What did the bird tell Cristina? 
What did you think the turtle would say? 
What did the turtle tell her? 
Do you think that things are puzzling? 


Experience extension: Have pupils dramatize the story. 


Workbook Activity, page 6: Completing sentences 
Recognizing like can | 


Have pupils look at the first picture in each row to identify the “I” of the 
sentence, then read the sentence beginning, and mark the picture(s) that 
would complete each sentence. 


When the work is completed, have the sentences read orally to reinforce 
word recognition and to check the meaning of the sentences created. 


Extra Practice: Reuse page 6 in other lesson periods. See Sourcebook, 
page 140 for additional activities in vocabulary development and writing 
activities. 


Activity 10* 


Using semantic, syntactic, and phonic cues to close sentences 


Have pupils listen to each of the following sentences and suggest a word 
to complete it. 

1 A giraffe has a very long 

2 Anelephant is very 

3 A snake is very 

4 The pig is very 

5 Alittle bird was : 

6 The turtle was ______ along the path. 


Write each of the above sentences on the chalkboard. Provide the follow- 


_ing beginning letter(s) for the missing words and have pupils give a word 


that fits the context and phonic cue. Sentence 1, n; 2, b; 3, |; 4, f, d; 5, s, f; 
6, g. 
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Have you reused the composition? 


Activity 11 


Hopscotch, pages 9-16: Reading a story—“Things Are Puzzling”’ 


Note: /t is assumed that the listening lesson of Activity 9 has been com- 
pleted. Otherwise, the vocabulary of this selection will be too difficult for 
most children. 


Recall with pupils, the story “Things Are Puzzling.” Tell them that the 
story is in their book for them to read. 


On each page encourage children to react to the illustrations. Recall the 
inferences made about the different ideas the animals had. Then guide 
their reading with a pattern, such as the following: 
page 9 
Read the title to the pupils. 
Say: The first sentence tells what Cristina met. Read it. 

Have pupils read it silently, then have individuals read it orally. 
Ask: What did Cristina say? 
Say: And the elephant answered, “You are very small.” 

Read the conversation to yourselves. 


page 10 
Repeat the pattern of page 9. 


pages 11-15 
Repeat the pattern of page 9, but on each page after you have read the 
animal’s answer, have one or two pupils read the page orally. 


page 16 

Ask: How does Cristina look? Why does she look puzzled? (Pupils 
should recall the word puzzled from the listening activity.) 

Say: Cristina saw the bird and saw the turtle. She started to say “I’m 
a_______.” How do you think she might have finished her sen- 
tence? 





Read the entire story to pupils, as they follow in their books. Have pupils, 
in pairs, read the story orally to each other. 


Activity 12* 


Recognizing sight vocabulary 


Note: While the focus of the word perception program is on teaching 
children to use various cues to identify words independently, it is 
nonetheless important that there is a gradual development of a sight vo- 
cabulary. Pupils should have come to recognize_| and like as a result of 
the frequent repetition of these words in Skip Along. 





recognize me 
can 
you 
a 





In each unit, several words that are used in the unit stories will be 
suggested as words to be added to the children’s sight vocabulary. Al- 
though many pupils will readily learn these words from their repeated 
use in the stories, you might need to focus attention quite specifically on 
these words. Isolated drills are not recommended. Rather it is suggested 
that you draw attention to the words as pupils read, and if necessary, 
provide further sentences in which pupils can note the words. As well, 
you might direct attention to any of the words that have appeared in 
pupil compositions. 


To check pupil recognition of several words from this unit, use the follow- 
ing exercise. 
Write on the chalkboard: 

Can you find me a ball? 

Can you find me a book? 

You can. 

| like you. 


Have the students read the sentences silently and then have them identify 
words that you name. 


Provide extra sentences for any words that pupils find difficult. In addition, 
have these words located in group compositions. 





Unit 16 Theme: Doing things together 
[LISTENING =| SPEAKING =| READING =| WRITING 


Recognizing /w/ 


Listening to peers 


Activity 3* 


Listening to a poem 


Recognizing /s/, /I/, 
Ir/, /t/ 


Activity 8 

Listening to a story 
Workbook Follow-up, 
pages 8 and 10: Arranging 
a story in sequence 


Using contextual cues 
to close sentences 
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Activity 2 
Interpreting a picture— 
Discussion Motivator 5 
Relating personal 
experiences 


Organizing ideas in 
sentence form 


Saying words beginning 
with /s/, /I/, /r/, /t/ 


Talking about story 
events 


| Talking about story 


events 


Using semantic and 
syntactic cues to aid 
word recognition 


Saying words beginning 
with /d/ 





_symb I: /d 


Activity 1* 

Hopscotch, page 17: 
Associating sound and 
symbol: /w/, w 

Workbook Follow-up, 
page 7: Choosing pictures 
to complete sentences 


Hopscotch, page 18: 
Following poem read 
aloud 


Reading the composition 


Activity 

Associating sound and 
symbol: /s/, s; /I/, |; 
/r/, r; /t/, t (Review) 
Workbook Follow-up, 
page 9: Assessment— 
Associating sound and 
symbol 

Activity 6” 

Reading the composition 
Activity 7 


Hopscotch, pages 19-22: 
Reading a story 


Reading sentences 
and pictures 
Recognizing sequence 
Activity 9* 
Combining phonic and 
contextual cues to 
close sentences 
Activity 10* 
Hopscotch, page 23: 
Associating sound and 
; d 






| Writing d 





: 


| 


[Teacher-initiated 
handwriting activities 
throughout the unit] 


Writing w 


Activity 4 


Writing a composition 


Writing s, |, r, t 


Expressing an idea by 
painting 


Activity 11 

Reacting to story ideas Hopscotch, pages 24-33: 
Reading a story 
Workbook Activity, 
page 12: Assessment— 
Reading and completing 
sentences 


| 
| 
{ 
' 


| 
| 


I 2. 
13. 


iF 


| INDEPENDENT ACTIVITIES 


Have pupils read “Amy’s Hats” from The Reading Corner 2. 
If you are using the Phonics Workbook, have pupils complete pages 6-10. 


Have pupils prepare d and w pages for their Phonics books. 


. Duplicate the group composition written in this unit. Have pupils illustrate it. List core words on the 


chalkboard. Have pupils underline any of the core words that appear in the composition. 


. Have pupils look at two or three compositions, and copy all the words that begin with the letter d. 


Cut out large letters from paper about 30 cm x 45 cm. Pupils draw or paste 
pictures of objects whose names begin with the letter and/or write as many 
words beginning with the letter as they can find. Over a period of time, you 
might wish to build a whole alphabet like this. 





. Use a hopscotch outline for pupils to print words or draw pictures to different directions. For 


example: In each square, print a word beginning with s: 













| sun 


6 snake 






. Provide, or have pupils make, hand- or stick-puppets of Frog and Toad (from Activity 8, 


Listening story “Spring’”). Pupils use the puppets to retell the story to each other. 


BOOKS TO READ 


1. 


Rainy Day Together, Ellen Parsons (Harper) 
A girl and her mother spend a gentle, loving day together. 


. Grandpa and Me, Patricia Lee Gauch (Coward, McCann) 


The affection between a boy and his grandpa is highlighted as they spend the summer by the sea. 


. Friday Night Is Papa Night, Ruth A. Sonneborn (Viking) 


Papa holds two jobs, so he comes home early only one night a week. 


. Kevin’s Grandmother, Barbara Williams (Dutton) 


This grandmother drives a motorcycle, teaches Kevin karate, and goes mountain climbing. 


. Simon’s Extra Gran, Pamela Oldfield (Musson) 


A new neighbor agrees to be Simon’s “extra Gran” to read stories to him. 


. May | Bring a Friend? Beatrice De Regniers (Atheneum) 


The problem is each friend also brings a friend! 
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Activity 1* 


Recognizing /w/ in the initial position 
Hopscotch, page 17: Associating sound and letter /w/, w 


Use the pattern established in Unit 15, Activity 7. 


Use the sentences and words given below. 
(1) Cristina was a wee little girl. One day when the weather was warm 
she went for a walk. 
She met a wild wolf. 
She met a wiggly worm. 
And then she went home. 


(2) Have pupils turn to Hopscotch, page 17, and proceed in the estab- 
_ lished pattern (for steps 3, 4). 


(5) For step 5, use the following words and sentences: 


wet with mine weave warn was 
come win ten wonder weigh old 
You can w _________ your new shoes on Wednesday. 

| want you to w________ the race. 

Come with me and w_____ the parade. 


Workbook Follow-up, page 7: Writing w 
Completing sentences 


Demonstrate the formation of the letter w on a lined chalkboard. 


Tell pupils to: 
(i) trace each w in the top row 
(ii) look at the first picture in each row to identify the speaker 
(iii) read the sentence beginning “I want...” and mark the pic- 
ture that would finish the sentence correctly 
(iv) note that the name of the picture chosen must begin with w 
and must make sense in the sentence. 
(Be sure pupils can read the | want pattern. You will probably do the first 
sentence with them.) 


Extra Practice: Reuse page 7 in other lesson periods. See Sourcebook, 
page 140 for additional vocabulary development and writing activities. 


Activity 2 
Discussion Motivator 5: Interpreting a picture 
Relating personal experiences 


Present Discussion Motivator 5. 


Encourage spontaneous reactions to the pictured situation. Use questions 
as needed to focus attention on the idea that the child is enjoying playing 








# use precise 
A vocabulary 


f relate personal 
# experiences 


| react to a poem 


I dictate sentences 


| observe letter form 
B and punctuation 


During a discussion, do you observe the listening behavior 
of your pupils? 


with an older person. (Many children will identify the person as a 
grandparent but recognize that this may not be a familiar concept to all 
pupils. ) 
You might use questions such as the following: 

Who is in the picture? 

What are they doing? 

How can you tell that they enjoy playing with the frisbee? 

What words could you use to describe how they look and how 

they feel? 
Provide vocabulary as necessary to encourage pupils in more precise 
expression. For example, cheerful, excited, laughing, and so on, might 
replace the usual happy. 


Relate the picture to the unit theme “Doing things together.” 
Encourage pupils to relate experiences they have had with a special 


friend. Have them focus attention on experiences with one other person 
rather than with a group. 


Activity 3* 


Hopscotch, page 18: Enjoying a poem—‘‘Us Two”’ 


Many teachers will prefer to use this activity as a conclusion to Activity 2 
rather than as a separate experience. 


If children are not already familiar with Pooh and Christopher Robin, tell 
them that a boy, who had no one to play with, had a teddy bear for his 
best friend and made up a poem about their friendship. 

Read “Us Two.” 

Have pupils find the poem on page 18 and follow the words as you read it 


again. Talk briefly about the poem. Reread the poem, encouraging pupils 
to join in. 


Activity 4 


Writing a composition 


Have pupils recall the talk in Activity 3 about doing things with another 
person. 


Provide as an opening sentence to the composition: We like to play with 


other people. 
Have the pupils give sentences that tell of specific things they like to do 
with another person. 


As you record their sentences: 
(i) comment on correct letter formation 


iL? 


Have you told a story today? 


(ii) have pupils supply the first letter for some words, beginning 
with letters already taught in the phonics program 

(iii) direct attention to punctuation 

(iv) limit the composition from four to six sentences. 


read sentences When the composition is completed: 
(i) read it to pupils 
(ii) have pupils indicate sentences in response to your instruction | 
(for example: Find the sentence that tells about playing ball.) 
(iii) reread the composition to the pupils 
(iv) have pupils read selected parts. 


Activity 5 


Associating sound and symbol /s/, s; /I/, |; /r/, r; /t/, t 


Note: This activity reviews phonics taught in Level 1 of the program. 
Note pupils who cannot associate the appropriate sound and symbol. 
Determine whether the difficulty is in discriminating the sound or in 
matching sound and symbol. Give extra direction as needed. 


recognize /s/, /I/, Sketch on the chalkboard a sun, a lamp, a rabbit, and a tomato. 
Ir/, /t/ 
Say each of the words in the list below. Have pupils listen and, on the 


associate sound basis of beginning sound, match each word to one of the chalkboard 


and symbol s, |, r, t sketches. In each case have a pupil pronounce the word and the name of 
the matching picture (for example: tall, tomato, red, rabbit). 
: tall send load letter left 
write s, I, r,t read tip take ready secret 
soft lucky silly lost 
write s, |, r, t toy ranch tower referee 


Write the matching words under each picture. Have the pupils identify the 
beginning letter in each list of words and note that the letter stands for the | 
sound heard at the beginning of each word in the list. : 


Demonstrate on the chalkboard the correct method of forming s, |, r, t. 


Say each of the following words. Have pupils write in their notebooks the 
letter with which each word begins. Note that familiarity with the word is 
not essential. The pupils’ task is to associate the appropriate letter form 
with the sound heard. 


lovely relative saddle tulip 
raspberry safe tumble singer 
selfish typewriter rhinoceros laugh 


associate sound 
and symbol /s/, s; 
M1, A; r/, rv; /t/, t 
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Workbook Follow-up, page 9: Assessment-— Associating sound/ 
symbol 
Writing s, I, r,t 

Note: Workbook, page 8 will be used in Activity 8. 


Demonstrate the correct formation of each letter on a lined chalkboard. 





f read a composition 


i use phonic and 
contextual cues 


il recognize core 
vocabulary 


| associate sound 
4 and symbol 


4 interpret pictures 


relate picture and 
text 


| note detail 


Tell pupils: 
(i) to trace the letters in the first row 
(ii) in the next two rows to say the name of each picture and 
circle the letter that represents the beginning sound 
(iii) in the last two rows to name each picture and complete each 
word by writing the beginning letter. 


Extra Practice: Reuse page 9 in other lesson periods. See Sourcebook, 
page 140 for additional vocabulary development and speaking activities. 


Activity 6* 
Reading a composition 


Recall the discussion of Activity 2 and the writing of the composition in 
Activity 4. 


Read the composition to the pupils. 


Have the pupils individually read sentences in response to your ques- 
tions. Encourage the use of contextual cues and the initial consonant in 
identifying unfamiliar words. 


From the core vocabulary list, focus attention on any of the following 
words that appear in the composition: me, can, you, like, a, want. 


Have pupils locate any words in the composition that begin with the same 
sound as go, window, party, funny, book. 


Reread the composition to the group. Have a pupil read the entire com- 
position. 


Activity 7 


Hopscotch, pages 19-22: Reading a story—‘“‘What | Can Do” 


Tell pupils that the title of the story they are going to read is “What | Can 
Do.” Write it on the chalkboard. 


Recall the discussion about doing things with someone else. 

Say: Some boys and girls were asked what they could do with another 
person in their own family. Each one had a different idea. One 
said he liked to do things with my mother. (Write underlined 
phrases on the chalkboard.) Another said she liked to do things 
with my dad; another, with my brother; another, with my sister. 








Have pupils find the story on page 19. Have them study the pictures and 
sentences on pages 19-21 and decide what each child can do with some- 
one else. Allow time for study and silent reading. 
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Direct a discussion of each activity, pages 19-21. Use a procedure, such 
as the following, with each: 


Who is in the first picture? 

What are they doing? 

What does this girl say that she can do with her mother? 
Read the sentence that tells what she said. 


As pupils read, direct their attention to phonic or contextual cues that 
would help them to identify words. 


page 22 
Say: This child thought of many things to do with someone else. 


Encourage pupils to comment on the activities. 
The story ends with a question, “What can you do?” Read the 
question to yourselves. Think of an answer. 

Talk briefly about pupil answers to the question. 


Ask: What was this story about? 
Direct a brief word study. 


page 19 
Say: Read the sentences to yourselves. 
Find the words can; a; my. 
Find a word that begins like wish; like go; like Marie. 


page 20 
Read the sentences to yourselves. 
Find the words can; in; my; sister. 
Find a word that begins like me; like was; like sand. 





page 21 Repeat the pattern. 
words:can ride my 
begins like: get run put 


Experience extension: Reread the question on page 22. Have pupils 
each draw or paint a collage of pictures to answer the question. 


Activity 8 


“Spring’’: Listening to a story 


Note: Before reading the story be sure pupils realize that some animals 
“sleep” all winter. 


Tell pupils that Frog and Toad are good friends. The story is about what 
happened one spring to Frog and Toad. Instruct pupils to listen carefully 
to find out what did happen. 


Read the story and ask the questions at the end of each section. (Do not 
show the pictures during the first reading.) 





SPRING 


Frog ran up the path to Toad’s house. 

He knocked on the front door. 

There was no answer. 

“Toad, Toad,” shouted Frog, “wake up. it is spring!” 
“Blah,” said a voice from inside the house. 

“Toad! Toad!” cried Frog. “The sun is shining! 

The snow is melting. Wake up!” 

“| am not here,” said the voice. 


Kae seen oe 


a= 





Frog walked into the house. It was dark. 

All the shutters were closed. 

“Toad, where are you?” called Frog. 

“Go away,” said the voice from a corner of the room. 


Toad was lying in bed. 

He had pulled all the covers over his head. 
Frog pushed Toad out of bed. 

He pushed him out of the house and onto 
the front porch. 
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Toad blinked in the bright sun. 

“Help!” said Toad. “I cannot see anything.” 
“Don't be silly,” said Frog. 

“What you see is the clear warm light of April. 
And it means that we can begin a whole 
new year together, Toad. 

Think of it,” said Frog. 

“We will skip through the meadows 

and run through the woods 

and swim in the river. 

In the evenings we will sit right here on this 
front porch and count the stars.” 


“You can count them, Frog,” said Toad. 
“| will be too tired. | am going back to bed.” 


Questions: 
Which of the friends woke up first? 
How did Frog know it was spring? 
Where did Frog find Toad? 
What did Frog do to Toad? Why do you 
think he did that? (Encourage pupils 
to contrast the bright sun with the 
darkness of Toad’s house.) 
What is Frog planning? 
What did Toad do? 


Toad went back into the house. 
He got into the bed and pulled the covers 
over his head again. 


“But, Toad,” cried Frog, “you will miss all the fun!” 

“Listen, Frog,” said Toad. “How long have | been asleep?” 

“You have been asleep since November,” said Frog. 

“Well then,” said Toad, “a little more sleep will not hurt me. 
__. Come back again and wake me up at about half-past May. 

Good night, Frog.” 





















“But, Toad,” said Frog, “I will be lonely until then.” 
Toad did not answer. 

He had fallen asleep. 

Frog looked at Toad’s calendar. 








The November page was still on top. 
Frog tore off the November page. 
He tore off the December page. 
And the January page, the February 
page, and the March page. 

He came to the April page. 

Frog tore off the April page too. 
Then Frog ran back to Toad’s bed. 


“Toad, Toad, wake up. It is May now.” 
“What?” said Toad. “Can it be May so soon?” 
“Yes,” said Frog. “Look at your calendar.” 


Toad looked at the calendar. 
The May page was on top. 
“Why, itis May!” said Toad as he climbed out of bed. 


; 





Then he and Frog ran outside to see how the world was looking in the 
spring. 


— Arnold Lobel 
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Questions: 
Why did Toad go back to bed? 
When did he say he would get up? 
How did Frog trick him? . 
Why was Frog anxious to have Toad get up? | 


Workbook Follow-up, pages 8 and 10: Recalling story sequence 


Have pupils recall briefly the events in the story, “Spring.” 


happening in each picture. Point out that the pictures tell what happened 


Direct their attention to the pictures on page 8. Have them note what is | 
in the story, but are not in the right order. 


Instruct pupils to: 

i) cut the page from their books by cutting along the dark line 

cut the page into six separate pictures 

i) arrange the pictures in the right order 

iv) paste the pictures on a sheet of newsprint in the right order 

v) complete the numbering of the pages (note: the first is always 
numbered). 


When the exercise has been completed, read the text to pupils. Read it a 
second time, encouraging pupils to follow the words on their own copy. 


Repeat the procedure with page 10 to complete the story. 


Activity 9* 


Using semantic and syntactic cues to aid word recognition 
Combining phonic and contextual cues 


Write the following sentences on the chalkboard. 


| want to ______inacar. (g) 

Can you ____ me a boat ride? (g) 

Can | ride ona______ ? (p) 

| like to _______ the children ride the ponies. (w) 


Read each sentence to pupils, pausing and indicating the blank, to focus 
attention on the missing word. Have pupils suggest words to close the 
sentences. Write in the initial consonant and have pupils supply a word 
that fits both the contextual and phonic cues. 


Have pupils underline the following core words: me, can, you, want, |, lik 
a, in, ride. 


LD 





eginning with /d/ 


lise phonic and 
f-ontextual cues 


Have you scheduled time for pupils to “read” books? 
Activity 10* 


Associating sound and symbol /d/ d 
Hopscotch, page 23 


Follow the established procedure for this type of lesson. 


For step 1 
Use the words and sentences below. 


dig / dinner /dad dish / dog / duck 


One day Frog knocked on Toad’s door. 

Toad’s house was dark and damp. 

What did Frog do? 

Frog and Toad saw daisies, dandelions, and daffodils. 


For step 2 
Have pupils turn to Hopscotch, page 23. Proceed in the pattern (for steps 
3, 4). 
For step 5 
dainty / deep / boat down / parcel / dairy 
swim / dock / dirty baby / danger / dish 


Write the following sentences on the chalkboard. Read each to the pupils. 
Have them close the sentence by supplying a word that begins with d. 


Can you rund____ a hill? 
The toy duck costsad____—. 
| want the d ______ to fix my tooth. 


Workbook Follow-up, page 11: Writing d 
Matching letter and pictures 


Demonstrate the formation of the letter d on a lined chalkboard. 


Take advantage of the picture objects for vocabulary development. 
Have each picture named to make sure pupils recognize the daisy, daf- 
fodil, and so on. 


Tell pupils to: 
(i) trace each letter d in the top row 
(ii) name each picture in the first box and draw a line from the 
letter d to the pictures whose names begin with /d/ 
(iii) repeat this procedure with the other three boxes. 


Extra Practice: Reuse page 11 in other lesson periods. See Sourcebook, 
page 140 for vocabulary development activities. 
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Activity 11 


Hopscotch, pages 24-33: Reading a story—‘“‘The Twins”’ 


Present the title of the story and direct the study of the illustration on page 
24. Establish the situation; read and interpret with them the sign; be sure 
they discover how to identify each of the twins. 


Tell pupils that the sentences tell what the twins’ father said to them. 
Read the sentences to pupils. 
Have individual pupils read the sentences. 


Have pupils talk briefly about how the twins felt as they entered the fair- 
grounds. 


page 25 
Ask: What did the twins do as soon as they were inside the gate? 
Say: This twin said, “I want to ride on a pony.” 
This one said, “I want to ride in a boat.” 
Have individual pupils read the twins’ comments. 


page 26 

Where are the twins going now? 

What did the first one say? 

What did the second one say? 
Guide pupils in using the pictured situation to provide cues to what is 
being said. 


page 27 
Ask: What is the twin asking? 
Say: |’ll read what the man said to him. 


Read: No, you had a ride. 
Ask: Why do you think the man said that? (Be sure pupils recognize the} 
twins’ routes are beginning to double up.) 


pages 28-30: Repeat the pattern of page 27. 
How do you think the twins feel? 


page 31 
What do you think the twins will decide? 
Read the statement, then have individual pupils read it. 


page 32 
What do you think the twins are asking this time? 
What will the answer be? (Pupils should infer it will be affirmative; 
you will likely have to give the exact words.) 


page 33: Encourage reactions to the pictures. 
What did the twins learn in this story? 
Allow time for a silent rereading of the story. 


In a second short time period, have a brief word study using a procedure } 

such as the following: | 
(i) reread the story to pupils as they follow in their own books 
(ii) on each page tell pupils to read the sentences silently. 











complete sentences 


Have you recorded your observations of one child’s language 
behavior today? 


page 24 
Find you; rides, can; the: a word that starts with the same sound 
as ten, give. 


page 25 

Find want; ride; a; in; pony 
page 26 

Find balloon; want 


page 27 
Find can; ride; you: a word that begins with the same sound as put. 


page 28 
Find in; can; ride; you 


page 30 
Find little; can; you 


page 32 
Find we; can; ride; th 


Workbook Activity, page 12: Assessment-Completing sentences 


Have pupils use the first picture in each row to find out who is the speaker 
in each row, then read the sentence and circle the picture that completes 
its meaning. 


Following the exercise have individual pupils read their completed sen- 
tences and comment on their choices. 


Name selected core words from each sentence and have pupils circle 
them. 


Extra Practice: Reuse page 12 in other lesson periods to provide 
practice in handwriting and closing sentences. See Sourcebook, page 
140 for suggested activities. 


Checking achievement 


Could pupils 
—recall the Ssauence of events after listening to a story? 
—make inferences when listening and reading? 
—use contextual and phonic cues to identify words? 
_ —recognize in, want, the, ride? 
fo a eanote details when listening « and reading? 
= relate personal experiences to a small group? 
f —recognize the sound symbol relationships / w/, w; /d/, d? 
—provide the initial letters to write words? 


er 





Unit 17 Theme: Shopping 
[USTENING [SPEAKING [READING [WATTING 


Activity 1* 
Associating sound and 
symbol: /d/, d; /g/, 9; 
/w/, w (Review) 
Workbook Follow-up, 
page 13: Assessment— 
Matching words aoe : 
pictures — ech ae 




















Recognizing /d/, /w/, /g/ | Saying words beginning 


with /d/, /w/, /g/ 


Writing d, w, g 





| Writing d, w, g 










Activity 2 


Talking about a picture 













Listening to peers Hopscotch, pages 34-35: 


Interpreting a picture 


Workbook, Follow-up, | 
page 14: Passing 
pictures . 


Workbook, page 15: Using 
contextual and phonic 
cues to close sentences 
Recognizing core 
vocabulary 


Interpreting words 
by drawing 































Writing words 


Activity 4 
Writing a composition 





Organizing ideas 
in sentences 


Reading the composition 





Activity 5 
Listening to a story 






Talking about a story 
Activity 6* 
Rereading the composition 
Recognizing core 
vocabulary 

Activity 7 

Hopscotch, pages 36-42: 
Reading a story 

Activity 8* 
Understanding word 
structure— plural s 


Workbook Follow-up, 

‘page 16: Assessment— 
| Matching word and picture — 
Activity 9 


Hopscotch, page 43: 
Associating sound and 
symbol: /k/, c 
Activity 10 
Recognizing core 
vocabulary — get, them, 
and, in, the 


[Teacher-initiated 
handwriting activities 
throughout the unit] 












Talking about ideas 
in a story 








Recognizing /k/ Saying words with /k/ 






Listening to parts 
of a story 
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HIaVEe YUU oOHeoudicd ciile 1UF PUPIIs LO Ca DUOK SOS 


Activity 11 
| Hopscotch, page 43: 

Associating sound and 

symbol: /k/, k, c 

Workbook, Follow-up, Writing k, c 
page 18: Matching 

word and picture 


) INDEPENDENT ACTIVITIES 
| 1. Have pupils read “Joe’s Shopping” from The Reading Corner 2. 
2.) \f you are using the Phonics Workbook, have pupils complete pages 11-14. 
| (3) If you have the set of books Talk-a-Rounders (see page vi of the Introduction), select two or three 


for pupils to read to each other. 


of cans, from magazines, from Expressvan, and so on) and classify them according to various 
sections in the supermarket. Pupils can set up the classification themselves, or you can prepare a 
large sheet of paper by dividing it into sections, each marked for a category. 


| 
| 4. Have pupils find pictures of products that can be bought in a supermarket (from boxes, from labels 


| 

5. Pupils collect boxes, cans, cut-out pictures, and so on, to set up a supermarket and use it for 
| dramatic play. 
| 


ll 6. Have pupils who need extra practice with letter formation use the “writing strips” (from their work- 
books) to practise in their notebooks. 


| 7. Have pupils prepare k and c pages for their Phonics books. 


~ 


i 8./Have pupils use food picture cards and word cards from Expressvan to make sentences. 
"9. Teacher-directed activity: Have a “Tasting Party” at which pupils taste new and different foods. 


Pupils can make a place mat to use at the party. Pupils might be asked to bring from home just a 
small amount of a different food. 


1 BOOKS TO READ 


| 1. The Little Store on the Corner, Miller (Scholastic) 
The relationship of the neighborhood children to the owner of the little store on the corner. 


| 2. Don’t Forget the Bacon, Pat Hutchins (Morrow) 
The grocery list gets mixed up! 


| 3. I’m a Child of the City, Esther Fine (Kids Can Press) 


4. The Day the Gang Got Rich, William Kotzwindle (Viking) 
A shopping spree by a boy sharing his good fortune with his friends. 


a 5. Ask Mr. Bear, Marjorie Flack (Macmillan) 
Danny goes shopping— in a strange place—for a birthday present for his mother. 
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associate /d/, d; 
/w!/,w; /g/,g 


write initial letters 


attend when peers 
are talking 


extend vocabulary 
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Activity 1* 


Review: Associating sound and symbol /d/, d; /w/, w; /g/,g 
Writing d, w, g 


On the chalkboard, write the letters d, w, g. Have pupils name each letter 
and ask them to think about the sound each represents. Have them sup- 
ply a key word for each letter. 


Say each of the following words. Ask pupils what letter each word begins 
with and write the word under the appropriate letter on the chalkboard. 


desk gasoline double 
water wicked wall 
dark give dinner 
go dirty gate 
did wet want 


Read each list of words. Be sure that pupils note that in each list all the 
words (i) begin with the same sound; (ii) begin with the same letter. Be 
sure pupils associate the sound with the letter that represents it. 


Say each of the following words and have pupils write the first letter of 
each. 
wind. deliver was dish game walk guess” gift day 


Note that pupils don’t need to be familiar with the words; the exercise 
requires them to associate sound and symbol. 


Workbook Follow-up, page 13: Assessment-— Writing d, w, g 
Matching words and pictures 


Demonstrate the formation of each of the letters on a lined chalkboard. 
Have pupils trace the letters in the first row. Have pupils name the picture 
in each box and circle the word that names that picture. Be sure pupils 
recognize that they can find the correct word by first listening to the be- 
ginning sound as they name the picture, and then finding the word with 
the appropriate beginning letter. (Do not expect the pupils to identify the 
full words.) 


Extra Practice: Reuse page 13 in other lesson periods. See Sourcebook, 
page 140 for vocabulary development, phonics, and speaking activities. 


Activity 2 


Interpreting a picture 
Hopscotch, pages 34-35 


Talk with pupils about the picture of the supermarket on pages 34-35. The 
specific content and the sequence of the discussion may vary from group 
to group. However, in each group you should consider promoting vocabu- 
lary growth (i) by having pupils name such things as check-out counter, 
shopping carts, shelves, and so on; (ii) by observing the classification of 


eT 








recognize 
classification 


relate personal 
experiences 


extend vocabulary 


classify products 


use phonic and 
contextual cues to 
close sentences 


recognize core 
vocabulary 


| dictate a 
s composition 


During a discussion, do you encourage pupils to ask each 
other questions? 


products in a supermarket into departments, such as vegetables, fruit, 
meat, dairy products, frozen food, bakery, and so on; (iii) and by the per- 
sonal experiences of the children in supermarket shopping. 


Experience extension: If many of your pupils have had difficulty with the 
idea that foods in a supermarket are classified in sections, perhaps you 
could arrange a trip to a supermarket or even to a small store where 
foods are organized in categories. 


Workbook Follow-up, page 14: Classifying supermarket products 


Have pupils name each of the products pictured on page 14. Use this 
opportunity to develop vocabulary for those pupils who may not be able to 
name all the products. 


Have pupils use pages 34-35 of Hopscotch. Direct their attention to the 
fact that the major departments are numbered. Identify the numbers of the 
bakery, the dairy products, the meat, and the fruits and vegetables. 


Instruct pupils to decide in which department each product belongs and 
write the appropriate number on the line. 


Activity 3* 


Using contextual and phonic cues to close sentences 
Workbook, page 15 


Direct pupils’ attention to the first sentence on page 15. Point out that one 
word has been left out. Have them identify the beginning letter of the 
missing word. Read the sentence to pupils, pausing to indicate the miss- 
ing word. Have pupils supply a word, to close the sentence, that satisfies 
both semantic and syntactic cues and the phonic cue provided. 


Have pupils illustrate the word in the space to the right of the sentence. 
You may want to write the word and have the pupils copy it in the space. 
Read the completed sentence to pupils. 

Follow the same procedure with each sentence. 


Have pupils circle the following words from the core vocabulary list: the, 


get, ride, and, them, a, in. (For some pupils it may be advisable to indicate 
in which sentence(s) they will find the words.) 


Activity 4 





_ Writing a composition 


Have pupils, as a group, develop a shopping list of things they would like 
to buy if they could go to the grocery store or supermarket alone. 


Using the picture on pages 34-35 of Hopscotch have pupils plan a con- 
venient sequence for their shopping (i.e., in which section should they 
start, where should they go next, and so on). 
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write familiar words 


note details 
make inferences 


recognize 
relationships: 
cause-effect 
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Have pupils dictate a composition about their planned shopping trip that 
describes the sequence of events. They might begin with the writing of 
the list or with their arrival at the store or supermarket. 


As you record sentences, ask pupils to supply initial consonants for some 
words or to write in very familiar words, such as the, can. Direct attention, 
as you write, to letter spacing within words and between words. 


Read the completed composition. Have individual pupils read sentences 
in response to your questions. 


From the core vocabulary list, name any words that appear in the com- 
position and have them located (but not marked). 


Read the entire composition. 


Activity 5 


“‘Peter’s Monster’’: Listening to a story 


Recall with pupils the things they wanted to go shopping for. Tell them 
you are going to read a story about a boy who went shopping for some- 
thing very unusual. 

Read ‘“Peter’s Monster’ and ask the questions at the end. 


PETER’S MONSTER 


Peter wanted a monster. He wanted his very own monster. He wanted a 
friendly monster who would go exploring with him. He wanted a happy 
monster to sleep beside his bed. He wanted a monster to talk to and one 
who would listen to him. Peter wanted a monster for his birthday. 


Mother said that you could not buy a monster. Mother said that monsters 
were not real. Peter insisted. Mother said that they would go shopping. If 
Peter could find one, and it was not too expensive, Peter could have a 
monster for his birthday. 


Peter and Mother went shopping. Dad suggested that they try the 
hardware shop. They asked the hardware owner if she sold monsters. 
She said that she sold nails, hammers, saws, and screws. She said that 
she made signs, boxes, window frames, and shelves but no monsters. 
She suggested the bakeshop. 


Peter and Mother went to the bakeshop. They asked the baker if he made 
monsters. The baker said that he made bread, bagels, sticky buns, raisin 
buns, pies, cakes, and cookies but no monsters. He gave Peter a big 
gingerbread cookie and suggested they go to the toy shop. 


Peter and Mother went to the toy shop. They asked the owner if he sold 
monsters. The owner said that he sold dolls, trains, drums, trucks, and 
robots but no monsters. He suggested that they go to the supermarket. 
He said supermarkets sell almost everything. 














Peter and Mother went to the supermarket. They asked the clerk if the 
store sold monsters. The clerk said that they sold weiners, corn on the 
cob, ice cream, pop, popsicles, popcorn, pickles, pizzas, peanuts, even 
pails, but no monsters. She suggested that Peter and his mother might go 
to a pet shop. 


Peter and Mother went to the pet shop. They asked the manager if the 
shop sold monsters. The manager said they sold puppies, kittens, 
salamanders, guppies, and monkeys but no monsters. Peter told the 
manager that it was his birthday and his mother had promised to buy him 
a monster. 


The manager asked if Peter would accept a couple of goldfish as a pres- 
ent. Peter took the goldfish, but he still looked disappointed. 


Then his mother pointed to a bright red leash near the dog cages. “Why,” 
she said to the manager. “Isn’t that a monster’s leash?” 


“It could very well be,” she said. 


“Peter,” Mother said, “why don’t we buy that leash for your birthday? You 
could tie it to an imaginary monster. Then you could go exploring with it 
and take it to bed and talk to it.” 


“What a good idea,” said the manager. “Imaginary monsters are the very 
best kind. What are you going to call your monster?” 


“| haven’t decided yet,” said Peter. “I'll talk it over with him in bed to- 
night.” 


As they left, Mother held open the door of the pet shop. Peter grinned 
happily as he led his monster through the door and home. 
—Betty Worthington 


Questions: 
Why did Peter want a monster? 
Why did Peter’s mother agree to go shopping for a monster? 
Where did Peter and his mother go first? 


What could they buy in this store? 
What couldn’t they buy? 


Where did Peter and his mother go next? 
Could they buy a monster here? 
What did Peter get in this store? 


What could they buy in the toy store? 


Where did they go next? 
Where did the supermarket clerk send them? 


What did the toy-shop owner give Peter? 


Did Peter get what he wanted? 
How? 
Was Peter happy? How do you know? 


Do you agree with the pet-shop manager that “Imaginary 
monsters are the very best kind’? 


What do you think Peter named his monster? 
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reread the 
composition 


recognize core 
vocabulary and 
phonic elements 


interpret 
illustrations 


note details 


detect a language 
pattern in a story 


survey a story 


Eee” GS oe 
recognize fanciful 
ideas 
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Activity 6 


Rereading the composition 
Read the composition to pupils. 


Have individual pupils read parts of it independently. Help them to use 
contextual and phonic cues to identify words they do not recognize 
immediately. 


Focus attention on: 
(i) core words that occur in the composition 
(ii) phonic elements that have been studied. 


Activity 7 


Hopscotch, pages 36-42: Reading a story—“‘Someday Ill Go Shop- 
ping”’ 


Recall (from Activity 4) the discussion and the shopping list pupils made. 
Encourage pupils to react to the situation illustrated on page 36. Make 
sure they note that the boy is throwing away a shopping list. Encourage 
pupils to speculate what is on the shopping list and why the boy is throw- 
ing it away. Tell pupils this is a story about a boy who is imagining he 
could go shopping by himself. 


Read the title and the first page to pupils. 


page 37 
What did the shopper get first? 
What did he do with it? 
Read the text to pupils, then have individuals read it. 


Have pupils read the rest of the story independently to discover what else 
the shopper wanted. 


After pupils have surveyed the whole story, reread quickly pages 36-37. 
Discuss with them each of the other pages, having them: 

(i) note the growing load in the cart 

(ii) interpret what is happening in the picture 

(iii) read the text. 


When the story has been completed, ask: 


Do you think this could really happen? 


~~ 
Have one pupil read the entire story. Wan 


5 = “ “4 he ey, .§ 
Experience extension: If you have a “toy store” corner in your class- 
room, have various pupils “shop” for the things they would choose. You 
could use a box or a book tote instead‘of a shopping cart. Have pupils try 
to name all the things they have in their “shopping cart.” 

















recognize plural s 





s recognize plural s 


Or have pupils create a “toy shop” by cutting out pictures of toys from 
catalogues and magazines. Display the pictures in pocket charts, on 
magniboards, or simply on a shelf. Have pupils take turns shopping for a 
toy, then telling what they chose, describe it, and tell why they chose that 
particular item. 


| BS 
* 
Activity 8 
Understanding word structure— plural s 


Sketch on the chalkboard the following: 


ee R S 
OO BBB CS 


Have the pupils tell what is in each group (one apple, two apples, etc.) 
Record each phrase under the appropriate sketch. 


Indicate each pair of sketches. 

Say: Here, there is one. Here, there is more than one. 
Listen and watch as | read the words where there is just one thing. 
Listen and watch as | read the words where there is more than 
one. 
How did | change the words to mean more than one? 

Read each of the plural words. Have pupils circle the letter s. 


Indicate various objects from the classroom singly or in groups (for exam- 
ple, three books, two sticks, a window, and so on). Write the name of 
each on the chalkboard and have pupils tell you whether or not to use a 
plural s. 


Workbook Follow-up, page 16: Recognizing plural s 


Have pupils identify what is in each picture. Tell them that the words in 
each box in the first two rows name what is in the picture—but that one 
word has a plural s and the other does not. Instruct them to underline the 
word with the s ending if there is more than one thing in the picture and 
the word without the s ending if there is only one thing in the picture. 


eo 
Tell them that in the last two rows the word in each box names what is in 
the picture. They should add an s to the word whenever there is more 
than one thing in the picture. 


Extra Practice: Reuse page 16 in other lesson periods. See Sourcebook, 
page 140 for vocabulary development and phonics activities. 
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recognize /k/ 


recognize /k/ 


recognize 
relationship /k/,c 


use phonic and 
contextual cues to 
close sentences 
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Activity 9 


Associating sound and symbol /k/, c 
Hopscotch, page 43 


Note: The sound represented by c in words such as cat, and the sound 
represented by k in words such as kitten are the same —that is /k/. 


Say: Cara put candy and corn in the cart. 
She put in cauliflower and cabbage and carrots. 
She put in cookies, cakes, and cold, cold popsicles. 


Cara and candy begin with the same sound. Now listen to the first 
sentence again and find two other words that begin like Cara and 
candy. 
Have pupils repeat the four words. Repeat each of the other two sen- 
tences and have pupils note words that begin like Cara and candy. 


Repeat the ten words as pupils listen for the beginning sound. 


Use these sentences if additional practice is needed: 
Cara wheeled the cart up to the cashier. 
The cashier called Ken to carry the bags to the car. 


Note: For some pupils you will want to break the lesson here, and use 
the next part in a separate lesson. 


Have pupils turn to page 43 in Hopscotch. Direct attention to the top part 
of the page. 


Have pupils identify the pictured objects on the top part of page 43 and 
recognize that their names all begin with the same sound. 


Direct attention to the fact that all the words begin with the same letter. 
Identify it as the letter c. 


Have pupils establish the relationship between the auditory and the visual 
aspects of the letter by stating: 
(i) that all the words begin with the same sound as cat 
(ii) that all words begin with the letter c 
(iii) that c stands for the sound heard at the beginning of each 
word. 


Write the letter c on the chalkboard, directing attention to the correct 
method of forming the letter. 


Write the first three sentences used in Activity 9 on the chalkboard. 
Have the pupils underline each word that begins with the letter c. 


Instruct pupils to listen as you read the sentences and see if each under- 
lined word begins with the same sound as cat and cup. 


Write the following sentences on the chalkboard. Read each to pupils. 
Have them suggest appropriate words to close the sentences. 











recognize core 
vocabulary 


Have you read to your pupils today? 


She c ______ her finger with a knife. «+ 

He put a cushion on the floor for the c _______ to sleep on. 
Dry the cups and put them inthec___—.. 

The bear cub tried to c________a big fish to eat. 


Have pupils underline other words in the sentences that begin with c. 


Have each of the following core words circled: them, in, the, and, a, to, 
big. 


Activity 10 


Recognizing core vocabulary: get them big and 
Review: in the 


Note: Some pupils may recognize these words at sight because of the 
frequency of their use in Hopscotch, the exercises in the various ac- 
tivities, and their composition. Do not use this activity with these children. 


Tell pupils the story that follows. Pause as you come to the parts marked 
with an asterisk. Write these on the chalkboard and have pupils read 
them. 
Once upon a time there was a girl called Cara. One day she fell 
asleep and she dreamed she was at the supermarket with her 
mother. 


She said, “Il want some of those apples.” Her mother said to her: 


* “Go and get them. 
Get the ones you want. 
Get big ones and get little ones. 
And put them in the cart.” 
So Cara got bags and bags of apples and put them in the shop- 
ping cart. Then Cara saw the bananas and said: 


* “Can | get some of them? 
| like big, big, bananas. 
| want to get some. 
| want to put them in the cart.” 
And she did. She put dozens and dozens of bananas in the cart. 
Then Cara saw the oranges. She said: 


* “like oranges. 
Can | get some oranges? 
Can | put them in the cart?” 
But just then Cara woke up—and it was a good thing she did 
because the cart that she dreamed about wouldn't hold another 
thing. 
Repeat the story a second time, with pupils reading the starred portions. 


Name the following words from the core vocabulary and have pupils circle 
them in the chalkboard sentences. 


get them and big in the want like can you 
OY 


Workbook Follow-up, page 17: Sentence Comprehension 


understand Instruct pupils to read each sentence and draw a line from the sentence 
sentences to the matching picture. Remind pupils that if there is a word they don’t 
know (for example, bike in the first sentence), they can identify it by think- 


recognize core ing about the sentence meaning and the initial letter of the word. 


vocapulaly When the page is completed, have individual pupils read the sentences 


out loud. 


Have them underline various core words as you name them. 


Activity 11 


Associating sound and symbol /k/, k 
Hopscotch, page 43 


Note: Use the bottom half of page 43. 


Proceed in the same manner as in Activity 10 to establish that k stands 
for /k/. Have pupils read all the words on page 43. Guide them to recog- 
nize that both k and c can stand for the same sound-— /k/. 


Write each of the following sentences on the chalkboard. 

The kind king gave the man a cat to keep in his kitchen. 

The cat caught a mouse for its kittens. 

The man’s cow kicked at the cat and the little calf licked the kitten. 
Have pupils underline each word that begins with either c or k. 





Read the sentences to pupils. Have them listen to identify the underlined 
words. Pronounce all the underlined words. Have pupils recognize that 
they all begin with the same sound. 


Workbook Follow-up, page 18: Associating sound and symbol /k/k,c | 
Writing c, k 


write c, k Demonstrate the correct formation of the letters c and k on a lined 
chalkboard. 


associate sound 


and symbol /k/, k, c Direct pupils to: 


(i) trace the letter c in the first line 

(ii) write ac beside each picture whose name begins with the 
same sound as cat 

(iii) trace the letter k in the second row 

(iv) underline the word that matches the picture in each box be- 
low. (Note that it is not necessary that pupils can identify each 
word; they can complete this exercise by noting the initial let- 
ter of each word.) 


Extra Practice: Reuse page 18 in other lesson periods. See Sourcebook, 
page 140 for vocabulary development activities. 
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Unit 18 Theme: Animals are interesting 
se [aaa jane Jaa 


Activity 1 
Developing a story 
in sequence 


Listening to peers 


Telling a story ending 


Activity 3 


Listening to a story Discussing a story 


Listening to peers Retelling a story 


Recording a story 






Recognizing /h/ Saying words beginning 


with /h/ 


Listening to peers Talking about a story 


Dramatizing a story 


Recognizing /n/ Saying words beginning 


with /n/ 
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| Workbook Activity, 


- consonants 


- Workbook Follow-up, 


sles Int, n 





Interpreting a picture 
sequence— 
Discussion Motivator 6 


[Teacher-initiated 
handwriting activities 
throughout the unit] 
Activity 2 
Reading the composition Writing a composition 
page 19: Classifying; Writing words 
Recognizing core 

vocabulary — and 


Activity 4* 

Rereading the composition 
Activity 5* 

Workbook, page 20: 
Predicting words 
Recognizing plural s 
Activity 6 

Hopscotch, pages 44-48: 
Reading a story 
Activity 7* 

Hopscotch, page 49: 
Associating sound and 
symbol: /h/ h 


Workbook Follow-up, 
page 21: Writing initial 


Writing words 


Writing h 


Matching phrases and 
pictures 


Activity 8 


Hopscotch, pages 50-54: 
Reading a story 
Activity 9* 
Recognizing core 
vocabulary 

Reviewing plural s 


page 22: Matching 
| sentence and wiaes . 


Reading sentences _ S | 
Activity 10 


Hopscotch, page 55: 
Associating sound and 


| Writing n 





earing rhyme 


Activity 12 


Activity 11* 
Using consonant 
substitution to spell 
words 


istening to a story Talking about a story Workbook Activity, 


page 24: Classifying 
ideas 


Recognizing core 
vocabulary 





INDEPENDENT ACTIVITIES 


ent 


2 
a 
4 


Have pupils read “White Cat” from The Reading Corner 2. 


. If you are using the Phonics Workbook, have pupils complete pages 15-17. 


Have pupils choose books from Ta/k-a-Rounders to read to each other. 


. After Activity 2, duplicate copies of the story ending dictated by pupils. Have pupils illustrate it. 


Encourage them to work in pairs, retelling the story from the four pictures on the Discussion 
Motivator and their own final picture. 


. Make extra duplicate copies of the composition. Cut apart in sentences. Pupils arrange sentences 


in correct order. 


. Have pupils make n and h pages for their Phonics book. Some pupils, by now, will be able to print 


words on these pages as well as assembling pictures. Encourage them to do so and help them to 
use various resources, such as compositions and picture dictionaries, for correct spelling. 


») Place a pile of animal pictures from Expressvan on the table. Have pupils in turn choose an animal 


~ and tell what the animal eats. 


11. 


13. 


. From Expressvan, have pupils choose a number of pictures whose names begin with /h/ or /n/. 


Then see if they can make up a story of two or three sentences using these words. 


. Pupils make up another “Does Anybody Live Here?” story. Fold a large sheet of paper into four 


sections. Pupils choose an animal who is looking for a home and draw it visiting other animals. 
Have them use their books to print, in speech balloons, the words “Does anybody live here?” and 
“| do.” Then have pupils tell their story to the group. 


. Place many animal books on the reading table and allow time for pupils to “read” these books 


individually or to each other. 


Tape simple directions for drawing nonsense animals. Have pupils listen to the tape and follow the 
directions. For example: 

Draw a large head at the top of the paper. 

On this head put on 3 ears. 

Now put on 8 eyes and 1 large mouth. 

Draw on 4 noses. 

Now give the head a body. 

Make it square, and so on. 


. If you have a record or tape of sounds animals make, have pupils listen and tell what animal 


makes each sound. 


Provide a collection of things such as plastic or paper egg cartons, cardboard tubes, boxes, 
construction paper, and so on. Have pupils make imaginary animals. 
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BOOKS TO READ 


i 


10. 


Lilie 


12. 
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The Travels of Ms. Beaver, Rosemary Allison (The Canadian Women’s Educational Press) 
Ms. Beaver builds a dam in the centre of Toronto! 


. Where Does the Butterfly Go When It Rains? May Garelick (Scholastic) 


. The Zoo in My Garden, Chirjoko Nakatani (Crowell) 


Helping children to learn to identify animals and insects. 


. Nomi and the Lovely Animals, Louis Slobodkin (Vanguard) 


Nomi loves all the animals in the zoo but none is suitable for a pet. 


. dillions of Gerbils, Arnold Dobrin (Lothrop) 


Rosie and David find their lost gerbils—and more! 


. Have You Seen My Cat? Eric Carle (Franklin Watts) 


A boy looking for his cat sees all the other members of the cat family. 


. The Alphabet Book, Dorothy Schmiderer (Holt) 


A simple ABC book. 


. Come Here, Cat, Joan L. Nisbet (Harper) 


A girl chases her cat all through her apartment building. 


. Let’s Get Turtles, Millicent E. Selsam (Harper) 


A Science “| Can Read” book. 


Listen Rabbit, Aileen Fisher (Crowell) 
A boy watches a rabbit throughout the four seasons. 


Dogs, Janusz Grabianski (Franklin Watts) 
Beautiful illustrations showing many kinds of dogs in natural settings. 


Nicholas’ Favorite Pet, Inger and Lasse Sandburg (Delacorte) 
A child and his father discuss animals as possibilities for a pet. 























interpret pictures 


note sequences 


predict outcomes 


tell a story in 
sequence 


listen to peers 


dictate a story for 
recording 


Tell your pupils about something exciting you have done. 
Activity 1 


Interpreting a picture sequence 
Discussion Motivator 6 


Note: With many pupils you may want to combine Activities 1 and 2 ina 
single period. 


Talk with pupils about the story presented in the sequence of pictures. 
Use questions, such as the following, to initiate talk and to encourage a 
careful interpretation of the pictures and the sequence of events. 


picture 1 
What is the cat doing? 
How does the cat feel? 
Why do you think she has the kittens in a box? 


picture 2 
How does the cat feel now? 
How do you know? 
Why does she feel like that? 
Are her kittens safe here now? 


picture 3 
What has happened now? 
How does the cat like this? 
Why do you think that? 


picture 4 
What is the cat doing? 
Why? 
How many trips will she have to make? 
What do you think happens next? 


Talk briefly about possible story endings. 


Have individual pupils tell the story in sequence, using one or two sen- 
tences to interpret each picture. Relate the discussion to the unit theme 
“Animals Are Interesting,’ by encouraging pupils to react to the sequence 
of events in the pictures and to relate them to personal experiences with 
animals. 


Activity 2 


- Dictating a composition 


Recall the discussion of the sequence of pictures in Activity 1 and the 
suggested ending for the story. 


Suggest that pupils compose and dictate a story ending. Remind them 
that the first part of the story has been told by the picutres. As you record 
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their ideas, encourage them to help you with spelling words by providing 
initial consonants. When the composition has been completed, read it to 


pupils. 


Have one pupil tell the story from the sequence of pictures, and complete 
it by reading the story ending. 


Workbook Activity, page 19: Classifying 
Recognizing core vocabulary: and 


Do the first problem with pupils. 


Have them use the picture to predict the completion of the phrase: “a 
knife and .” Help them to locate the word fork in the key at the 
bottom of the page. Instruct them to write the word on the line to complete 
the written phrase and to draw a picture to complete the picture 
sequence. 


Have the page completed independently. 
As a follow-up, have pupils work in pairs and read their completed 
phrases to each other. 


Extra Practice: Reuse page 19 in other lesson periods. See Sourcebook, 
page 140 for additional phonics and speaking activities. 


Activity 3 


“Kitten in Disguise’: Listening to a story 


Instruct pupils to listen to a story that tells about an adventure that one 
little kitten had. Read the title. Ask pupils if they know what disguise 
means. If none do, tell them that if they listen to the story carefully, they 
might be able to find out the meaning of this strange word. 


Read the whole story and ask the questions at the end. 


KITTEN IN DISGUISE 


Snooker was a little black kitten. He lived with old Mrs. May. He always 
wanted to know everything that happened. 


He was always poking his nose under the leaves in the garden. Once he 
almost got stung by a bee. 


One day Mrs. May came home with a bag full of groceries. When the 
telephone rang, she set the bag down quickly. Off she went to answer the 
telephone. 


| wonder, thought Snooker, what is in that big white bag! Up, up, he 
stretched, as high as he could. He poked at the bag with his paws. After a 
few pokes, the bag tore. Down came showers of white flour all over him. 


He ran as fast as he could to where Mrs. May was talking on the tele- 
phone. “Meow!” he said, rubbing against her skirt. 











“Go, away!” she told him. “I already have a little black kitten.” 


| will shake this white stuff off outside, thought Snooker, then she will 
know me. Round and round in circles he went. But only a small cloud of 
flour blew off him. 


| will wash it off with my tongue, Snooker told himself. He scrubbed and 
scrubbed. When he was through, there were little white balls of dough 
stuck all over his fur. 


This will never do, he sighed. | will go down to the pond and wash it off. 
Then he started to shiver. Just thinking about the water made him cold all 
over. Perhaps there was another way. 


Up the hill he went. Over and over he rolled in the soft dirt until he 
reached the bottom of the hill. 


A cricket chirped. “Never saw such a bumpy cat. But look at that! Look at 
that!” 


Snooker looked. He had brown spots and white spots and bumpy spots. 
Again he thought of the pond. He could almost feel the ice cold water. 
Again he shook his head. 


Next morning Snooker meowed at the door for his saucer of milk. Mrs. 
May took one look at him. “Shoo, shoo!” she told him. “You are not MY 
little black kitten. 


Snooker thought and thought of ways to get clean. At last he shook his 
head sadly. He would have to go to that cold, wet pond. 


A frog sat on a lily pad. When he saw Snooker he croaked, “What a funny 
sight! A cat with bumps both brown and white!” 


Snooker stood on the bank and looked into the water. There was no other 
way. He dipped one toe in. Then he dipped the other. Soon all that was 
left above the water was his pink nose. 


He shivered and shook as he came out. But he was black again. He 
shook off the drops of water. Then he fluffed up his fur in the sun. 


As soon as he was dry, he ran all the way home. “Meow, meow!” he 
called outside the kitchen door. Mrs. May opened it. 


“Why, Snooker,” she said, “where have you been? I’ve missed you.” 


Snooker cuddled up in her arms and started to purr. It was good to be 
home. 


Questions: 
What does disguise mean? (dressed in a way that no one can tell 
who you are) 
Have you ever been in disguise? (probably pupils will recall Hal- 
loween costumes) 
Why was the kitten in disguise! 
Why did Mrs. May say, “Go away! | already have a little black 
kitten’? 
What made the little balls of dough on Snooker’s fur? 
Where did Snooker spend the night? How do you know? 
Why did Snooker jump into the pond? What happened? 
Tell all the ways Snooker tried to get the flour off. 
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Read a poem today! 


Have pupils relate in sequence the key ideas in the story. You may have 
to prompt them by asking “What happened first?” “What happened 
next?” and so on. 


Activity 4* 
Rereading the composition 
Read the composition written in Activity 2 to pupils. 


Use questions to have them locate specific sentences in the composition. 


Have individual pupils read the composition aloud. (If they encounter 
words that they don’t know, have them complete the sentence and use 
contextual and phonic cues to identify the word.) Focus attention on any 
words from the core vocabulary list that appear in the stories, and on 
phonic elements that have been studied. 


Have one pupil tell the first part of the story, and another read the ending. 


Activity 5* 


Workbook, page 20: Using contextual and phonic cues to predict 
words 
Recognizing plurals 


Study the picture with pupils. Encourage them to comment on it. Have 
them read the first group of sentences silently and think about the missing 
words. Direct attention to the initial consonant that is supplied. 


Have the sentences read orally. Have pupils recognize the use of bears 
and bear. Direct attention to the singular form of the word with the key 
picture at the bottom of the page. Write both the singular and plural forms 
on the chalkboard. 


Use a similar procedure with the other groups of sentences. Encourage 
pupils to explain how they predicted the words to close the sentences. 


Have pupils, working independently, write the appropriate word on each 
line. Remind them to use the key pictures at the bottom of the page to 
check their spelling and to check whether they need to add an s to write a 
plural form. 


Extra Practice: Reuse page 20 in other lesson periods. See Sourcebook, 
page 140 for speaking and writing activities. 
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Activity 6 


Hopscotch, pages 44-48: Reading a story—“‘What Animals Eat”’ 


Read the title of the selection to pupils. Direct pupils as they talk about the 
pictures on page 44. Be sure they can name each of the animals and tell 
the kind of food each eats. Allow them a brief time in which to mention 
other animals and the foods each of these animals eats. 


Read the first two sentences on page 45 to pupils. 
Say: Suppose you had been reading this by yourself and didn’t know 
the word berries. How could you figure out what it is? 


Note: Help pupils to recognize that they should use both the meaning 
derived from the picture and the initial consonant to find a word that 
would fit the sentence. 


Repeat this with the words find and bushes in the next sentence. Stress 
the importance of reading on to get as much meaning as possible and 
then coming back to the unknown word. 





Have the two sentences read aloud. Have pupils read the sentences at 
the bottom of page 45 silently, and react to the meaning of the text and 
the pictures. Help them to identify words where necessary. Read the last 
two lines aloud. 


Instruct pupils to read the rest of the story silently, thinking about the ideas 
in both the pictures and the written text. Remind them to try to identify any 
unfamiliar words. 


Observe pupils as they read. Give help as needed with word recognition. 
Always direct pupils in using the cues provided in the selection rather than 
supplying the word for them. 

When pupils have completed the silent reading, turn back to the begin- 
ning of the story. Have pages 44 and 45 reread aloud. On each of pages 
46 and 47, talk about the ideas presented and have the sentences read 
aloud. 

Direct attention to the use of the plural s. 


Have the pupils answer the question on page 48. 
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Activity 7* 


Associating sound and symbol /h/, h 
Hopscotch, page 49 


Say: A herd of hungry horses. 

Have individual pupils repeat the phrase. 

Say: Herd, hungry, horses, begin with the same sound. Listen for other 
words that begin with the same sound. . 





Have pupils listen to each of the following phrases and identify words that 
begin with /h/. 

a hat and a helmet to wear on her head 

a hot hamburger for him 

a high hedge around the house 
Repeat all the. words as pupils listen to the initial sound. 











Use further exercises of this kind with those pupils who have difficulty 
identifying /h/. 


Note: For some pupils, you may wish to divide the lesson here. 
Have pupils turn to page 49 in Hopscotch. 


Have them identify the pictured objects at the top of page 49 and recog- 
nize that their names all begin with the same sound. Direct attention to 
the fact that all the words begin with the letter h. 


Have pupils establish the relationship between the sound and symbol stat- 
ing: 

All the words begin with the same sound as hydrant. 

All the words begin with h. 

H stands for the sound heard at the beginning of each word. 


Write the letter h on the chalkboard, directing attention to the correct 
method of forming the letter. 


Read each sentence on page 49 to pupils. Have pupils: 
(i) identify the words that begin with h 
(ii) pronounce the words from each sentence and listen for /h/. 


Write the following sentences on the chalkboard. Read each to pupils. 
Have them close the sentence by supplying an appropriate word. 


She hurt her h _______ when she fell. 
The hen hid the seed in ah ______in the ground. 
Come and h______ me make some ham sandwiches. 


Have pupils underline other words that begin with h. Direct attention to 
core vocabulary: the, in, a, and. 
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Workbook Follow-up, page 21: Writing h 
Associating sound and symbol /h/, h 


Demonstrate the formation of the letter h on a lined chalkboard. Have 
each picture in the first exercise named to ensure that pupils can identify 
the objects. 


Tell pupils to: 
(i) trace each letter h in the top row 
(ii) name each picture in the first box and write the letter h beside 
those whose names begin with the same sound as hat 
(iii) in each of the other boxes, draw a line from the words to the 
right picture. (Remind them that when they don’t know the 
words, the initial letter will help them.) 


Extra Practice: Reuse page 21 in other lesson periods. See Sourcebook, 
page 140 for additional phonics activities. 


Activity 8 


Hopscotch, pages 50-54: Reading a story—‘“‘Does Anyone Live 
Here?”’ 


page 50 

Direct pupils’ study of the illustration. They should note the various ani- 
mals and their homes as well as Little Bear’s worried expression. Help 
pupils to relate these ideas and predict what Little Bear is thinking about. 
Read the title and the written text. 


Have pupils read the page silently. Then have individual pupils read it 
Orally to show how Little Bear feels about finding a house. 


page 51 
What did Little Bear see? 
What do you think she said? (If necessary have them recall the 
title.) 
Read the first sentences to yourselves. 
Who lives in the log? 
Read what the little snake said. 


Have individual pupils read the text aloud. 


pages 52-3 
Repeat the procedure used on page 51. 


page 54 

Direct attention to the top of the page. 
What did Little Bear see? 
Read the sentences and find out what she said. 
Why do you think she said it two times? 
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Have pupils read silently the text on the bottom half of the page. 


What did Little Bear say about the cave? 
What did she do? 
What hint did we have that no one lived in the cave? 


(Pupils should have noted that there was no clue for the reader in the 
illustration to show the “house” was occupied. ) 


Allow time for pupils to reread the story silently. Observe pupils who hesi- 
tate over words and guide them in using contextual and phonic cues to 
identify the words. Read the entire story to pupils. 


Experience extension: Have pupils dramatize the story at this point or in 
a later period. If they are used to working independently at such activities, 
they could plan their own dramatization while you work with another 
group. 


Activity 9* 


Recognizing core vocabulary: said find do little them 
Reviewing plural s 


Note: Have the following sentences on the chalkboard or on an over- 
head transparency before the lesson. 


The little bear said, “Find me a ball.” 
A little cat said, “I can do that. 
| can find a little ball. 


| can find a big ball.” 
The little bear said, “Get me the balls. 
| like little balls. 
| like big balls.” 


The little cat said, “What can you do with them?” 
The little bear said, “Il want to play with them.” 


Instruct pupils to read the sentences silently. (You may want to tell them it 
is a conversation between a little bear and a little cat.) 


Do not have the selection read aloud at this time. Rather, indicate each 
sentence and ask pupils to point out words, from the core vocabulary, as 
you name them. (Include, for review, words such as |, can, like, the, but 
concentrate on the words listed for this lesson.) 


Read the selection to pupils. Have one or two pupils read it aloud. 


Have pupils circle the words that mean one ball; the words that mean 
more than one ball. 
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Workbook Follow-up, page 22: Matching sentences and pictures 


Tell pupils to study the sequence of pictures and then to read the sen- 
tences at the bottom of the page. 

Tell pupils to find the sentence that matches each picture, cut it out, and 
paste it beside the picture; then read the story they have developed. 


When the page has been completed: 
(i) have the pupils read the story 
(ii) have them circle the core words you name 
(iii) Nave them underline the words that mean more than one. 


Activity 10 


Associating sound and symbol /n/, n 
Hopscotch, page 55 


Say: Listen to these words: Nancy, neat, new. 
Nancy, neat, new all begin with the same sound. 


Listen to these words. Find the ones that begin with the same 
sound as Nancy, neat, new. 


none never mother 
come need you 
nibble nasty nearly 
house nail near 
name some fence 


Repeat all the words that begin with /n/ as pupils listen for the beginning 
sound. 


Note: Plan extra activities to promote auditory discrimination for those 
pupils who cannot recognize /n/. For these pupils, you will want to break 
the lesson at this point. 

Have pupils turn to page 55 in Hopscotch. 


Have pupils identify the pictured objects at the top of page 55 and 
recognize that their names all begin with the same sound. 


Direct attention to the fact that the words all begin with the same letter. 
Identify it as the letter n. 


Have pupils establish the relationship between sound and symbol by stat- 


_ ing: 


(i) that all the words begin with the same sound as needle 

(ii) that all the words begin with the letter n 

(iii) that n stands for the sound heard at the beginning of each 
word. 


Write the letter n on the chalkboard directing attention to the correct 
method of forming the letter. 


Dil 


use phonic and 
contextual cues to 
close sentences 


write n 
associate /n/, n 


use phonic and 
contextual cues to 
close sentences 


spell words using 
consonant 
substitution 


52 


Have you reused the composition? 


Read each of the sentences to pupils. Have them use the contextual cues 
and the letter n to provide the missing word in each. (Some pupils may 
need help with the words night and north if these are not used frequently 
in their speaking vocabularies. This gives you an opportunity (i) to extend 
their vocabulary, and (ii) to begin to build an awareness that sometimes a 
reader can predict the general meaning of a word without knowing what 
the word is. 





Have pupils identify the other words that begin with n in the sentences. 
Have individual pupils repeat some of the words in groups of three, as 
other pupils listen for /n/. 


Write each of the following sentences on the chalkboard. Have individual 
pupils read them, providing the missing words on the basis of the phonic 
and contextual cues. 


lwantan_______ ball. 
bee a Digiball: 
The squirrel wants n________ to eat. 


We like to eat lunch at n 


Workbook Follow-up, page 23: Writing n: Using phonic and contex- 
tual cues to close sentences 


Demonstrate the formation of the letter n on a lined chalkboard. 
Have pupils: 

(i) trace the letters in the first row; 

(ii) say the name of each picture and listen for the beginning 
sound; then complete the word by writing the appropriate let- 
ter on the line; (It may be necessary to review the formation of 
the letter h and caution the pupils that some of the words 
begin with /h/.) 

(iii) Complete each sentence by writing an appropriate word on 
the line. (Point out that the words can be found in the first part 
of the exercise.) 


Extra Practice: Reuse page 23 in other lesson periods. See Sourcebook, 
page 140 for writing and phonics activities. 


Activity 11* 


Consonant substitution 


Write the following words from the core vocabulary on the chalkboard: 
can, like, find, big, get. 


Use a procedure, such as the following, with each word: 
What is this word? 

can 

What word do you know that rhymes with can? 
man 


Uae a 
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What letter does man begin with? 

m 

(writing man under can) Man begins with m and ends like can. What 

other word do you know that rhymes with can and man? 

ran 

(writing ran in column) Ran begins with r and ends like can and man. 
What other words do you know that rhyme with can, man, ran? 

As pupils recognize the pattern, have them take part in writing the words. 


Activity 12 


“The Sparrow Who Flew Too Far’’: Listening to a story 


0 eo? Ue 


Instruct pupils to listen to the story you will read and find out what prob- 
lems a little sparrow had. Stop at the end of each section and ask the 
inserted questions. 


THE SPARROW WHO FLEW TOO FAR 


There was once a little sparrow. He lived in a nest in the ivy on an old 
stone wall. He had four brothers and sisters. When he had grown some 
soft brown feathers and could move his wings up and down, his mother 
began to teach him to fly. 


“Stand on the edge of the nest,” she said. “Then hold your head up and 
flap your wings and jump into the air. Then try to fly to the top of the wall. 
That will be far enough for the first day.” 


So the little sparrow stood on the edge of the nest. He held his head up 
and flapped his wings and jumped into the air. To his surprise, he did not 
fall— he found he could fly quite well. 


“I can fly farther than the top of the wall,” he thought. “I can fly over the 
field. Over the next hedge. Over the stream. | can see the wide world for 
myself.” And he flapped his wings faster and faster. 


At first he liked flying very much. Then his wings began to ache. And he 
knew he must stop and rest. He saw a nest at the top of an elm tree and 
he perched on the edge. It was a large, untidy nest, made of twigs. 


“Please may | come inside and rest?” he asked. 


A big black crow was sitting on the nest. “Can you say Caw! Caw! Caw!?” 
said the big black crow. 


“No. | can only say Cheep! Cheep! Cheep!” 
“Then you must go away. You don’t belong to my family.” 


Questions: 
Where was the sparrow’s nest? 
How far did his mother tell him to fly the first time? 
What did he do? 
Where did he go to rest? 
Why wouldn’t the crow let him stop? 
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He flew a little farther and he came to another nest, high on a window 
ledge. He perched on the edge. 


“Please may | come inside and rest?” he asked. 


A soft grey pigeon was sitting on the nest. “Can you say Coo! Coo! 
Coo!?” said the soft, grey pigeon. 


“No. | can only say Cheep! Cheep! Cheep!” 
“Then you must go away. You don’t belong to my family.” 


He flew a little farther and he saw a hole in the trunk of an oak tree. 
Surely he could creep in and rest his tired wings. He put his head in the 
hole. 


“Please may | come inside and rest?” he asked. 


A brown owl with a hooked beak lived in the hole, “Can you say Tu-whit! 
Tu-whoo!?” said the brown owl. 


“No. | can only say Cheep! Cheep! Cheep!” 
“Then you must go away. You don’t belong to my family.” 


Questions: 
Where did the sparrow go next? 
What happened? 
Where did he go next? 
What happened? 


He flew a little farther and he saw on the ground, by the edge of a pool, a 
nest of reeds and grasses. It looked so safe and comfortable. He hopped 
to the nest. 


“Please may | come inside and rest?” he asked. 


A wild duck with a flat yellow beak was sitting in the nest. “Can you say 
Quack! Quack! Quack!” said the wild duck. 


“No. | can only say Cheep! Cheep! Cheep!” 
“Then you must go away. You don’t belong to my family.” 


It was getting dark and the little sparrow could not fly any more. He was 
much too tired. He just went hop, hop along the ground. Soon he saw 
another bird hopping along. 


“Do | belong to you?” asked the tired little sparrow. ‘I can only say 
Cheep! Cheep! Cheep!” 


“Of course you belong to me,” said the other bird. “I am your mother and 
| have been looking for you all day. Perch on my back and | will carry you 
home!” 


So the little sparrow perched on his mother’s back and she carried him 
home to the nest in the ivy and he fell asleep under her warm wings. 


—Ruth Ainsworth 
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Have you told a story today? 


Questions: 
Why wouldn’t the duck let him rest in its nest? 
How did he get home? 
Do you think this story could really happen? 


Experience extension: Briefly review the sequence of events in the 
story. Assign roles and have pupils retell the story. If you have a tape 
recorder, allow pupils to tape and play back their version of the story. 


Workbook Activity, page 24: Classifying ideas 
Recognizing core vocabulary: said 
find can the want 


Have pupils read silently the sentences at the top of page 24 and relate 
them to the picture. Discuss the next sentence with them. Have them 
draw a line from each animal to the foods it might want. 


When the page has been completed, have pupils circle words from the 
core vocabulary as you name them. 
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Activity 1 


Listening to a story 


Recognizing rhyme 


Listening to peers 


Activity 6 
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SPEAKING 


Retelling a story 
Acting out a story 


Activity 3 
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Discussing the unit theme 
Activity 5 

Workbook, page 27: 
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Workbook Follow-up, 


page 28: Assessment— 
Completing words with 
dur 


Activity 7* 


Reading the composition 


Activity 8 
Recognizing inflectional 
ending -ing 


Activity 9 
Hopscotch, pages 56-64: 


Reading a story 


SE RUSS atte ee oe 
Activity 10* 
Recognizing core 
vocabulary 
Activity 11 
Workbook, page 31: 
Assessment— Recognition 
of core vocabulary 


Theme: We do things in a group 
READING —*(WRITING 


| Workbook Activity, : 

| page 25: Assessment— 
Associating sounds and 

| symbols) 3» : 


| Writing letters 


Activity 2 

Using consonant 
substitution to spell 
words 


Workbook Follow-up, 
sage ae Writing v vords " 


ae 


Activity 4 


Writing a composition 


| Writing letters 


Using consonant 
substitution to spell 


Workbook ae 


| [Teacher-initiated 


andwriting activities 
throughout the unit] 








Have you scheduled time for pupils to “read” books? 


INDEPENDENT ACTIVITIES 


aes 
ak 
3. 


Have pupils read “Games” from The Reading Corner 2. 
If you are using the Phonics Workbook, have pupils complete pages 18-22. 
Have pupils fold 1 or 2 pieces of paper to form 4 (or 8) pages. Tell them to print one letter at the top 


of each page. From their compositions, choose words beginning with each letter to print on the 
particular page and draw pictures of two things whose names begin with that letter. 


. Have available word and letter cards, such as: 


Sat Db. f;game, i s;bell w.t,bedvr f pin fw. 


Pupils put the letter strips over the first letters in the words and read the new words. These cards 
can be adapted to any words and letters that are studied. 


. Pupils play a game to review the Core Words on their own. Choose two each of the particular core 


word cards from Expressvan. Pupils place the cards face down in random order. The object of the 
game is to turn up two cards that are the same and identify the word. The first player turns up any 
two cards. If they match and he/she can identify the word, he/she takes the cards, and turns up two 
more. If the cards do not match, the player replaces them in the same places as they were, and the 
turn goes to the next player. The player who has the most cards, when all have been turned up, is 
the winner. 


. Have pupils create a mural of games they play in groups. You might want to plan the mural with 


pupils, having individuals or groups name the game they'd like to illustrate. The illustration can then 
be done in independent periods. Print the name of each game under the illustration. 


. On the activity table put a collection of pictures that illustrate short, fat, thin, tall; or sweet, sour, hot, 





cold, etc. Have the words on cards. Pupils match pictures and cards. Any other descriptive or 
relationship words can be used. 





BOOKS TO READ 


. Busybody Nora, Johanna Hurwitz (Morrow) 


Nora organizes a wonderful party for everyone in her apartment. 


. Won't Somebody Play With Me? Steven Kellogg (Dial Press) 


A girl finds out why no one wants to play with her. 


. It’s Time Now, Alvin Tresselt (Lothrop) 


The things children like to do in their community in the various seasons. 


. Zeek Silver Moon, Helen Buckley (Lothrop) 


Full color paintings emphasize the mood and action expressed in this story about the everyday 
activities of a warm, loving family. 


. Bright, Bright Morning , Adelaide Hall (Lothrop) 


Maria’s song brightens and cheers people ail along the street. 


. Mrs. Dog’s Own House, Wm. Calhoun (Morrow) 


Taking each individual’s advice can be too much! 
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Activity 1 


“The Circle Game’”’: Listening to a story 


Instruct pupils to listen to the story “The Circle Game“ and find out how 
the game is played. 


THE CIRCLE GAME 


Susan said, ‘“Let’s play a game! Form a circle, and I'll tell a story. Any- 
thing | do while I’m telling it, you must do, too.” 


Susan began, “Once a boy named Jack planted a bean.” Susan began to 
walk, pretending to plant seeds as she went. The children followed her, 
planting beans, too. 


“The beanstalk grew way up high,” Susan went on, “so one day Jack 
decided to climb it.” Susan went through the motions of climbing; the 
children, giggling, climbed, too. 


“When he got to the top, Jack found a giant’s castle,” said Susan. “He 
tiptoed in.” Susan and all the children went tiptoeing around the circle, 
softly, softly. 


“He found the giant asleep,” whispered Susan, “so he picked up the 
giant’s greatest treasure, the hen that laid golden eggs, and tiptoed back 
to the beanstalk.” Softer than ever, the children tiptoed round and round. 


Then suddenly Susan cried. “Squawk! Squawk! Squawk! went the hen!” 
And that’s just how the children went, too, they were so startled. 


“Then,” said Susan, “Jack began to run.” The children began to run! “Here 
comes the giant!’ cried Susan. “Run faster! Faster!’ Laughing, the chil- 
dren ran faster. “Here’s the beanstalk! Climb down!” Lower and lower 

they crouched till they were close to the ground. “Chop down the 
beanstalk!” cried Susan. Chop, chop, went everyone! 


“Look out! The giant’s falling, falling! Here he comes —crash!” And - 
Susan fell to the ground. So did all the other children. 


“This is the best part of the game!’ laughed Jane, stretching out on the 
grass. “That giant tired me out!” 


—Nan Gilbert 


Following the reading have children describe how the game is played. 
Have them identify the story Susan is using. (If they are not familiar with 
it, you might read it during a later period.) 


Have children form a circle. 


Read the following part of the story that Susan told. Have pupils play “The 
Circle Game.” Talk with pupils about the importance of listening atten- 
tively in order to Know what to do, and so that the whole group acts to- 
gether. ; 
Once a boy named Jack planted a bean. The beanstalk grew way 
up high so one day Jack decided to climb it. 
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When he got to the top, Jack found a giant’s castle. 
He tiptoed in. 


He found the giant asleep so he picked up the giant’s greatest 
treasure, the hen that laid the golden eggs, and tiptoed back to the 
beanstalk. 


“Squawk! Squawk! Squawk!” went the hen. 
Then Jack began to run. 


Here comes the giant! Run faster! Faster! ... Here’s the 
beanstalk! ... 


Climb down! 
Chop down the beanstalk! 


Look out! The giant’s falling, falling! Here he comes—crash! 
Have individual pupils take Susan’s role and tell the story while the others 
play the game. 


Workbook Activity, page 25: Assessment- Associating sound and 
symbol of letters previously introduced 


On a lined chalkboard, review the formation of each of the letters on page 
25. 

Instruct pupils to trace the letters on page 25 and copy them on the line 
provided. 

Have pupils study the picture carefully and on each line beside a pictured 
object, write the first letter of the name of the object. Note that there may 
be some variability in pupil answers if objects are named differently (for 
example, lady, woman, mother). 


Activity 2 


Using consonant substitution to write and to identify words 








Write the following words from “The Circle Game” on the chalkboard and 
identify them for the pupils—Jack, seed, run, fall. Have pupils think of 

words that rhyme with each of the key words and write them by substitut- 
ing the appropriate initial consonant. Use the procedure described in de- 


tail in Activity 13, Unit 18. 


Following the writing activity have pupils use consonant substitution as an 
aid in identifying words. Use a procedure such as the following: 
Write the word down on the chalkboard. 
Write town under it. 
Underline the last three letters of each word. 
Say: Down and town rhyme. Words that end with the same group of 
letters usually rhyme. 





Write bean on the chalkboard and pronounce it. 
Write mean under it. 

Underline the last three letters of each word. 
Point to mean. 
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Say: This word rhymes with bean and begins with m (or begins with the 
same sound as me.) What is it? 
Repeat the procedure with game, same, tame; fell, bell, tell, well. 


Workbook Follow-up, page 26: Writing words using consonant 
substitution 


Do the first exercise as an example. Have the pupils name the pictures 
and note that the words rhyme. Remind them that when words rhyme 
they usually end with the same letters. Have them complete the words by 
writing in the appropriate initial consonant. Point out that they must write 
the whole word in the next part of the exercise. Remind them again that 
because the words rhyme, only the beginning changes. 


Extra Practice: Reuse page 26 in other lesson periods. See Sourcebook, 
page 140 for vocabulary development and phonics activities. 


Activity 3 


Telling a story for others to act out 


Recall “The Circle Game.” Have pupils suggest other stories (such as, 
“The Three Little Pigs,” “Goldilocks and the Three Bears,” “Little Red 
Riding Hood,” “The Five Chinese Brothers” and so on) that could be used 
in the same way. Choose one of the stories mentioned and develop a 
circle game from it. Have various pupils act as the storyteller. 


Smaller groups of pupils will enjoy this as an independent activity. 


Activity 4 


Discussing the unit theme 
Writing a composition 


Ask if pupils play games that need a lot of people (besides “The circle 
game’) to make the games fun. Encourage pupils to include organized 
indoor games, such as dodgeball and farmer-in-the-dell, as well as out- 
door activities, such as hide-and-seek and follow-the-leader. 


Consider briefly things that make it fun to play in a group with other peo- 
ple and things that sometimes make it difficult. 


Suggest that pupils organize a short composition telling about things that 
they like to do with groups of people. Suggest that they mention several of 
the things that they like to do and tell why these are best done in a group. 
They may want to include some suggestions about making a group work. 


During the writing draw attention to the punctuation and the use of capital 
letters. Involve pupils in the spelling of simple words. 











read a composition 
aloud 


use contextual 
cues: predict 
phrases that denote 
space 


Read the completed composition to pupils. Have individual pupils read 
selected sentences orally. 


Have a pupil read the entire composition. 


Activity 5 


Using contextual cues to predict words and phrases that denote 
space 
Workbook, page 27 


Tell pupils to look at the first picture on page 27. Tell them that the dotted 
line shows where Sandy Macdonald went one day when his owner wasn’t 
watching. Tell them to follow along the path, as you tell wnere Sandy 
went; and that each time there is a numeral on the path, you will stop and 
ask them for the next words. 


Use the text that follows. Stop at each numeral and have the handwritten 
underlined phrase supplied. Do not insist on the exact word if the mean- 
ing is accurate. For example, a pupil might say “into the water” instead of 
“into the pool.” This is acceptable because it indicates that the pupil un- 
derstands the spatial relationships and the general meaning of the text. 


Some pupils may find the exercise easier if they follow Sandy’s path with 
a “counter” and place it on each numeral as they come to it. 


Sandy woke up one morning and decided to go for a walk. 
He left his house and went across the lawn 

1l)omte The sidecvrate. He stopped there for a 

minute and then ran 2) Lows, G Khe corner. When the lights 
were green he went 3) aerods The SreeX and trotted 

4) ents the Lk. He went 5) azzound 2Wree 

and hurried along until he came to a fence. He crawled 
6)t1der_e the fence but just as he started to play, 

a big cross goose flew at him so he ran back and jumped 
7) cow force. He was tired and hot after 

that so he walked 8) <2 7Ks woo’ and had 

a drink. Then he came 9) on? of He wuavete 

and started back across the park. He stopped to bark 

at a kitten that was 10) «<,~ ao ree. He 

chased a rabbit until it ran 11) 2«Zo 2 Ho. 

Then he went 12) cone eee and across 

the grass and trotted along until he was 

13) on Che tcKeurl He trotted along to the other 
corner and 14) czvesecod The sLizco?, and hurried home 
to his own doghouse. 
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Activity 6 


Recognizing /d/, d; /t/, t; /r/, r in the medial and final positions 
Associating sound and symbol 


(1) Say: dog, day, do. 

Have the pupils note that they all begin with the same sound and identify 
the letter that stands for the sound. 

Write d on the chalkboard. List the words and have the letter d underlined. 


Instruct the pupils to listen for /d/ (the d sound) as you say: bed, lid, had, 
red. 

Where did you hear /d/ in these words? 
Write the words on the chalkboard and have the letter d underlined in 
each. 
Repeat the procedure with medal, radar, saddle, garden. 
Read all three lists of words as the pupils listen for /d/ and note the letter 
that represents it. 
Have pupils note that /d/ can occur at the beginning, in the middle, or at 
the end of a word. 














(2) Repeat the above procedure, using the following groups of words. 


/t/, t: turtle tall to ten 
fast at put want 
doctor little butter party 

/r/,r: red rabbit run raccoon 
car bear dear monster 
party giraffe turtle garden 


(3) Write the following sentences on the chalkboard. 

/t/, t: A doctor and a dentist had to walk fast to get to work on time. 

/d/, d: One cold day an angry hound ran after the deer that was in the 
garden. 

Have pupils underline the letter t each time it occurs in sentence one, and 

the letter d each time it occurs in sentence two. 

r, /n/: The deer ran along the river to the farmer’s garden and ate the 
new corn. 

Have pupils underline the letter r each time it occurs and then listen for 

/n/ as you read the sentence. 


Workbook Follow-up, page 28: Assessment— 
Recognizing /d/, d; /r/, r; /t/, tin the 
beginning, medial, and final positions 


Have pupils practise writing each of the three letters in the space pro- 
vided. Point out that one letter has been left out in each of the words. 
Have them note the position of the missing letter, pronounce the word, 
and write the appropriate letter in the space. 
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Activity 7* 


Reading the composition 


Recall briefly the discussion of doing things together and the ideas that 
were recorded. 

Have pupils read the composition silently and indicate any words they 
don't recognize. Direct the use of phonic and contextual cues in identify- 
ing the words. Stress that when a word is not recognized, a reader should 
go on to complete the sentence, and then try to find out what the word is. 


Have individual pupils read the composition aloud. 
Focus attention on: 
(i) words from the core vocabulary that appear in the composi- 
tion 
(ii) phonic elements that have been studied. 


Use words from the composition as a base for an exercise in consonant 
substitution for which pupils write rhyming words. 


Activity 8 


Recognizing inflectional ending: -ing 


Show pupils the following pages of Hopscotch and ask the questions | 
suggested. Write the questions and answers on the chalkboard. 


page 45 
What are the bears doing? 
The bears are eating berries. 
The bears are catching fish. 


page 46 
What are the squirrels doing? 
The squirrels are eating nuts. 
The squirrels are eating bread. 


page 51 
What is Little Bear doing? 
Little Bear is looking for a house. 


page 54 
What is Little Bear doing now? 
Little Bear is sleeping. 


Read the questions and answers to pupils, and, as you read, underline 
each word that ends with -ing. 

Read just the words with the -ing ending. 

Have a pupil read them. With a card over the -ing ending have a pupil 
read each root word. 
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Have you told a story today? 


Write the root words beside each sentence. Provide pupils with cards with 
the -ing ending. Have individual pupils read the root word, add the ending 
card, and read the completed word. 


On a lined chalkboard, demonstrate the writing of the following sentences: 
What are you doing? 
Little Bear is playing. 
| am going with you. 


Have pupils read the sentences and underline words that end with -ing. 


Workbook Activity, page 29: Writing words and sentences 


Have pupils trace the sentence on the first line. Then instruct them to 
copy the sentence on the lines provided. Have the rest of the page com- 
pleted independently. Instruct pupils to use the space to illustrate the sec- 
ond sentence. 


Activity 9 


Hopscotch, pages 56-64: Reading a story — “‘Jenny’s Box” 


page 56 

Present the title. Have pupils relate the title to the picture and consider 
what Jenny is likely to do. Direct their attention to aspects of the picture 
such as the vacant lot and the way Jenny looks that suggest that Jenny 
has plans for the box. 


Direct the silent reading of page 56 by saying: 
Read the sentence that tells what Jenny saw. 
Read the sentence that tells what Jenny said. 


page 57 
Have pupils interpret the picture, reacting to Jenny’s work and her prob- 
able plans. Identify the observer. 


Discuss the story using questions such as the following: 
What do you think Joe would ask? 

Have the first two sentences read silently. 
Why do you think Jenny answered, “I don’t know yet.” 
As Joe watched he had an idea. 
Read what he said. 


page 58 
What did Joe bring? 
How does Jenny feel about it? 
Read their conversation. 


pages 59-60 
Now Lola has joined the group. 
Read and see what happens. 
Have pupils read and study the pages independently. 
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pages 61-62 
Now Stan has joined the group. 
Read and see what happens. 
Again have pupils read the two pages independently. 


page 63 
Who’s coming now? 
How do you think they'll feel? 
Listen and I'll read what they said. 
Read page 63. 
Is that what you expected them to say? 
What question have they answered for the children? 
How could they tell it was a monster? 
Have pupils read the page silently. 


page 64 

How do the children feel about having made a monster? 

How do they show their feelings? 
Have pupils read the page silently. Have individuals read it orally, trying to 
show how the children felt about the monster. 


Read the whole story to pupils. Then have them read it silently. Observe 
the silent reading, noting any pupils who are hesitating over words. When 
necessary give individual help in using phonic and contextual cues. 


Relate the story to the unit theme by asking: 
Could Jenny have made the monster by herself? 
Do you think the group changed her first plans? 


Experience extension: Pupils will want to construct monsters of their 
own. To emphasize the unit theme, organize groups of five or six pupils to 
work together. You may wish to supply each group with a box of junk 
(remind pupils there are /ittle monsters, too) or (depending on the home 
backgrounds of your pupils), you may want to suggest they each bring a 
piece of junk from home. Suggest that some planning is a good idea 
before they start. 


Many things can be done with these “monsters”. (i) If they are stable 
enough, they could be put on wagons or merely on large pieces of 
cardboard to pull in a “monster parade.” (ii) Pupils may wish to make up a 
play using the monsters (if monsters are large enough, pupils can position 
themselves behind the monster to be the voice and even to move the 
object). (iii) If monsters are small, pupils can build a diorama on a table to 
show the kind of place in which their monsters live. 


Workbook Follow-up, page 30: Understanding sentences 

Instruct pupils to read the sentences in each box and draw the monster 
that is described. You may need to clarify the fact that the articles pictured 
in the third box are to form the basis for a monster drawn in the next box. 


In a follow-up activity, have pupils circle sight words that you name. As 
well as words from the core vocabulary, have them circle color words. 
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Have you reused the composition? 
BS a ge 
Activity 10 


Recognizing core vocabulary: here it we are what good 


Note: Have the following sentences on the chalkboard before the lesson 
(or on an overhead transparency). 


What are you doing? 
We are making a monster. 
What is it like? 

It is a big monster. 

It is a good monster. 





We can’t find the monster. 
It is here. 
It is here on the walk. 


Where are you going? 
We are going for a walk. 
We are going for a walk with the monster. 


Have pupils read each group of sentences silently. Name words from the 
listed core vocabulary and have pupils find them in the sentences. Have 
the sentences read aloud. Have the words located where they occur in 
recent compositions. 


Direct attention to the words doing and going. Have the pupils note the 
root word and the -ing ending. 


Activity 11 


Workbook, page 31: Assessment— Recognition of core vocabulary 


Note: The sentences on this page include all the words from the core 
vocabulary introduced in Skip Along and Hopscotch. While your pupils 
should recognize at sight many other words that have been used in their 
compositions and in their readers, it is essential that the core vocabulary 
be recognized at sight by all the children. 


While the words from Unit 19 (here, it, we, are, good,) have just been 
introduced and may not be mastered at this stage, all other words 
should be recognized immediately. 


To evaluate pupil achievement in this area, use the following procedure 
with each sentence: 

(i) have pupils place a marker under the sentence 

(ii) have the sentence read silently 

(iii) tell pupils to mark the words in the sentence as you direct. 





Read a poem today! 


recognize core Use the following directions: 

vocabulary sentence 1—Underline: want 
Put an X on: ride 
Circle: the 


sentence 2— Underline: you 
Put an X on: can 
Circle: find 


sentence 3—Underline: get 
Put an X on: you 
Circle: a 


sentence 4—Underline: and 
Put an X on: me 
Circle: get 


sentence 5— Underline: the 
Put an X on: in 
Circle: them 


sentence 6—Underline: big 
Put an X on: | 


Circle: want 


sentence 7—Underline: little 
Put an X on: here 
Circle: a 


sentence 8—Underline: it 
Put an X on: are 
Circle: we 


sentence 9—Underline: here 
Put an X on: good 
Circle: a 


sentence 10—Underline: what 
Put an X on: do 
Circle: can 


sentence 11—Underline: said 
Put an X on: want 
Circle: | 


comprehend Have pupils independently read the sentences and match them to the 
sentences appropriate pictures. 


Check each pupil’s work carefully. If any difficulties are found, provide 
further exercises, such as the one in Activity 10, focussing on words that 
are causing difficulty. 
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Let’s Review 


Take a short period or two to have pupils review the book Hopscotch. 
Make this activity enjoyable for pupils, but use the time to note any prob- 
lems individual pupils demonstrate, so that you can take corrective meas- 
ures. 


Sample procedure: 


Take a few minutes to look all through your book. 
Which story did you like best? Why? 
Which pictures did you like best? Why? 


Turn to page 3. What is the name of the story? Do you remember 
why its title is “Me”? On page 5, what is the teacher saying? What 
did he suggest the children do? 

Look at page 9. Do you remember the animals Cristina met? Read 
page 13 aloud. Read page 15 aloud. 

Why was Cristina puzzled? 


What letter did you study on page 23? 
Read the sentences. 


What was the story “The Twins” about? 


Look at page 41. What has the boy been doing? Read the sen- 
tence on page 42. 


And so on. 
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Activity 12 
Recognizing /j/ Saying words with /j/ Hide-and-Seek, page 12: 
Associating sound and 
symbol: /j/, j 
Workbook Follow-up, Writing j 
page 36: Interpreting 
sentences 
Associating /j/, j 
Activity 13 
Recognizing core 
vocabulary 
Workbook Follow-up, 
page 37: Assessment— 
Interpreting sentences 





Activity 14* 

Listening to a poem Discussing ideas 
relating to personal 
experience 


INDEPENDENT ACTIVITIES 





1. Have pupils read “Fooling Around” from The Reading Corner 2. 
2. If you are using the Phonics Workbook, have pupils complete pages 23-26. 
3. Continue to have pupils read and discuss selected books from Ta/k-a-Rounders. 


4. Place a collection of objects on a table (paper clips, safety pins, pipe cleaners, pencils, cans, jars, 
colored bits of cloth and paper, boxes, rubber bands, etc.). Have pupils, working in pairs or groups 
of three, talk about the new things they could make with such oddments. 


5. Provide pupils with cards containing sentences. If necessary, read the sentences to pupils. Have 
pupils draw a picture to accompany the sentence. Some pupils may be able to write another 
sentence to go with their illustrations. Encourage them to do so. Suggested sentences: 

| like to stand on my head. 

| can make a funny monster. 
| can paint a bus. 

My mom is very happy. 
Here is a surprise. 


6. Provide pupils with copies of sentences from recent group compositions. Have pupils cut the 
words from each sentence, then reassemble the words in the correct order and read the sentences 
to each other. 


7. Have pupils prepare aj page for their Phonics books. 


8. After Activity 11, have pupils think about what might have happened to Rosie if she had not found 
her mother. Have them draw their new ending, and in a sharing period, each pupil tells the ending 
to the group. 


9. Provide pupils with cards containing words from the core vocabulary. Have pupils work in pairs 
with one pupil saying the core word and the other pupil locating the word in a composition. When 
the word has been located in the composition, pupils check by matching the word card with the 
word in the composition. 


70 





10. 


11: 
Ne 


13. 


Provide pupils with word cards containing these words from the core vocabulary: 

can, in, ride, get, big, and, it, look, at. 
Have them write new words by substituting (or adding) an initial consonant. Have them read their 
new word lists to each other. 


Have pupils read library books to themselves and to each other. 

Have pupils tell each other stories from pictures in library books, the reader, or the workbook. 
“Sandwich stories.” Teacher prints, on the chalkboard, the first and third sentences of a sequence. 
Pupils illustrate the second episode. Later, pupils tell the teacher what the second sentence should 
be. 

For more able pupils: Fold a large piece of paper into horizontal thirds. Pupils print sentences from 
the chalkboard and illustrate them. They illustrate the second event and either print the sentence 
individually or with the teacher. For example: 


Rosie said, ‘| can’t find my bus.” 
Rosie found the right bus. 


BOOKS TO READ 


1s 


The Sandwich, Jan Wallace and Angela Wood (Kids Can Press) 
Children become aware of prejudice as they react to a “different” lunch. They find out how good it 
is! 


. Howie Helps Himself, Joan Fassler (Whitman) 


... about a boy in a wheelchair. 


. Of Course Polly Can Ride a Bike, Astrid Lindgren (Follett) 


Polly is active, confident, undaunted. 


. Will | Have a Friend? Miriam Cohen (Macmillan) 


A boy is apprehensive about starting school. 


. Oh, Lewis! Eve Rice (Macmillan) 


A story about the universal problem of winter clothing and children. 


. Bread and Jam for Frances, Russell Hoban (Harper) 


A raccoon didn’t want to try anything but bread and jam! 
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Activity 1 


Discussion Motivator 7: Interpreting a picture 
Relating personal experiences 


Encourage spontaneous reactions to the picture. (Some pupils may never 
have seen stilts; be sure they know the word and how stilts are used, but 
the focus of the discussion should be on “trying new'things” rather than 
on the stilts per se.) 


Have pupils discuss the picture in relation to the unit theme, “trying new 
things,” using questions such as the following: 

What is the smaller girl trying to do? 

Do you think she has been on stilts before? 

What would walking on stilts feel like? 

Have you ever walked on stilts? 

What new things have you tried to do? 
Have pupils describe their experiences in experimenting with new ac- 
tivities. 


Have pupils paint a picture of something new that they would like to try. 


Experience extension: If it is possible to supply two or three pairs of 
stilts, pupils will enjoy trying them out. Stilts are simply pieces of smooth 
wood (so hands don't get slivers) with blocks of wood nailed to the inside 
for foot supports. The first stilts should not be very tall and pupils will not 
hurt themselves even if they fall. Children will, of course, need help in 
balancing. 


Encourage pupils to talk about how they felt as they tried the stilts for the 
first time. How did they feel when they found they really could walk on 
them? What might they want to do if they had stilts? 


Activity 2 


Writing a composition 
Dictating sentences for recording 


Have pupils show their paintings (Activity 1) to the group and dictate sen- 
tences that describe their pictures in terms of what they would like to try to 
do. Encourage them to tell why they made that particular choice and how 
they would feel during and after the attempts. 


Record pupils’ ideas on a chart, using each pupil's name and the word 
said, followed by the direct quotation. 
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During the writing of the composition, focus the pupils’ attention on the 
following: 
(i) use of the speaker’s name, the word said, then what the 
speaker said in quotation marks 
(ii) words from the core vocabulary 
(iii) Conventions of written language (periods, capital letter). 


Involve pupils in the writing of the composition by having them write famil- 
iar words (e.g., their names, words from core vocabulary) and the initial 
consonants of words. Have the pupils read aloud the sentences they 
dictated. 


Activity 3 


Recognizing /b/, b; /m/, m in initial, medial, and final positions 
Recognizing /h/, h; /w/, w in initial position 
Associating the sound and symbol of letters b, h, m, w 


Review /b/ in the initial position using the words: bench, berries, barrel, 
buckle. 

Have pupils listen for the position of /b/ in these words: grab, web, rib, 
cub. Write the words on the chalkboard and read them to pupils. Have 
pupils underline b in each word. 


Use the same procedure with these words: cabin, robin, table, goblin. 


Have pupils note that /b/ and b can occur at the beginning, in the middle, 
or at the end of a word. 


Repeat the above procedure for /m/, m. 
Use these words: 


machine monkey movie me 
poem dream trim hum 
cement farmer drummer watermelon 


», Workbook Activity, page 32: Review /h/, h; /w/, w 


Say the following sentences slowly. Have pupils listen for, and identify, 
words that begin with /h/ and /w/. As pupils identify them write the words 
on the chalkboard. 

The hungry horse had hay to eat. 

He had to wait for waffles and watermelon. 
Then have pupils turn to page 32 in their workbooks and complete each 
word by writing the appropriate letter. 
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Activity 4 


“This Way—That Way”: Listening to a poem 


Read the following poem to pupils, stopping at the end of each stanza to 
talk about the ideas. 


THIS WAY—THAT WAY 
This way—that way 
| can tie my hair. 


This way—that way 
| cannot whistle. 


In a bow Tried all day 

High or low. Every way, 

Johnny can't, Johnny can, 

And Johnny’s older— But Johnny’s older— 


Johnny says he doesn’t care. | don’t care, care, care. 


This way—that way 


| can skip to ten. —Modwena Sedgwick 


Up the lane 

Down again. 

Johnny can’t, 

And Johnny’s older— 

Johnny says he doesn’t care. 

Questions: 

Stanza 1: | Howold do you think the children in the poem are? 
What can the girl do with her hair? 
How does Johnny feel about that? Why do you think he 
feels that way? 

Stanza 2: | Whatcan the girl do that Johnny can’t? 
How do you think she feels about that? 

Stanza 3: | Whatcan Johnny do? 


How do you think he feels about being able to whistle? 
Does the girl really mean “I don’t care!” How do you 
know? 


Reread the entire poem. Encourage pupils to join in, saying the lines they 
can recall. 


Extend the discussion of the ideas in the poem by having pupils share 
ideas about their attempts to whistle; things that they can do, but younger 
brothers or sisters can’t; or things that older brothers or sisters can do and 
pupils can’t. 


Activity 5 


Playing Hide-and-Seek 


Provide time for a game of hide-and-seek, either in the classroom or the 
playground. Some children may not know the terms of the game —be 
sure they know what being IT means, why the person who is IT hides 
his/her eyes, and how the next IT gets chosen. Turn this into a language 
experience by formalizing the patterns: for example, IT can only say, “1 
see you. Come out (Jerry).” The one who is caught says “You saw me. 
I’m caught.” (Or use other patterns more familiar to your pupils.) 
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Activity 6 


Listening to a poem 
Hide-and-Seek, pages 1-3: Reading a selection — “‘Have you ever’ 


Read the following poem to pupils. 
HIDE-AND-SEEK 


When | am alone, and quite alone, 
| play a game that’s all my own. 


| hide myself | hide myself 

Behind myself, And look for myself: 

And then | try There once was a shadow 
To find myself | took for myself. 

| hide in the closet, | hide in a corner; 

Where no one can see: | hide in the bed; 

Then | start looking And when | come near me 
Around for me. | pull in my head. 


—Robin Christopher 


Briefly discuss the poem with the pupils, using questions such as: 
What game was the child in the poem playing? 
Do you play hide-and-seek? How do you play it? 
Is that the way the child in the poem played hide-and-seek? 
What did that child do? 
Which way do you think would be more fun? 

Say: Our new reader is also called Hide-and-Seek. 

Have the pupils indicate the title. Discuss the picture on the cover. 


page 1, Contents 

Have pupils tell what information is given there. 

Point out the title of the first selection, “Have you ever.” Have pupils indi- 
cate the number of the page where the selection begins. 


page 2 

Read the title, “Have you ever.” 

Have the pupils locate the title on pages 2 and 3. 

Have pupils survey the pictures on pages 2 and 3. 

Have pupils relate the title “Have you ever” to the pictures and to the unit 
theme “trying new things.” 


Direct the reading of pages 2 and 3, using the following procedure with 
each picture. 

Step 1 

Have pupils tell what the child in the picture is doing. 

Step 2 

Say: Listen as | read the sentence that goes with the picture. 

Read the complete sentence (title and caption) to pupils. 

Have pupils note that the title “Have you ever” is read first and then the 
words that are written under the picture are read. 

Have pupils answer the question. 
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Have you read to your pupils today? 


Step 3 
Have pupils read the sentence to themselves. Have pupils who feel confi- 
dent read the sentence aloud. 


Note: Some pupils will be able to predict the sentence pattern after the 
directed reading of page 2. For these pupils, modify the procedure for 
page 3: Use steps 1 and 3. 


Read some of the questions to pupils. Have them locate the picture that 
matches the sentences. 
Have pupils choose their favorite activity and read the whole sentence. 


Have pupils dramatize some of the activities shown on pages 2 and 3. 
Have pupils work in pairs, with one pupil saying the question and the 
other pupil performing the appropriate actions; or have pupils choose an 
activity to pantomime and let the audience guess which activity is being 
dramatized. 


Workbook Activity, page 33: Recognizing core vocabulary 


Matching sentence parts 


Have pupils identify the pictures in the top row and note the words under 
each. Have them read the sentence parts in each row and draw a line to 
join the sentence parts that belong together. Have pupils read the com- 
pleted sentences aloud. 


Extra Practice: Reuse page 33 in other lesson periods. Have pupils mark 
the core vocabulary words as you name them. 


Have pupils suggest other endings for the sentence pattern “Have you 
ever...” Write the sentence pattern on the chalkboard drawing attention 
to the formation and spacing of the letters. Provide pupils with lined 
papers. Have them copy the sentence pattern and complete it with an 
illustration. Encourage pupils who are able to, to write the words that go with 
their illustration. Have pupils dictate the words that go with their illustrations. 
Write the words for those pupils who are unable to do so themselves. Have 
pupils read their sentences to each other. 


Activity 7 


Using consonant substitution and addition to spell and read words 


Write the following words on the board: hill, get, way, like, it. Read them to 
pupils. 


Have pupils think of words that rhyme with each of the key words. Have 
pupils write the new words by substituting the appropriate initial conso- 
nant. Have pupils underline the parts of the words that rhyme. 


Use the following procedure with some of the words, to check on pupils’ 
ability to identify words using consonant substitution: 
Say: This word is get. 

Point to met. 











identify words, 
using consonant 
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Say: This word rhymes with get and begins with the same sound as 
monster. What is it? 


Write the following sentences on the chalkboard. Have pupils read them. 
Pupils should be able to identify the words using consonant substitution or 
addition with core words. The core words are recorded to the left of each 
sentence. Have pupils explain how they recognized each underlined word 
in the sentences: 


( 1 | like sand. 

(all) 2 Are you tall? 

(look) 3 | want the book. 
(and) 4 We can find the band. 
(all) 5 | can get the ball. 
(look, all) 6 We took the big ball. 
(like) 7 Can you ride a bike? 


Workbook Follow-up, page 34: Assessment-— Using consonant sub- 
stitution to identify and write words 
Interpreting sentences 


Have pupils identify the core words in the top row. 
Have them name the pictures in the next two rows, then complete the 
words by writing in the appropriate initial consonant. 


Instruct pupils to read each sentence in the bottom half of the page and 
draw a line to the matching picture. 


Extra Practice: Reuse page 34 in other lesson periods. Have pupils mark 
the core vocabulary words as you name them. See Sourcebook, page 
140 for additional writing activities. 


Activity 8 


Recognizing word structure—inflectional ending -s 


Write the following sentence on the chalkboard. 
| like to eat strawberries. 

Read the sentence to pupils. 

Ask: What do you like to eat? 

Record some of the pupils’ choices, for example: 
Linda likes to eat doughnuts. 
Ken likes to eat marshmallows. 


Read the sentences to the pupils, emphasizing like and likes. 
Underline like and likes. 

Ask: What is different about the words? 

Circle the s on likes. 


Repeat the procedure with the following examples. 
| want to ride in a balloon. 


| play golf. 
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Write the following words on the chalkboard. 
Have pupils read them. 


want / wants ride / rides get / gets 
find / finds look / looks 


Write the following sentences on a lined chalkboard. 

Dean can ride a bike. 

He rides his bike to school. 

Billy wants a tractor. 

| want a crane. 
Read the sentences to pupils. Have them circle the -s endings and read 
the words. Return to the sentences and comment on the formation of the 
letters; point out spacing between words. 


Write this sentence and comment as you write. 
Marcie gets the scissors. 


Workbook Follow-up, page 35: Writing sentences 
Recognizing inflectional ending -s 


Have a pupil read the first sentence. Guide pupils in writing the sentence 
on the lines. Have pupils complete the page independently. 


As a follow-up, have pupils read each sentence, and, in the appropriate 
sentences, circle the -s ending where it occurs. 


Activity 9 


Using phonic and contextual cues to close sentences 


Ask pupils to think of some things they would like to take on a picnic. 
Write the following sentence on the chalkboard. 
We took ______ to the picnic. 


Read the sentence to pupils. Have pupils suggest things they 
would take to a picnic. As pupils give their suggestions, write the 
words under the blank in the sentence. 


Read the completed sentences to the pupils. Have the pupils note 
that all the suggestions were appropriate for the sentence. 


Say: I’m thinking of something we could take to a picnic. Its name be- 
gins with the same sound as (car). 
Watch while | rewrite the sentence. 
Have pupils identify appropriate words. Write the words under the blank in 
the rewritten sentence. 
Ask: Why did we use (corn) and (cookies) and not the other words? 


Repeat the procedure using letters suited to the word list suggested by 
your pupils. Have pupils note that the initial letter of a word and the other 
words in a sentence can help them to identify words. 
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Have you recorded your observations of one child’s language P 
behavior today? 


Write the sentence in this way: 
We took c ______ to the picnic. 

Have pupils note what you added to the sentence. 

Ask: _ Is there anything in our list whose name begins with the same 
sound as car? 


Activity 10* 


Reading the composition 


Recall briefly the discussion of trying new things and some of the ideas 
that were recorded. 


Have pupils read the composition silently, and indicate any words they 
don't recognize. Direct the use of phonic and contextual cues in identify- 
ing the words. Remind pupils that when they don’t recognize a word, they 
should go on and complete the sentence, then try to find out what the 
word is. 


Focus attention on: 
(i) the use of the word “said” and of direct quotations 
(ii) words that appear in the composition from the core vocabu- 
lary 
(iii) phonic elements that have been studied. 


Activity 11 


Hide-and-Seek, pages 4-11: Reading a story—“‘All by Myself’ 


Note: The guidance for reading this story is comprehensive because it is 
the first longer story that pupils have met. 


Write the title on the chalkboard. Read it to pupils. Have pupils locate the 
title on the Contents page and indicate the page number where the story 
begins. Have pupils consider what they could do all alone. 


page 4 

Identify Rosie and Jane for the pupils. 

Ask: What do you think Rosie is telling Jane? 
Say: Listen as | read the conversation. 

Have pupils follow in their books as you read. 


Have pupils read the conversation silently. 
Give the following directions for oral reading: 
Read the sentence that tells what Rosie had to get. 
Read the sentence that tells who wanted the milk. 
Read the sentence that tells where Jane and her mother got milk. 
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page 5 
What do you think Rosie-has decided to do? 
Listen as | read what Rosie said. 
Where will Rosie get the milk? 
How will she get there? 
What words tell us she will go alone? 
Have pupils read the page silently. 


page 6 

Have pupils read the sentences silently. 
Where has the bus stopped? 
What did Rosie do? 


Look at the bottom half of the page. 

Rosie got the milk. 

What do you think she is saying to the clerk? 
Have pupils read the sentence silently. 


page 7 
What do you think Rosie is saying to the cashier? 

Have pupils read the sentences silently. 
What did Rosie see when she came out the supermarket? 
Listen as | read what Rosie said. 

Have pupils follow as you read to them. 


Why was Rosie surprised when she came out of the supermarket? 
What was her problem? 

Have pupils read the sentences silently. 
How did Rosie feel when she couldn’t find her bus? 

Encourage the use of precise vocabulary. 


page 8 
Have pupils read the sentences silently. 
Rosie sees someone she knows. Who is it? What did Rosie say? 


page 9 
Rosie and her mother are talking. 
Listen as | read their conversation. 
What does Rosie want her mother to do? 
Do you think Rosie’s mother can take her home? 


page 10 
What do you think Rosie’s mother is telling her? 
Listen as | read what Rosie’s mother said. 
Have pupils read the sentences silently. 
Why can’t Rosie’s mother take her home? 
How did Rosie’s mother know which bus Rosie should take? 


page 11 

Grandpa is coming to meet Rosie. 

What do you think he said? What do you think Rosie tells him? 
Have pupils read the sentences silently. 
Ask: How do you think Rosie feels? 


Read the story to pupils. Then have pupils read it silently. During the 
silent reading, observe pupils who encounter difficulty. Provide assistance 
in the use of phonic and contextual cues. 
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During a discussion, do you observe the listening behavior 
of your pupils? 


Discuss the idea in the story and relate it to the unit theme, “Trying new 
things.” Bring out that sometimes trying new things can be dangerous. 
What do pupils think of Rosie’s actions? Where might this be a dangerous 
thing to do? Why? Where might it not be dangerous? 


Extra Practice: Use some of the sentence patterns from the story “All by 
Myself” for individual writing. Choose a sentence from the story and write 
it on the chalkboard. Have pupils read it and suggest other endings for the 
sentence or substitutions for words or phrases. Write pupils’ suggestions 
on the chalkboard. Have pupils read the new sentences. For example, 
write: 


We got milk at the supermarket. 
Pupils might suggest: 

We got new shoes at the shoe store. 

We got an ice cream cone at the drive-in. 
And so on. 


Have pupils use the sentence pattern to write a sentence independently. 
Suggested sentences from the story: 
1 We got milk at the supermarket. 
2 Rosie came out of the supermarket. 
She saw all the buses. 
3 | went to the supermarket all by myself. 


Activity 12 


Recognizing /j/ 
Associating sound and symbol /j/, j 
Hide-and-Seek: page 12 


Follow the procedure established for this type of lesson. Words are 
suggested for the various steps. 


(1) jam jeep jingle June 
(2) jacket / belt dog / jacks jaw / thumb 
cheek / joke jolly / gum jewellery / key 


(3) Have the pupils listen to the following phrases and supply a word(s) 
that begins with the same sound as jam. 


something you can wear (jeans, jacket) 

the name of a month of the year (June, July, January) 
something that tastes good on toast (jam, jelly) 
something to eat for dessert (jello, jelly) 


(4) Have pupils turn to page 12 of Hide-and-Seek and follow the proce- 
dure for using this kind of page. 


Workbook Follow-up, page 36: Associating sound and symbol /j/, j 
Writing j 
Interpreting sentences 


Have pupils trace the letter forms in the first row. 


Have pupils supply the missing letter j in the sentences. Have them read 
each sentence and then circle the picture that matches it. 
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Activity 13 


Recognizing core vocabulary: she look saw to on all go at 
Note: Have the following sentences on the chalkboard before the lesson. 


Rosie saw the bus. 

She said, “I can ride on the bus. 
| want to go to the supermarket. 
| want to look at all the candy.” 


Pat wants a toy. 

Here are all the toys. 

Pat can look at the toys. 

She saw a big toy. 

She saw a little toy. 

She said, “I like to look at the toys.” 
Have pupils read each group of sentences silently. Name the words from 
the core vocabulary. Have pupils circle the words in the sentences. Have 
individual pupils read the sentences aloud. Have the words in the core 
vocabulary located in recent compositions. 


Workbook Follow-up, page 37: Assessment— 
Recognizing core vocabulary 
Interpreting sentences 


Have pupils read the sentences and underline the sentence that matches 
the picture. 


Extra Practice: Reuse page 37 in other lesson periods. Have pupils mark 
the core vocabulary words as you name them. See Sourcebook, page 
140 for additional writing activities. 


Activity 14* 


“A Year Later’’: Listening to a poem 
Read the following poem to the pupils. 
A YEAR LATER 


Last summer | couldn’t swim at all: 
| couldn’t even float! 

| had to use a rubber tube. 

Or hang on to a boat: 

| had to sit on shore 

While everybody swam 

But now it’s this summer 

And | can! 


—Mary Ann Hoberman 























Tell your pupils about something exciting you have done. 


Discuss the idea in the poem and relate it to the unit theme ‘trying new 
things.” 


Questions: 
What has the child learned to do since last summer? 
What did he/she have to play with last summer? 
Where did he/she stay while everybody else went swimming? 
Why? 
How do you think he/she feels about being able to swim? 
What have you learned to do this year that you couldn’t do last 
year? 


Reread the poem. Help pupils to memorize the poem. 


Experience extension: To finish this unit, you might want to have each 
pupil demonstrate or tell about something he/she can do now that he/she 
couldn't do last year. You might talk to each pupil individually to help 
him/her to prepare or to think of something exciting. Then set aside an 
hour in which each pupil has a chance “‘to star.” 


Checking achievement 


Were the pupils able to 
—listen to their peers? 
—relate story ideas to personal experience? 
—dramatize a selection? 
—use precise vocabulary? 
—interpret illustrations? 
—recognize /j/, /h/,/w/? 
—recognize /b/, /m/, in medial and final positions? 
—associate the sound and symbol ///, j? 
—use table of contents? 
—survey a selection? 
—recognize core vocabulary? 
—identify words using consonant substitution? 
—recognize inflectional ending -s? 
—write familiar words? 
—write sentences? 
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Unit 21 Theme: Sometimes we need other mais 


Activity 1 
Listening to a story 
Workbook Follow-up, Interpreting pictures [Teacher-initiated 
page 38: Assessment— | handwriting activities 
Recalling story detail throughout the unit] 
Activity 2* 
Saying words with /k/ Associating sound and 
symbol: /k/, ck, c, k 
Recognizing /k/ Workbook Follow-up, 
in initial and final page 39: Associating Writing letters 
positions sound and symbol: /k/, ck, 
iC, K 
Activity 3 
Listening to peers Hide-and-Seek, page 13: Interpreting a picture 
Relating picture to 
unit theme 
Activity 4 
Expressing ideas Reading the composition Writing a composition 
in sentences Workbook Activity, 
page 40: Assessment— Writing words 
Reading a picture story 
Answering questions 
Activity 5 
Hide-and-Seek, 
Listening to peers Relating personal pages 14-18: Reading 
experiences a story 


Oral reading 


Activity 6* 


Associating sound and 














Recognizing /f/, /b/, Saying words 


/j/, /m/ in with /f/, /b/, /j/, /m/ symbol: /f/, f; /b/, b; 
medial and final igi toy 
positions 


Activity 7* 
Listening to a poem Hide-and-Seek, page 19: 
Reading a poem 
Activity 8* 

Reading the composition 
Activity 9 
Recognizing word 
structure — inflectional 
ending -ed 
Activity 10 
Hide-and-Seek, 

pages 20-26: Reading a 
story 

Workbook Follow-t 






Relating ideas to 
unit theme 


) a | Writing words 
page ao Gehai 
“sentence: Ss | 
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a ee Activity 11 


Recognizing /sh/ in Saying words with /sh/ Hide-and-Seek, page 27: 
nitial and final Associating sound and 
Dositions symbol: /sh/, sh 
Workbook Follow-up, Writing sh 


page 42: Assessment— 
Using phonic and 
contextual cues to 
predict words 
Activity 12 
Recognizing core 
vocabulary 


Workbook Follow-up, 
page 43: Interpreting 





sentences 
Activity 13 
Reading words Using consonant 
substitution to spell 
words 


INDEPENDENT ACTIVITIES 


Ae 


2 


3 
4 


Have pupils read “Dinah the Dinosaur’ from The Reading Corner 2. 


If you are using the Phonics Workbook, have pupils complete pages 27-31. 


. Have pupils read library books to themselves and to each other. 
. Have pupils tell each other stories from pictures in library books, the reader, or the workbook. 


. Have pupils write sentences (specify the number of sentences according to the pupils’ abilities to 


write independently) about the picture on page 13, Hide-and-Seek. 


. Provide pupils with cards on which one sentence has been printed. Have pupils read their 


sentences. Have them write one more sentence and illustrate the two sentences. Suggested 
sentences: 


The girls pushed the tire. 

| can have a picnic. 

| want to play with a kitten. 
| want to ride on the bus. 


. Have pupils tape the poem “Park Play” (or other poems they know) and then listen to their 


recording. 


. Provide pupils with copies of sentences from group compositions. Have pupils cut the sentences 


apart and then reassemble them in the appropriate order. Have pupils read the reassembled 
sentences to each other. 


. Write one of these questions on the chalkboard or on strips of cardboard. Read the question to 


pupils. Have pupils read the question and answer it by drawing a picture and writing a sentence. 
What can | take on a picnic? 


What can | do with a tire? 
Where can | play? 
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ial 
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Pupils could prepare a /sh/ page for their Phonics books, if you want to continue this exercise. 


Have pupils use the key words and pictures on page 27, Hide-and-Seek, to help them read and 
illustrate the following expressions. Write the expressions on the chalkboard or on cardboard. 


sheep on a ship sheets on a shelf a ship in a shopping cart 
shells on the shore shoes on a sheep 


Cut out a large “picnic basket” and attach it to another sheet of paper. Each pupil draws and labels 
what he/she would like to take to a picnic. They put their objects in the basket. In a later period, all 
the drawings can be removed to see what the group would like to take on their picnic. 


BOOKS TO READ 


ile 


Sara and the Apartment Building, Yvonne Singer (Kids Can Press) 
Sara introduces her friend (who lives in a house) to the magic of an apartment building. 


. One Is Good, but Two Are Better, Louis Slobodkin (Vanguard Press) 


Picture book and large print tell that two can do more things than one. 


. Amos and Boris, William Steig (Farrar) 


A mouse and a whale help each other. 


. My Friend Mac, May Yonge McNeer and Lynd Ward (Houghton Mifflin) 


A little moose keeps a country boy from being too lonely. 


. Nobody Listens to Andrew, Elizabeth Guilfoile (Follett) 


Andrew needs someone to listen to him. 


. Pierce, Maurice Sendak (Harper) 


A lion helps a boy to care. 


. Sam, Bangs, and Moonshine, Evaline Ness (Holt) 


Samantha mixes up fact and fantasy and almost meets disaster. 


. Families Live Together, Esther Meeks (Follett) 


a m 
Activity 1 
“Where Shall | Go?”’: Listening to a story 


Have pupils listen as you read the story about Lucille Lavelle. 


WHERE SHALL | GO? 


attend to a story Lucille Lavelle was mad at everyone. She was mad at her mother. She 


react to a story 


was mad at her father. She was mad at her big brother Pierre, sister 
Marie, and baby Jean. She was mad at the dog. She was mad at the cat. 
She was mad because her mother would not give her some more 
cookies. 


recall detail 
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“If | can’t have more cookies, I'll turn into a dragon,” said Lucille Lavelle, 
stamping first one foot and then the other. 


“If you turn into a dragon, then you can’t stay in the kitchen,” salt her 
mother, very firmly. 














“T'll turn into a dragon anyway,” said Lucille, running her finger through 
her rusty red hair. She held her breath and tried to think herself into a 
dragon. Her face turned purple and her cheeks puffed out like plums. Her 
eyes looked like buttons. But she wasn’t a dragon, so she let her breath 
out with a whoosh. 


“May | have more cookies now?” she asked. 
Her mother shook her head. 
“Then Ill turn into a lion,” said Lucille Lavelle. 


She pushed at her hair until it stood up straight. She growled a simply 
dreadful growl. Baby Jean cried. But still Lucille did not turn into a lion. 
She just felt like one. 


Big brother Pierre banged into the kitchen. “Oh boy,” he shouted. 
“Cookies! Thanks, Mom,” and he reached up high and grabbed six and 
went off whistling. 


Marie, her sister, came home from school. 


“Pll lend you my snails for a whole week if you’ll give me your cookies,” 
Lucille coaxed. . 


“Pd much rather have cookies than snails,” laughed Marie. “And besides, 
I’m hungry.” 


“If no one in this house will give me more cookies,” she frowned, “I’m 
going to run away.” 


And she did. She ran right out of the house and onto the lawn. 


“You can't go there,” her father shouted as he drove up in the truck. “That 
grass has just been planted.” 


Lucille ran right up to a fence and began to climb it. 
“You can’t go over there. That isn’t our yard,” Pierre called from the porch. 


Lucille got down and ran out onto the sidewalk. She started across the 
road. 


“You can’t go across there. You want to get killed?” A man caught her 
hand and pulled her back onto the sidewalk. 


Lucille ran right to the end of the block. A big grey bus was at the curb. 
She started to climb in. 


“Have you got a ticket little girl? You can’t come on here without a ticket.” 
The bus driver gently shut the door and left poor Lucille outside. 


She stood very still as the bus moved away. She couldn’t run any more. 
She was too tired. She wasn’t a dragon and she wasn’t a lion. She was 
just Lucille Lavelle. She wasn’t even mad at anyone any more. She 
walked back home very slowly. Home is one place where a dragon, a lion, 
and a red-headed girl are all welcome. 


—Mary Daem 


Discuss the story and relate the idea in it to the unit theme “Sometimes 
we need other people.” 
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Some suggested questions: 
Why do you think Lucille’s mother wouldn't let her have any more 
cookies? 
Why did Lucille get so angry? 
Why did Lucille say she was going to turn into a dragon anda 
lion? 
Why did her father shout at her? 
Why did the man pull Lucille onto the sidewalk? 
How do you think Lucille felt when she couldn't get on the bus? 
Why did Lucille decide to go back home? 
How did she feel at the end of the story? 


Taran 


Encourage pupils to use a variety of words to describe Lucille’s feelings. 


Experience extension: Tape the story and direct a group of pupils to 
listen to the story again and prepare a dramatization of it. Have it pre- 
sented to the rest of the class in a free period. 

Workbook Follow-up, page 38: Assessment-— Recalling story details 


Read each question to pupils. Have them circle the picture or pictures that 
answer the question. 


Activity 2* 


Recognizing /k/ in initial and final positions | 
Associating sound and symbol /k/, c, k, ck 


rm 





Write the following sentences on the chalkboard. Have pupils listen and 
identify each word that begins with /k/. 

Carol caught a canary and put it in a cage. 

Ken can catch the kitten in the kitchen. 
Have pupils listen for the position of /k/ in these words: 

magic book park truck 


Write the words on the chalkboard and read them to pupils. Have indi- 
vidual pupils circle the letters that represent /k/. Have pupils listen to the 
following sentences and identify the words that end with /k/. As pupils 
say each word, write it on the chalkboard. Read the words, and have 
pupils underline the letters that represent /k/ in each word. 


The duck says, “Quack! Quack!” 
The book is black. | 
We went for a picnic in the park. 
Lock the truck. 
Break the brick with the stick. | 


Workbook Follow-up, page 39: Recognizing /k/ in initial and final | 
positions | 
Associating sound and symbol | 
/k/, c, k, ck | 


Do one or two examples with pupils. Have pupils note the letter in each | 
box, say the name of the picture, decide whether /k/ is heard at the be- } 
ginning or end of the word, and write the letter on the corresponding line. 





interpret a picture 


express personal 
reactions 


listen to peers 


dictate sentences 
for recording 


observe 
conventions of 
writing 

write beginning 
letters and words 


read sentences 
aloud 


During a discussion, do you encourage pupils to ask each 
other questions? 


Activity 3 


Interpreting a picture: Expressing personal reactions 
Hide-and-Seek, page 13: Relating picture to unit theme 


Encourage spontaneous reactions to the picture on page 13. 
Use questions, as needed, to focus attention on the ideas in the picture 
and their relationship to the pupils’ experiences. 


Some suggested questions: 
What problem is one child having? Why? 
What is the dog trying to do? 
How do you think the boy feels about the dog? 


Use the picture and the ideas presented to develop the unit theme 
“Sometimes we need other people.” Encourage pupils to consider various 
situations in which they need other people to do things; for example, help- 
ing (as in the picture), playing, working, and so on. 


Activity 4 


Writing the composition 


Suggest to pupils that they write a composition telling about situations in 
which they need someone else. Encourage pupils to give reasons for their 
need of another person. 


During the writing, draw pupils’ attention to core words and the conven- 
tions of written language. Involve pupils in the writing by having them 
write familiar words or the initial letter in selected words. 


If any of the words in the composition have -ing or -s endings, have pupils 
write the endings. 


When the composition is complete, read it to pupils. Then have individu- 
als read selected sentences. Have a pupil read the entire composition 
aloud. 


Extra Practice: In other lesson periods have pupils develop new sen- 
tences using one of the patterns that follows: 

1 The boy is very upset. 

2 The dog wants to run away. 

3 “Bow-wow-wow’” said the dog. 


After the group activity, have pupils write a sentence independently using 
the sentence pattern. 
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Are you encouraging pupils to write independently? 


Workbook Activity, page 40: Assessment— Reading a picture story 
Answering questions 


Have the pupils read the picture story. Remind them to use picture, 
phonic, and contextual cues to help in word recognition. Tell the pupils to 
read each question and put an X on the picture that tells the answer. 


Activity 5 


Hide-and-Seek, pages 14-18: Reading a story—‘“‘The Tire on the 
Teeter-Totter”’ 


Have pupils locate the title on the Contents page and indicate the page 
number where the story begins. 


page 14 
Have pupils relate the title to the picture. Have them consider what the 
boys are going to do. Identify Shawn and Mark. 
What do you think Shawn would ask Mark? 
Have the pupils read silently what Shawn said. 
What does Mark want to do with the tire? 
Read the remainder of the conversation aloud to pupils. 
Does Mark need Shawn’s help? 


page 15 
What did the boys do with the tire? 
What do you think is going to happen? 


pages 16-17 
Read the sentences on page 16 to pupils. 
Have pupils read page 17 silently. 

Where did the tire go? 


page 18 

What did the children say? Why? 
Have pupils read the sentence silently. 

How did the children feel? 

How did they show their feelings? 
Read the whole story to pupils. Then have them read it silently. During the 
silent reading, note any pupils who are having difficulty. Provide individual 
help in applying phonic and contextual cues. 


Use pages 15-17 for oral reading. Have pupils read the pages silently, 
then talk about the different paces at which the tire is moving. Have pupils 
read the pages aloud. 


Relate the story to the unit theme by considering such questions as: 
Could Mark have pushed the tire up the teeter-totter by himself? 
Why? What other things can you do with a tire? 
Do you need someone to play with when you do that? 


Experience extension: Have pupils paint a picture of what they could do 
with a tire. 


























recognize /f/, fin 
various positions 


associate sound 
and symbol /b/, b; 
/m/, m; /j/, j 


attend to a poem 


react to a poem 


use phonic and 
contextual cues 


read a composition 
aloud 


B recognize core 
# vocabulary 


recognize 
inflectional endings 


Activity 6* 


Recognizing /f/, f in medial and final positions 
Review /b/, b; /j/, j; /m/, m 


Use the established procedure to teach pupils to recognize /f/, f in vari- 
ous positions. Use the following groups of words: 


fence find fun fan 
roof calf cuff hoof 
waffle left muffin traffic 


Review /b/, b; /j/, j; /m/, m using the following sets of words: 


b bunny rubber nib balloon cub 
j pyjamas jeep jumped major 
m come me lemon hammer drum 


Have pupils practise writing these letters in their exercise books. 


For pupils who need extra practice, use these sentences: 
Bob bought a bunny, a balloon, and a bubble pipe. 
Jerry jumped into the jeep. 
Come and help me make a lemon pie. 


i] B 
* 
Activity 7 
Hide-and-Seek, page 19: Enjoying a poem—‘“‘Park Play”’ 


Have pupils listen as you read the poem “Park Play.” 

Have them turn to page 19 and follow the words as you read the poem 
again. 

Discuss the illustrations and the poem. 

Reread the poem, encouraging the pupils to join in. 


Activity 8 
Reading the composition 


Recall briefly the discussion of doing things with another person and the 
ideas that were recorded. 


Have pupils read the composition silently and indicate any words they 
don’t recognize. Direct the use of phonic and contextual cues in identify- 
ing the words. Remind pupils that when they don’t recognize a word, they 
should go on and complete the sentence, then try to find out what the 
word is. 


Have individual pupils read the composition aloud. 
Focus attention on: 
(i) words from the core vocabulary that appear in the composi- 
tions 
(ii) phonic elements that have been studied, particularly word 
endings, plural s, -ing, -ed. 


Use words from the composition as a base for an exercise on consonant 
substitution in which pupils write rhyming words. 


Sif 


recognize 
inflectional ending 
-ed 


note detail 
make inferences 


a2 


Activity 9 
Recognizing word structure: inflectional ending -ed 


Before the lesson, have the following sentences on the chalkboard: 
| can walk on stilts. 
| walked on stilts. 


| can climb the fence. 
| climbed the fence. 


| can count to ten. 
| counted to ten. 


Read the sentences to pupils. 

Then have pupils read the sentences. 

Have pupils underline the word walk; then the word walked. 
Ask: What is different about the two words? 

Have pupils circle the -ed ending. 


Follow the same procedure with climb and climbed; count and counted. 


Extra Practice 

Use the above procedure with these sentences: 
Pete can jump on the trampoline. 
Pete jumped on the trampoline. 


Did you help your mom? 
| helped her last night. 


Mark likes to roll a tire. 
He rolled it up the hill. 


Anne likes to pound nails. 
She pounded the nails. 


Read the words with the -ed ending to pupils. Cover the -ed ending and 
have a pupil identify each root word. Write the root words beside each 


sentence. Provide pupils with cards containing the -ed ending. Have indi- 


vidual pupils read the root word, add the -ed ending, and read the com- 
pleted word. 


Activity 10 


Hide-and-Seek, pages 20-26: Reading a story—‘‘Pete’s Picnic” 
page 20 


Have pupils study the picture and establish who is in the picture. Read the 


conversation to the pupils. Have pupils follow the words as you read. 
What did Pete’s mother say he can do? 
Who can Pete ask to go on the picnic? 
Why can’t Pete’s mother go on the picnic? 

Have pupils read the page silently. 


page 21 
Have the pupils read the conversation silently. 
What was Pete taking to eat at his picnic? 











relate story to unit 
theme 


remember detail 
write words 


Have you recorded your observations of one child’s language 
behavior today? 


page 22 
Pete has gone to call for Dean. 
Listen as | read the sentences. 
Look at the bottom part of the page. 
Where is Pete going now? 
Read the sentence. 
Why did Pete say “I'll go by myself’? 


page 23 
Where is Pete now? 
Read the first sentence to pupils. 
What did Pete do? 
Have pupils read the last two sentences silently. 


pages 24-25 
What animals came to Pete’s picnic? 
Read the sentences accompanying the first picture to pupils. Have pupils 
read the remaining text on page 24 and at the top of page 25. 
Look at the bottom of page 25. 
What animal did Pete see? 
Didn’t it come to the picnic? 
What do you think Pete would have done if the skunk had come to 
his picnic? 
Read the first two sentences to pupils. 
What other animal came to Pete’s picnic? 
What did the puppy do? 
How do you think Pete felt about that? 
Read the last two sentences to pupils. 
Have pupils read the sentences silently. 


page 26 
Ask: Where is Pete now? 
Read the text to pupils. 
Find the sentences that tell us Pete enjoyed his picnic. 


Read the entire story to pupils. 
Then have them read it silently. 


Observe pupils during the silent reading, providing individual assistance 
when necessary. Encourage pupils to use phonic and contextual cues by 
drawing their attention to this information in the selection. 


Following the reading of the story, discuss the ideas in it and relate them 
to the unit theme, for example, “Did Pete need other people to enjoy his 
picnic?” 


Workbook Follow-up, page 41: Remembering details 
Choosing a word to close a sentence 
Writing words 


Tell pupils these sentences tell about things Pete did at his picnic. Have 
pupils read each incomplete sentence, look at the pictures to the right, 
choose the word that correctly completes the sentence, and write the 
word on the line. 
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Have you told a story today? 


Extra Practice: In other lesson periods have pupils work in groups of 
three to discuss the kind of picnic they would like to have. Have them 

consider such things as where they would go, what they would take to 
eat, who they would want at the picnic. 


Some pupils may be interested in writing about their picnic. Encourage them 
to do so. 


Activity 11 


Recognizing /sh/; Associating sound and symbol /sh/, sh 
Hide-and-Seek, page 27 


Have pupils listen to these words—and repeat them after you. 
shout she shore shadow 
Establish that all words begin with the same sound. 











Have pupils listen to the following sentences and identify the words that 
begin with the same sound as she. As the pupils identify the words, write 
the words on the chalkboard. 

Shirley and Sharon went to the show. 

Shawn shouted for help. 

She should shovel the walk. 

What shape is your shadow? 

Shelly went shopping for shoes, shorts, and shirts. 
Read the words to pupils. Have them note that all the words begin with 
the same two letters. Have them identify the first two letters that appear in 
each of the words. Underline sh in each word. 


Have pupils establish the sound-symbol relationship of sh by stating: 
(i) that all the words begin with the same sound /sh/, or the 
sound heard at the beginning of she 
(ii) that all the words begin with the letters sh 
(iii) that the letters sh together represent the sound heard at the 
beginning of each word. 


Note: For some pupils you will want to break the lesson here. 
Have pupils turn to page 27 in Hide-and-Seek. 


Direct the reading of this page by using the following procedure with each 
picture and caption: 
(i) have pupils identify the objects in the picture 
(ii) have them say the names of objects whose names begin with 
the same sound as she 
(iii) read the caption to the pupils 
(iv) have pupils indicate the words beginning with the letters sh 
and say the words. 


Following the guided reading, have pupils review the sound-symbol rela- 
tionship of sh. i 
Have pupils listen for /sh/ in these words: push, wash, wish, splash. 
Ask: Where did you hear /sh/ in these words? 
Spee the words on the chalkboard and have pupils underline the letters 
sh. 




















associate sound 
and symbol /sh/, sh 


recognize core 
a vocabulary 


Use the same procedure with these words: brushed, fished, dishes, 
wishes. 


Have pupils note that /sh/ can occur at the beginning, in the middle, or at 
the end of a word. 


Workbook Follow-up, page 42: Assessment— 
Recognizing /sh/, sh in initial and 
final positions 
Associating the sound and symbols 
Writing sh 
Using phonic and contextual cues to 
identify words 


Have pupils complete the words by printing sh in the appropriate place. 
Then have them circle the picture that matches the sentence. 


Extra Practice: Reuse page 42 in other lesson periods. Have pupils mark 
the core vocabulary words as you name them. 


Activity 12 


Recognizing core vocabulary: have came down up home with 


Note: Before the lesson, have the following sentences on the chalkboard 
(or on an overhead transparency). 


Pete said, “What can | do?” 

His mother said, “You can have a picnic. 
You can go to the park. 
You can go with Dean. 
You can have fun.” 


Dean came to get Pete. 
Dean and Pete walked up the hill. 
They came to the park. 


Dean said, “We can ride on the teeter-totter.” 
Pete said, ‘| can go up on the teeter-totter.” 
Dean said, “I can go down on the teeter-totter.” 


Dean and Pete saw a puppy. 

They said, “We like the puppy.” 

Dean and Pete came home with the puppy. 
Have pupils read each group of sentences silently. Name the words from 
the core vocabulary listed. Have pupils circle the words in the sentences. 


Have core words located in recent compositions or in the reader selec- 
tions, “The Tire on the Teeter-Totter” and ‘“Pete’s Picnic.” 
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Workbook Follow-up, page 43: Recognizing core vocabulary 
Interpreting sentences 


Have pupils read each sentence, then study the pictures under the sen- 
tence. Have them find the picture that matches the sentence, note the 
number of the picture, and then write the number of the picture in the box 
beside the sentence. 


Extra Practice: Reuse page 43 in other lesson periods. Have pupils mark 
the core vocabulary words as you name them. 


Activity 13 


Using consonant substitution to spell and read words 


Write the following words on the chalkboard: 
bark bake can look get 
Read the words to pupils. To one side of the word list, write these letters: 
b, d, f, m, r, sh, t. Have pupils substitute an appropriate consonant from 
the list of letters for the initial consonant in each word listed on the 
chalkboard. 
Say: This word is bark. 
Find a letter in the list that can be used to make a new word that 
rhymes with bark. 
Have pupils write the new words under bark (dark, mark, shark). 


After the new words have been written, have pupils read them and under- 
line the parts of the words that rhyme. 


Repeat the procedure for the other words in the original list. 
bake (fake make rake shake _ take) 
can (ban Dan fan_= ran __ tan) 
look (book shook _ took) 
get (bet met) 





| 
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nit22 Theme: There are many interesting jobs 


Activity 1 
Talking about a picture— 


istening to peers Discussion Motivator 8 


Expressing ideas in 

sentences 
Activity 3 
istening to and 
terpreting riddles 


Responding to riddles 


ecognizing /g/, /s/ Saying words with /g/, 


/s/ 


Talking about a 
selection 


ecognizing /tH/, 
/, /sh/ 


Saying words with 
/tu/ , /th/, /sh/ 





LISTENING |SPEAKING = READING 


WRITING 





Interpreting a picture 


Workbook Follow-up, 
44: Matching pictures 


Reading the composition 


Activity 4 
Recognizing word 
structure: Review 
inflectional endings 
-ed, -ing 

Activity 5* 
Re-reading the composition 
Activity 6 
Associating sound and 
symbol: /g/, g; /s/, s 
in medial and final 
positions 


Workbook Follow-up, 
page 46: Assessment— 
Using contextual and 
picture cues to 
recognize words 


+——_—+ Activity 7 


Hide-and-Seek, pages 
28-32: Reading a 
selection 

Workbook Follow-up, 
page 47: Classifying 
Activity 8 
Hide-and-Seek, page 33: 
Associating sound and 
symbol: /th/, /tH/, th 
Workbook Follow-up, 
page 48: Associating 
sound and symbol: /sh/, 
sh; /tu/, /th/, th 
Activity 9 
Recognizing core 
vocabulary 





[Teacher-initiated 
handwriting activities 
throughout the unit] 


Activity 2 


Writing a composition 


Workbook Activity 
page 45: Assessment— 
Writing sentences 


Writing g, s 
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Activity 10 
Hide-and-Seek, 


pages 34-37: 
Talking about a selection Reading an essay 
Activity 11 
Recognizing /ch/ Saying words with /ch/ Hide-and-Seek, page 38: 


Associating sound and 
symbol: /ch/, ch 
Workbook Follow-up, 
page 49: Assessment— 
Interpreting sentences 


INDEPENDENT ACTIVITIES 


iF 


2 
3 
4. 
5 


10 
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Have pupils read “| Like Hats” from The Reading Corner 2. 


. If you are using the Phonics Workbook, have pupils complete pages 32-35. 


. Have pupils read library books to themselves and to each other. 


Have pupils paint a mural showing people in various jobs at their school. 


. Have pupils paint a picture of the job they find most interesting or exciting. Have them write 


sentences about their pictures. 


. Have pupils cut out pictures of people working from old magazines. Have them make a collage by 


pasting all the pictures on a large sheet of paper. Pupils can use the collage by making up riddles 
and have other pupils find the person in the collage. 


. Provide pupils with sets of pictures that can be arranged in sequence. Have pupils order the 


pictures and tell each other the story. Some pupils may be able to write sentences to accompany 
the picture sequence. 


. If you have done an activity in which pupils made something (candy, cookies, jello), have them 


illustrate the steps that were followed. 


. Have pupils make a picture chart for /ch/ by cutting out or drawing pictures whose names begin 


with /ch/ (or make a page for their Phonics Books). 


Have pupils use the key words and pictures on Page 38, Hide-and-Seek, to help them read and 
illustrate these expressions. Write the expressions on the chalkboard, or on pieces of cardboard. 


a Chick on a chair 

a cat with a chain 

cherries and cheese 

children on a chimney 

chickens eating chocolate pudding 








Have you scheduled time for pupils to “read” books? 


11. Have pupils make a picture chart for /th/ by cutting out or drawing pictures whose names begin 
with /th/, /#H/. 


12. Have pupils use the key words and pictures on page 33, Hide-and-Seek, to help them read and 
illustrate these expressions. 


a thong on a thumb 
a thumb in a thimble 
a thistle in a thong 
a thick stick 

a thin stick 


13. Provide pupils with copies of sentences from group compositions. Have pupils cut the sentences 
apart, then reassemble them in the correct order. Have pupils read the reassembled sentences to 
each other. 

14. Have pupils make a roller movie or “TV show” called “Workers in Our Community.” Pupils will 
need a cardboard box with one end removed, two rollers (cardboard tubes or old broom handles 


cut into short lengths), and a roll of paper. Pupils make illustrations on the roll of paper, then attach 
it to the rollers. 


BOOKS TO READ 
1. The Policeman, Peters and Dobson (Dent) 
2. The Letter Carrier, Peters and Dobson (Dent) 


3. Come Work with Us in House Construction, Wilkinson (Children’s Press) 
Photographs show the different jobs involved in building a house. 


4. Little Bear Learns to Read the Cookbook, Janice (Random House) 


5. Hop, Skip and Jump Book, Jack Kent (Random House) 
All kinds of actions for all kinds of people and what they do—sketches and words. 


6. The Terrible Thing That Happened at Our House, Marge Blaine (Parents’ Magazine) 
Mother goes back to work... ! 
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During a discussion, do you encourage pupils to ask each 
other questions? 


Activity 1 


Discussion Motivator 8: Interpreting a picture 
Encourage spontaneous reactions to the picture. 


Have pupils discuss what each person shown in the picture does. Have 
them indicate which jobs they think would be most interesting and tell why 
they think so. Extend the discussion by having pupils tell about other jobs 
people have. 


Experience extension: If your school is located in an area in which there 
are people working at various kinds of jobs, take pupils for a walk around 
one block. Have them notice the various kinds of jobs that are being per- 
formed. You might make notes as you walk, so that a list can be made 
and each job discussed when you go back to the classroom. This activity 
can be adapted in many ways: have pupils watch, as they ride the bus 
home, to see what kinds of jobs they notice; take an excursion to a shop- 
ping centre and record the different kinds of jobs observed. 


Workbook Follow-up, page 44: Matching pictures 


Have pupils draw a line from the picture of the person to the place where 
he/she works. Have pupils discuss their answers. 


Activity 2 


Writing a composition 


Have pupils recall their discussion about different kinds of jobs. Suggest 
to them that the group write a composition about the kinds of work their 
parents or older brothers and sisters do. 


During the writing draw pupils’ attention to core words and the conven- 
tions of written language. Involve pupils in the writing by having them 
write simple words, supply phonic elements that have been studied, or 
use punctuation marks. 


When the composition is complete, read it to pupils. Then have them read 
it silently. Have individuals read selected sentences aloud. 


Extra Practice: In other lesson periods have pupils develop another 
composition on what they think are the most wonderful jobs. Guide the 
discussion so that pupils justify their choices. Pupils may want to illustrate 
the composition. 








Activity 3 


Listening to riddles 





attend to riddles Read each of the riddles to pupils, pausing briefly after each sentence for 
a possible answer. 


use details When the last clue has been read, and the occupation identified, have 
pupils recognize that many answers were possible after each clue, except 
the last, and that not until the last clue was a positive identification possi- 
ble. 


make inferences 


1 | travel in the air. 
| wear a uniform with a big round helmet on my head. 
| can travel to the moon and back. 
lam an(_______ ). [astronaut] 


2 | travel in the air, too. 
Sometimes | wear a blue uniform. 
| can fly a jet. 
lama (_—______). [pilot] 


3 | know about many kinds of animals. 
| Know what to feed them. 
| Know what kinds of homes to make for them. 
You might see me feeding a lion. 
lam a(_________). [zookeeper] 


4 | know about many kinds of animals, too. 
| know what to feed them. 
| know how to help them when they are sick. 
lam a(________). [veterinarian] 


5 | wear lots of warm clothes. 
| drive a big machine. 
My machine can move the snow off the roads. 
lam a(_________ ). [snowplough operator] 


6 | work outside all year round. 
| ride in a big truck. 
My truck has a big covered box on it. 
| pick up empty boxes, bottles, and plastic bags filled with 
things people are throwing away. 
lam a(_________). [garbage collector] 


7 | work in an office. 
When you come to my office, you can sit in a big chair that | 
can move up and down. 
| look in your mouth. 
| tell you not to eat too much candy. 
Sometimes | have to fix your teeth. 
lam a (—______ ). [dentist] 


8 | work in an office. 
| also work in a big building. 
There are lots of beds in this big building. 
You come to see me when you are sick. 
lam a (_—________ ). [doctor] 
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Have a happy day! 


9 | like to make people happy. 
People like to sing and dance when they hear me. 
| can play a guitar. 
Sometimes | sing and play the piano, too. 
lam a(_—_____ ). [singer or musician or rock-and-roll 
singer] 


10 | work in a store. 
Sometimes | wrap the things people buy. 
You give me your money when you buy something. 
lama(_—_____). [cashier or clerk] 


11 | like girls and boys. 
| see some of you every day on your way to school. 
| ride to school with you on the bus. 
lama (_—___). [bus driver] 


Extra Practice: Some pupils may enjoy making up riddles about jobs. 
Guide the development of the riddles in a group discussion by having 
pupils decide what job they’re going to describe and then discuss the 
various aspects of the job. As pupils describe the job, record their ideas. 
Have pupils present their riddles to another group. 


Activity 4 


Recognizing word structure: Review inflectional endings -ed, -ing 


Write the following sentences on the chalkboard: 

What are you doing? 

| am fixing the car. 

| fixed the car. 
Read the sentences to pupils. Have pupils read the sentences. Underline 
the words doing, fixing, fixed. Have individual pupils circle the ending of 
each word. 


Use the same procedure with the following sentences: 
What are they doing? 
They are washing the windows. 
They washed the windows. 


She is going to play. 

She is playing hopscotch. 

She jumped and jumped. 
In the sentences, comment on the formation of the letters and point out 
spacing between words. Write this sentence on the chalkboard and com- 
ment as you write. 

Mark pushed the tire. 


Workbook Activity, page 45: Assessment-— Writing sentences 


Use directions in pupil workbook. 





read a composition 


read sentences 
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Activity 5* 
Reading the composition 


Recall with pupils the ideas they have about different kinds of jobs. Have 
them read silently the composition written in Activity 2. Observe pupils 
during the silent reading, providing assistance when necessary. Remind 
pupils to keep reading to the end of a sentence and then go back to 
determine an unknown word. 


Have individual pupils read sentences that match purposes you state. 


Focus attention on: 
(i) words from the core vocabulary 
(ii) phonic and structural elements that have been studied. 


Have an individual read the composition aloud. 


Activity 6 


Recognizing medial and final /g/, g; /s/, s 
Associating the sound and symbol 


Follow the established procedure using the following groups of words: 


(1) /g/,g 
girl get garden gopher 
bag pig rug log 
wiggle finger tiger juggle 
(2) /s/, s 
sandwich Sandy see said 
bus hiss toss circus 
fussy also mistake passing 


(3) Write the following words on the chalkboard: 

pet fun came bang hum 
Read the words to pupils. 
Have pupils substitute g and s for the initial letter in each word, and write 
the new words on the chalkboard. Have them read the new words and 
underline the parts of the words that rhyme. 


Workbook Follow-up, page 46: Assessment— 
Recognizing /g/, g; /s/, s in initial, 
medial, and final positions 
Associating the sound and symbol 
Reading sentences 


Have pupils read the sentences and phrases, and look at the pictures. 
Then they complete the words by writing the missing letter. 
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recognize core Extra Practice: Reuse page 46 in other lesson periods. Have pupils mark 
vocabulary the core vocabulary words as you name them. See Sourcebook, page 
140 for additional writing activities. : 


Activity 7 


Hide-and-Seek, page 28: Reading a selection — ‘““What 
Are They Doing?” 


Have the title on page 28 read. 


Guide pupils in their interpretation of the page set-up. Have them note: (i) 
the photograph at the top; (ii) the children; (iii) the questions and answers. 
Help pupils to understand that the children are looking at people working 
and that the children are having a conversation about what they see. 


On each page, have pupils read the text at the bottom first. Help them to 
use picture, phonic, and contextual cues to predict words. Have them 
decide which child is asking the question and which one is giving the 
answer. 


interpret a picture page 28 
Why do the window washers need something to ride on? 
What could we call the “thing” the window washers ride on? 


| 
| 
| 
{ 


ote cota Would somebody washing the windows of the school need some- 
thing to ride on? Why? 
make inferences 
page 29 
relate ideas to What do the linemen ride in? 
personal experience Why do they need something to ride in? 


Could window washers and linemen use the same kind of 
machine to ride in? Why? 


page 30 
Where are the people working? 
Why do they have to work under the car? 
What do we call people who fix cars? 





page 31 } 
What did the children notice about the bread? | 
Why did they want some? | 


page 32 | 

What kind of candy is the woman making? i 

Do you like that candy? Tell us what it tastes like. | 
Have pupils discuss these and other jobs with which they are familiar. | 
Relate the ideas in the selection and the follow-up discussion to the | 
theme “There are many interesting jobs,” by having the pupils tell which jj 
job they think is most interesting. Hh 


read aloud Have pupils work in pairs. Have them select their favorite job and read thes 
conversation aloud to each other. 5 
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Workbook Follow-up, page 47: Classifying pictures 


classify pictures Read the sentences, for each picture at the top of the page, to the pupils. 
Have pupils note the examples given in the pictures. Have pupils under- 
line pictures of people who work inside and circle pictures of people who 
work outside. Discuss pupil responses. 


Extra Practice: In other lesson periods have pupils suggest alternative 
endings for the sentence pattern “What are they doing?” Have pupils re- 
spond to the new questions that are asked. Have pupils write their own 
versions of the sentence pattern and illustrate the answer. Encourage pupils 
to write their answers as well. 


Activity 8 


Recognizing /th/, /ru/ 
Associating sound and symbol /th/, /tx/, th 
Hide-and-Seek, page 33 


Note: The digraph th represents two sounds /tu/, the voiced sound 
(that, the, mother), and /th/, the unvoiced sound (thin, thank, path). At 
this time, it is not necessary for the pupils to discriminate the voiced and 
the unvoiced sounds of th. 









recognize /th/, /tx/ For some pupils, you will have to use two lesson periods for this activity. 
y (the sound heard at (1) Say: thin thing thank thorn 

the beginning of Have pupils listen to the sound at the beginning of each word. Repeat the 
B thin and they words. Have pupils say each word after you. Have pupils establish that all 


the words begin with the same sound. 


Have pupils listen to the following sentences and identify the words that 
begin with the same sound as thin. Write the words on the chalkboard as 
pupils identify them. Have pupils underline th in each word. 

i Say words | lost my thongs. 

& beginning with /th/ Here are thirteen things. 

We like thunder. 

A thief stepped in the thick thistles. 


associate sound Have pupils listen to the following sentences and identify the words that 
Band symbol /tx/,/ th begin with the same sound as they. Write the words on the chalkboard as 
pupils identify them. Have pupils underline th in each word. 
This way—that way, | can skip to ten. 
Then they jumped on the trampoline. 
This is fun. 
Let’s go over there and play with them. 


sassociate sound (2) Have pupils turn to page 33 in Hide-and-Seek. 

ao symbol/tu/, /th/, Follow the procedure established for this type of lesson. 
associate sound (3) Have pupils listen for the position of /rH/ in these words: 
sand symbol /+x/,/ th mother father clothing feather 

i Write the words on the chalkboard. 

Read them to the pupils. 

Have the pupils underline th in each word. 
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associate sound 
and symbol /+1/, 
/th/, th 


recognize core 
vocabulary 


read sentences 
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(4) Say the following sentences slowly. 
Have the pupils identify words with the sounds represented by the letters 
th. 
As the pupils identify the words, write them on the chalkboard. 
When all the words have been listed, have the pupils underline th in each 
word. 

Mother pricked her thumb on a thorn. 

Father thought he heard thunder. 

My brother ate thirteen thick pancakes. 

! will put that feather on my leather hat. 


Workbook Follow-up, page 48: Assessment— 
Associating sound and symbol /sh/, 
sh; /tu/,/th/, th 


Have pupils circle the letter combination in each box that is heard in the 
name of the picture. 


Extra Practice: Reuse page 48 in other lesson periods. See Sourcebook, 
page 140 for additional phonics activities. 


Activity 9 


Recognizing core vocabulary: they some how there why 


Have the following sentences on the chalkboard before the lesson: 
They have some balls. 
Do they have a big ball in there? 
There is a little ball. 
Why are the balls in there? 
How do they get them? 
We want some big balls. 
We want some little balls. 
Have pupils read the sentences silently. 


Name words from the core vocabulary listed. Have pupils underline the 
words in the sentences. Have individual pupils read the sentences aloud. 


Have the core vocabulary words located in recent compositions. 





note details 
make inferences 


integrate background 
knowledge 


read sentences aloud 


i note details 


Activity 10 


Hide-and-Seek, pages 34-37: Reading a picture essay—‘‘How Apple 
Juice Is Made”’ 


Note: An interesting way to start his lesson would be to have apple juice 
and apples in the classroom. Give pupils a taste of apple juice, and a 
piece of apple. Ask if pupils know how the apple juice is made from 
apples. 


Tell pupils that pictures in their books will help them to understand how 
apple juice is made. 


On each page, have pupils study the photographs and read the sen- 
tences silently. Remind them to use picture, phonic, and contextual cues. 


Give assistance to individual pupils. Additional procedure for each page: 


page 34 
What do the pictures on this page tell us? 
What happens to the apples after they are ripe as in the second 
picture? How are apples picked? [by people] 


Write the words orchard and factory on the chalkboard and identify them 
for pupils. Then have the sentences on the page read aloud. 








page 35 


Note: Apple juice is not extracted from the fruit as easily as orange juice. 
The crushed apples must be mixed with rice hulls and wood fibre in 
order to release the juice. The apple, rice, and wood fibre residue is then 
sold as cattle feed. 


This part of the process is not shown and you may or may not, want to 
elaborate on the process, depending on the maturity of pupils. 


What happens first in the factory? 

What does the machine that squeezes and crushes the apples 
look like? (a meat grinder or food chopper—you might want to 
bring a food chopper into the classroom to show pupils, by chop- 
ping an apple, how the machine works.) 


What does the last picture show? 


Into what does the apple juice run? 
Read the sentences aloud. 
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make inferences 


recall details | 


| 


and sequence/ 
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4 


4 


Have you recorded your observations of one child’s language 
behavior today? 


page 36 


Note: The brown apple juice is run through huge filters to remove any 
impurities and comes from the filtering process a sparkling white. 


The juice is then pasteurized to make sure it is pure before it is put in 
cans. The juice is canned while it is boiling hot and the cans go through 
a gradual cooling process in a huge drum (not shown) before the labels 
are affixed. 


Ask: What is happening on this page? 
What do the two machines at the bottom of the page do? How do 
you get the lid off a can of apple juice? 

page 37 


Write the word labels on the chalkboard and identify it for pupils. Discuss 
its meaning and show actual labels if you have cans available. 





Ask: How are labels put on the cans? 
(A machine (not shown) does it.) 
Why do they put labels on the cans? 
In which pictures can you see labels? Can you see what is on the 
labels? 


Read the sentences on this page. 
Have pupils, in their own words, tell the steps in making apple juice. 


Experience extension: Although very few people are evident in the pho- 
tographs, many different jobs are implicit in this procedure. Discuss the 
jobs implicit in each picture and make a list of “Workers and Apple Juice.” 
You might consider: 


page 34: nursery people (who start apple trees) 
farmers 
apple pickers 
truckers 


page 35: apple washers 
person who looks after crushing machine 
person who keeps all machines and tanks clean 


page 36: persons who look after these machines 


page 37: person to look after labelling machine 
person who stacks boxes 
person who takes boxes to trucks 
trucker who takes boxes to stores 
person who unpacks boxes at the store 
person who puts prices on cans and puts them on shelves 
cashier 








associate sound 
and symbol /ch/, ch 


associate sound 
and symbol /ch/, ch 
(medial and final) 


read sentences 


associate sound 
and symbol /ch/, ch 


Activity 11 


Recognizing /ch/; Associating sound and symbol /ch/, ch 
Hide-and-Seek, page 38 


(1) Follow the procedure established for this type of lesson. 
Note: For some pupils you will want to break the lesson here. 
(2) Have pupils turn to page 38 in Hide-and-Seek. 
Follow the procedure established for this type of lesson. 
(3) Have the pupils listen for the position of /ch/ in these words: catch, 
which, bunch, — ranch. 
Write the words on the chalkboard. 
Read them to the pupils. 
Have the pupils underline ch in each word. 
Use the same procedure with these words: kitchen, catcher, 
rancher. 











Workbook Follow-up, page 49: Assessment— Reading sentences 
Associating sound and symbol /ch/,ch 


Use directions in pupil workbook. 


Extra Practice: Reuse page 49 in other lesson periods. Have pupils mark 
the core vocabulary words as you name them. 


Checking achievement: 


Were the pupils able to 
—talk about the theme? 
—recognize /ch/, /g/, /s/, /tu/,/th/? 
—recognize rhyme? 
—associate sound and symbol /ch/, ch; /g/, g; /s/, S;/#x/, th; 
/th/, th? 

—recognize core vocabulary? 

__—read sentences aloud? 

__ =read a composition aloud? 

_ =relate story idea to personal experience? 

- —classify pictures? 
—recognize inflectional endings -ed, -ing? 
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Unit 23. Theme: Getting along with others 
[LSTENNG [SPEAKING ‘(READING __—‘([WRITING | 


Listening to peers 


Activity 3 
Listening to a story 


Recognizing /p/, /n/, /k/, 
in medial and final 
positions 


Recognizing /hw/ 


Listening to peers 
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Activity 1 
Talking about a picture 
Discussion Motivator 9 


Expressing ideas 
in sentences 





Workbook Follow-up, 
page 52: Predicting 
spatial words and phrases 


Discussing story ideas 


Saying words with /hw/ 


Relating ideas to 
personal experience 


Workbook, page 54: 
Expressing ideas in 
sequence 


eo \A/; 





Interpreting a picture 


Reading sentences 


Workbook Follow-up, 


pages 50-51: Recognizing 
story sequence 
Matching pictures and 
sentences 


+ Activity 4 


Associating sound and 
symbol: /p/, p; /n/, n; 
/k/, k 


Using consonant 
substitution to predict 
words 

Recognizing core 
vocabulary 

Activity 6* 

Reading the composition 
Activity 7 
Hide-and-Seek, 

pages 39-46: Reading a 
story 

Answering questions 
Workbook Follow-up, 
page 53: Assessment— 
Remembering detail 
Activity 8 
Hide-and-Seek, page 47: 
Associating sound and 
symbol: /hw/, wh 
Activity 9 
Hide-and-Seek, 

pages 48-49: Reading a 
selection 


Activity 10* 
Recognizing words and 
pictures 






Activity 2 
Writing a composition 
Writing letters and words 


Writing letters 


Activity 5* 
Using consonant 
substitution and 
contextual cues to 
spell words 


[Teacher-initiated 
handwriting activities 
throughout the unit] 


Activity 11* 
Recognizing core 


vocabularly 

Reading sentences Workbook Follow-up, 
page 56: Writing a 
sentence 


INDEPENDENT ACTIVITIES 

1. Have pupils read “Mary Ann” from The Reading Corner 2. 

2. If you are using the Phonics Workbook, have pupils complete pages 36-38. 
3. Have pupils read library books to themselves and to each other. 


4. Provide pupils with cards containing sentences such as the following. Have pupils illustrate each 
sentence and write additional sentences (specify the number of additional sentences according to 
the pupils’ abilities to write independently). 


| got a new cap. 
| wore it when | went to take a bath. 


| got new runners. 
| wore them when | went to play in the snow. 


| got a new T-shirt. 
| wore it when | ate an ice-cream cone. 


5. Have pupils paint a mural of the playground showing children playing at various things. Have them 
talk about the different features of the playground shown in the mural. 


6. Choose pictures from Expressvan of objects whose names begin with ch, th, and wh. Mix them. 
Have pupils sort according to beginning sound. 


7. Have pupils make a picture chart for the letters wh by cutting out or drawing pictures whose names 
begin with /hw/. 


8. Have pupils use page 47, Hide-and-Seek, as a reference to help them read and illustrate these 
expressions: 


a whale in a wheelbarrow 
a white cat with a whistle 
some whiskers on a whale 
a big, red wheel 


9. Have pupils use picture and word cards from Expressvan to make sentences. 


10. Have pupils make a mural showing as many different kinds of hats, caps, or other headgear as 
they can think of. 


11. If pupils made a collage of workers in Unit 22, have them look at it again and select the workers 
who wear special kinds of hats. Have the hats described. 


Aglil 


BOOKS TO READ 
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Strange Street, Ann Powell (Kids Can Press) 
Sam thinks everyone on the street is strange until he understands. 


. Millicent the Monster, Mary Lystad (Fitzhenry & Whiteside) 


Millicent is rude and unpleasant, but has a change of heart! 


. The Popcorn Dragon, Jane Thayer (Morrow) 


Dexter shows off so much that the other animals won't play with him: but the other animals are 
jealous of the dragon’s feats! 


. The Nancy Book, Nancy Goldstein (Friesen) 


Safety rules—for city streets—in rhyme. 


. A Father Like That, Charlotte Zolotow (Harper) 


A boy, whose parents are separated, dreams of having a father and what they would do together. 


. Here Comes Tagalong, Anne Mallett (Parents’ Magazine) 


Younger child tags along with older ones. 


. Apt. 3, Ezra Jack Keats (Macmillan) 


Two boys try to locate the sound of music in an apartment building. 


. Mine!, Mercer and Marianne Mayer (Simon & Schuster) 


Only two words are used in this book—“yours” and “mine”! 


. What Can You Do Without a Place to Play? Katherine Hitte (Parents’ Magazine) 


A new boy on the street is shown there is no place to play, but to show him this, the children 
engage in creative play in unusual places. 


Grandpa, Barbara Borack (Harper) 
A little girl and her grandfather. 


I’m Not Oscar's Friend Anymore, Marjorie Sharmat (Dutton) 


Squares Are Not Bad, Violet Salazar (Golden Press) 
The squares, circles, and triangles don’t get along ... 


Be Nice to Josephine, Betty Horvath (Franklin Watts) 


Activity 1 


Discussion Motivator 9: Interpreting a picture 


interpret a picture Encourage pupils to react spontaneously to the picture. Make sure that all 

relate picture to unit pupils understand what the children are doing—riding a pulley down a hill. 

theme Ask pupils if they have ever seen this kind of activity in a playground or a 
park. 

relate theme to Ask: How many children can ride at once? (Have pupils note that one 


personal experience 


child is riding down and one is climbing back up returning the 
pulley at the same time.) 


listen to peers 


What are the two groups at the top of the picture doing? (Be sure 
pupils recognize that they are lined up, waiting to have a turn.) 


it2 








dictate sentences 
for recording 


write familiar words 
write initial letters 


write word endings 


read a composition 


attend to a story 


note detail 
make inferences 


During a discussion, do you observe the listening behavior 
of your pupils? 


Experience extension: Provide a situation in which pupils can actually 
experience the frustration of everyone trying to do something at once. For 
example, take pupils to the gym, put out some piece of equipment that 
only one person at a time can use, but don’t organize the pupils; suggest 
only that they use it. After some moments, stop pupils and line them up to 
take turns. Discuss which method they enjoyed. 


Or put out a new game and suggest pupils play it. Or use any other 
device that suits your situation. It is important to have pupils discuss their 
reactions and feelings. 


Activity 2 


Dictating a composition 


Suggest to pupils that they write a composition telling about some situa- 
tion in which they have to take turns. Encourage first, and then explain 
why taking turns helps to get along with other people. 


During the writing of the composition, draw pupils’ attention to words in 
the core vocabulary, words ending with plural s, -ed, or -ing, and the con- 
ventions of written language. 


Involve pupils in the writing by having them write familiar words, the initial 
letter of words, or the endings -s, -ing, -ed. 


When the composition is completed, read it to pupils. Then have pupils 
read it silently. 


Have an individual pupil read the composition aloud. 


Activity 3 


“Sammy and His Other Mothers”: Listening to a story 


Read the story in sections. After each section discuss the ideas, using the 
suggested questions. 


SAMMY AND HIS OTHER MOTHERS 


Sammy Squirrel was having breakfast. He chewed and he chewed, he 
munched and he crunched. His mother said, “Your manners are very bad, 
Sammy. You shouldn’t make so much noise when you're eating.” 


Sammy sighed. He hurried to finish his breakfast. “May | go out and 
play?” he asked. 


“All right,” Mrs. Squirrel replied. “But don’t play with Charley Chipmunk. 
He’s rather wild, and he’s much stronger than you.” 
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Sammy sighed. He walked into the kitchen and looked at the jar of 
cookies on a shelf. He reached up, put his paw in the jar, and took out 
three cookies. Just then Mrs. Squirrel came in. 


“Sammy Squirrel!” she said. “You put those cookies back into the jar! 
There will be no eating between meals in this house!” 


Sammy put the cookies back. He sighed again. “You're always scolding 
me. | think you’re mean.” 


“Perhaps you'd be happier with another mother,” said Mrs. Squirrel. 
“Maybe | would,” said Sammy crossly. 


Questions: 
Why did Sammy feel cross? 
Why did his mother scold him? 


He ran to his room. He pulled his blue kerchief from a drawer. In it he 
packed his yellow sweater, his blue nut basket, and a change of under- 
wear. Then he knotted the kerchief and started off to find another mother. 
He came to the Rabbits’ hutch. Mrs. Rabbit was in her kitchen stirring a 
big pot of carrot stew. 


“I've come to be one of your children,” said Sammy. 


“Well, the more the merrier, | always say,” replied Mrs. Rabbit. She went 
on stirring the stew. “Dinner will be ready soon. Please call the other 
children.” 


Sammy put his kerchief in a corner of the hutch and hurried out to the 
back yard. There were lots of rabbits there. Big ones, little ones, and 
middle -sized ones — grey ones, brown ones, and white ones. They were 
playing a game of tag. 


“Dinner’s ready,’ Sammy called. 

“Who are you?” asked a small grey bunny. 

“Pm your new brother,” said Sammy. 

“We already have lots of brothers,” said the bunny. 


Questions: 
Where did Sammy decide to go? 
Do you think the little rabbit was glad to have Sammy for a new 
brother? 


The rabbits sat down at the big table. Sammy sat down too. The rabbits 
began filling their bowls from the big bowl in the middle of the table. By 
the time it was Sammy’s turn, there was nothing in the bowl but a small 
piece of carrot. Sammy took it, and looked at Mrs. Rabbit. Mrs. Rabbit just 
shook her head. 


“Oh, Sammy, I’m sorry. But there isn’t any more. My bunnies are such 
hungry ones. But it will soon be time for supper. Then you'll have plenty to 
eat.” 


Sammy sighed. He was hungry now. Supper seemed very far away. He 
stood up. “I think maybe I'll go live with the Chipmunks,” he said. 


“Well, suit yourself,” said Mrs. Rabbit. 





Questions: 
What did Sammy get for dinner? 
Why did Sammy decide to leave? 


So, Sammy hopped along the road until he came to the Chipmunk’s 
home. Mrs. Chipmunk was out in the yard. 


“I've come to live with you,” Sammy said, “I! need another mother.” 


“Oh? Well, we’re glad to have you, I’m sure,” Mrs. Chipmunk replied 
politely. 


Just then Charley ran into the yard. “Hi, Sammy! | was hoping you would 
come over today!” 


“'m going to be your new brother,” announced Sammy. 


“But | already have a brother,” said Charley. “Couldn't you be my new 
sister? | don’t have any of those.” 


“No,” said Sammy. “I’m a boy squirrel.” 
“Well, let’s go down to the brook. | feel frisky,” said Charley. 


“Take your sweater, Charley,” said Mrs. Chipmunk. “It’s cold down 
there.” Charley ran into the house and came back wearing a blue 
sweater. 


“Don't | need a sweater too?” asked Sammy, opening his kerchief. 


“Suit yourself,” said Mrs. Chipmunk. “You're a big squirrel now—able to 
take care of yourself. You should know what you need.” 


Questions: 
How did Mrs. Chipmunk feel about Sammy coming to live with 
her? 
Why did Mrs. Chipmunk tell Charley to put on his sweater but not 
Sammy? 


Sammy put on his yellow sweater and hopped off after Charley, who was 
already halfway down the road. When they reached the brook, Charley 
was ready to play. He shouted and jumped and pushed and shoved at 
Sammy. 


Suddenly, Charley gave Sammy such a very big push that Sammy fell 
right into the brook! 


“You look so funny! Ha, Ha!” Charley shouted. He laughed so hard that 
suddenly he lost his balance and splashed into the brook! He came up 
sputtering. 


“That water’s cold!” he shivered. 
“| found that out,” said Sammy. 


So Charley and Sammy ran all the way back to the Chipmunk house. Mrs. 
Chipmunk threw up her paws when she saw them. 


“What ever happened to you?” she cried. 
“We were playing and we fell into the water,” said Sammy. 


Mrs. Chipmunk began fussing around, getting towels and drying Charley’s 
head and paws. When Charley was quite dry, Sammy said in a small 
voice, “I’m wet, too, Mother Chipmunk.” 


TAS 


relate story to unit 
theme 


recognize story 
sequence 
match pictures 
and sentences 


recognize /p/, p 
(initial) 


recognize /p/, p 
(medial and final) 


recognize /n/,n 
(initial, medial, final) 


recognize /k/, k, ck 


116 


Are you encouraging pupils to write independently? 


Mrs. Chipmunk gave him a towel. “Then dry yourself,” she said. “You're a 
big squirrel now.” 


“| don’t think I'll stay for supper,” Sammy said. “Thank you just the same, 
but I’m going home.” 
—Gina Bell-Zanno 


Questions: 
What happened to Sammy and Charley? 
Did Mrs. Chipmunk treat Charley and Sammy in the same way? 
Why not? Why do you think Sammy went home? 


Relate the idea in the story to the unit theme “Getting along with others.” 


Workbook Follow-up, pages 50-51: Recognizing story sequence 
Matching pictures and sentences 


Have pupils cut page 50 along the dotted line. Then have them cut out 
each picture. 


Read each sentence on page 51 to pupils. After you read each sentence, 
have pupils find the picture that matches the sentence and place in the 
appropriate space on page 51. Have pupils read the completed story. 
Then have pupils paste the pictures in the boxes. 


Activity 4 


Recognizing /p/, p; /n/, n; /k/, k, ck in the medial and final position 
Follow the established procedure. 


(1) Review /p/ in the initial position. 
Use these words: pony, pack, peanut, picnic. 
Use the following words to help pupils to recognize that /p/ and p can 
occur in other positions in words. 
puppy supper pupils 





peppers 


(2) Repeat the above procedure for /n/, n. 
Use the following groups of words: 


no now nest night need 
garden —_—scorn green kitten raccoon 
dinner window honey peanut 

(3) Repeat the procedure with /k/, ck. 

Use these words: 

kiss kennel keep key kind 
pickle bucket nickle necklace picket 
puck neck kick desk smack 








use contextual 
cues: predict 
phrases that denote 
space 


recognize core 
vocabulary 


§ write words using 


# consonant 
m# substitution 


Workbook, page 52: Using context to predict phrases that denote 
spatial relationships 


Tell the pupils that the picture on page 52 is a map that shows where the 
children went one day when they were playing “Follow-the-leader.” Tell 
them to follow the dotted line as you read and that each time they come to 
a numeral, you will stop and ask them for the next words. 


Use the text below. Stop at each numeral and have the underlined hand- 
written words supplied. Do not insist on the exact wording if the meaning 
is accurate. Encourage pupils to trace the dotted line, as you read, with a 
finger or a pencil. 


The children were playing ‘“‘follow-the-leader.” They started 

Seg the swin gs and hopped on one foot 2)% the fountain 
They ran 3) acaund the fountain and 4) actoss the Grads 
until they came to the slide. They climbed 5)«. tAe Cater 
and went 6)Lowse he s&dze . From the slide they ran 

to the stream and waded 7)<Ar0«gk Ne water to the other 
side. They hurried 8)24ng t4e at%eazrn until they came to a 


bridge. They Webra Q) ove the Lritge and sat down to 


rest 10)ender a Cree 


Activity 5* 


Using consonant substitution and contextual cues to write new 
words 


Write the following sentences on the chalkboard. 


We want to go ona_______. (like) [hike] 

We can take a______ . (went) [tent] 

We can take a_____ to play with. (came) [game] 

We can____—s in the ______. (ride; went) [hide; tent] 


Have pupils read each sentence and note the core words given beside 
each sentence. Have them supply the missing words by substituting the 
initial consonant. If necessary, supply a letter. Have pupils write the new 
words to complete each sentence. 


Repeat the procedure with these sentences. 


She can______a______. (take) [make; cake] 
She wants a________ . (look) [book] 

Here is the ________ . (take) [rake; cake; lake] 

We have the _____ ball. (came) [same] 

You can do it_______. (how) [now] 


Remind pupils that when they substitute a consonant for the one already 
in the word, the substitution must result in a word that fits the context. 


ply 


use phonic and 
contextual cues 


read a composition 
aloud 
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Activity 6* 
Reading the composition 


Recall briefly the discussion of people taking turns and the ideas that 
were recorded. 


Have pupils read the composition silently and indicate any words they 
don’t recognize. Direct the use of phonic and contextual cues in identify- 
ing the words. Remind the pupils that when they don’t recognize a word, 
they should go on and complete the sentence, then try to find out what 
the word is. 


Have individual pupils read the composition aloud. 


Review endings -s, -ed, -ing. In the composition (or in previous ones) 
circle words with these endings, have the word identified; cover the end- 
ing and have the root word identified. 


a a 
Activity 7 
Hide-and-Seek, pages 39-46:Reading a story—‘“‘Mandy’s Cap”’ 


Have pupils look at the picture on page 39 and guess what this story will 
be about. Have the title read. 


Note: During the reading of this story, encourage pupils to read “silently” 
and to use phonic and context cues to identify words. Provide assist- 
ance where necessary. 


Guide the reading and interpretation of the story with questions and || 
comments such as the following: 


page 39 
Why did Mandy wear her cap all day and all night? 


page 40 
What do you think Mandy’s family is saying about her cap? 
Read to find out if you are right. 
Why did everyone want her to take off her cap? 
Why did Mandy say “No?” 





page 41 

Read the first sentence to the pupils. | 
What do you think Mandy’s Grandma will say? . | 
How do you think Mandy’s Grandma felt about her cap? | 


read sentences 
orally 





sinterpret sentences 


pages 42-43 
Where is Mandy now? 
What do you think the teacher will say? 
What will Mandy say? 
Read to find out if you are right. 
What were the children doing? 
What did Mandy do? 
What did the children say? Why? 


page 44 
Where are the children now? 
What do you think will happen? read to find out. 
Did Mandy take off her cap? What happened? 
Were the children pleased with Mandy? 
How do you know? 
What do you think will happen? 


page 45 
What did Mandy do? Why? 


page 46 
Did Mandy still like her cap? 


Read the whole story to pupils. 


Use pages 43-45 for oral rereading. Observe the oral reading, noting 
whether pupils use their voices to convey the feelings of the story charac- 
ter. Provide assistance as necessary. 


Experience Extension: Have pupils dramatize pages 43, 44, and 45 of 
the story, ‘“Mandy’s Cap.” 


Workbook Follow-up, page 53: Assessment— Remembering detail 
Answering questions 


Read the first question to pupils. Instruct them to mark with an X the 
pictures that answer the question. Have the page completed indepen- 
dently. 


Extra Practice: In other lesson periods provide pupils with an opportunity 
to write sentences using sentence patterns from the story, “Mandy’s 
Cap.” Write one of the following sentences on the chalkboard. Have 
pupils suggest alternative words for the underlined words. 

1 Mandy got a new cap. 


2 Mandy wore her cap when she went to school. 
3 Take off your cap, Mandy. 


After the group activity, have pupils use the pattern to write a sentence 
independently. Some pupils may wish to develop a story related to their 
sentences. 


Note: The story pattern from “Mandy's Cap” could be used as a model for 
group or individual compositions. Have pupils suggest things they or a 
fictional child could get and what some of the results might be. Have pupils 
dictate one story as a group composition. Have pupils who are interested 
write other stories independently. 
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Activity 8 


Recognizing /hw/ 
Associating sound and symbol /hw/, wh ) 
Hide-and-Seek, page 47 


Say these words to pupils: when, white, where, why, what. 


Have pupils listen for the sound at the beginning of each word. Repeat 
the words. Have pupils say the words after you. Have them establish that 
all the words begin with the same sound. 


Read the following sentences slowly. 
Have pupils identify the words that begin with the same sound as white. 
Write the words on the chalkboard as pupils identify them. 
Mandy said, “Where is my white cap?” 
“| had it when | went to see the whales. What happened to it?” 
Mandy’s mother said, “What’s this?” 
“Oh,” Mandy whispered, “It’s my white cap! | put it in the wheel- 
barrow with my whistle.” 

















Read the word list to the pupils. Have them note that all the words begin 
with the same sound. Have them identify the first two letters in each word. 
Underline wh in each word. 


Note: With some pupils you might want to break this lesson here and use | 
the next part as a separate activity. | 


Have pupils turn to page 47 in Hide-and-Seek. Follow the procedure. 


Activity 9 


Hide-and-Seek, pages 48-49: Reading a selection—“‘On the Play- if 
ground” I 


Write the title on the chalkboard. Have pupils relate the title to the pic- 
tures. Discuss how the theme “getting along with others” applies to the 
playground. 
| 
Direct the reading of each segment: | 
(i) have pupils describe the playground situation shown in the | 
picture ) 
(ii) read the sentence under the picture to pupils, then have | 
pupils read the sentence silently 
(iii) discuss the ideas presented in the pictures and relate them to | 
| 
| 
| 
| 
| 
| 
| 


p 
Hn 
playground situations in your school. I* 


Have pupils read the selection orally. 


express ideas in 
sequence 


apply phonic 
knowledge to 
recognize words 


| apply phonic 
a knowledge to 


recognize words 





Have you read to your pupils today? 
Workbook, page 54: Assessment-— Expressing ideas in sequence 
Allow time for pupils to look at each picture. Discuss what is happening in 


each. Have pupils give a sentence about each picture. Have two or three 
pupils tell the “whole story” in correct sequence. 


Extra Practice: Have those pupils who need practice in expressing ideas 
dictate sentences for the pictures. Record the sentences. Have pupils 
read them. Provide pupils with copies of the sentences. Have pupils cut 


the sentences apart and reassemble them in the appropriate sequence 
for the pictures. 


Activity 10* 
Recognizing words and pictures 


Place the following drawings and words on the chalkboard. 
bed red_ fed 


dish — fish wish 


fat sat 





Have pupils identify the first picture. 

Say: What letter stands for the sound heard at the beginning of bed? 
Find the word beside the picture that begins with that letter and 
read it. 

Underline the word bed. 
Have pupils note how the three words are different. 


Repeat the procedure for the other words. 


Workbook Follow-up, page 55: Recognizing words 


Have pupils underline the word that matches the picture. When the page 
is completed, have pupils read the words. 


Extra Practice: Reuse page 55 in other lesson periods. See Sourcebook, 
page 140 for additional phonics activities. 
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Ze 


Tell your pupils about something exciting you have done. 
Activity 11* 


Recognizing core vocabulary: take her ball play no went 
off your 


Note: Have the following sentences on the chalkboard before the lesson. |, 


We want to play ball. 
Here is her ball. 

Take your ball with you. 
No! | want her ball. 

| like her ball. 

We went to play. 


Rosie said, “Can | take your cap?” 
Mandy said, “No! | like it. 

| can play with it on. 

| can take it off. 

| can play with it off.” 


Have pupils read each group of sentences silently. Name the words from 
the core vocabulary listed. Have pupils circle the words in the sentences. 
Have individual pupils read the sentence aloud. Have the core words 
located in recent compositions. 


Workbook Follow-up, page 56: Writing a sentence 


Have pupils look at the picture and tell them to think of a sentence about 
the picture. Encourage them to print their sentence on the lines. Some 
words they might need are provided at the bottom of page 56. 





Unit 24 Theme: We like to imagine 
LISTENING [SPEAKING = READING WRITING 


Activity 1 








Listening to a story Talking about a story 
Activity 2 
Recognizing /sh/, ch/, Associating sound and [Teacher-initiated 
/hw/, /#H/, /th/ symbol: /sh/, sh; /ch/, ch; | handwriting activities 
/hw/, wh; /#H/, /th/, th throughout the unit] 
(Review) 
Activity 3 
Reading the composition Writing a composition 


Activity 4* 
Recognizing /// in medial Associating sound and 
and final positions symbol: ///, | in medial 

and final positions 

Activity 5 

Recognizing pronoun 

referents 

Activity 6 

Workbook, pages 57-58 

Review and assessment 

of all consonants 

Activity 7* 

Reading the composition 

Workbook Activity, 

page 59: Assessment — 

Recognizing core 

vocabulary 

Interpreting sentences 

Activity 8 

Hide-and-Seek, 

pages 50-56: Reading a 

story 


Discussing ideas Hide-and-Seek, page 57: 
Reading a poem 
Activity 10 
Workbook, page 60: 
Assessment — Recognizing 
core vocabulary 
Activity 11 
Hide-and-Seek, 
pages 58-64: Reading 
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DEPENDENT ACTIVITIES 


Have pupils read ‘Second Helpings” from The Reading Corner 2. 


. If you are using the Phonics Workbook, have pupils complete pages 39-42. 
. Have pupils read library books to themselves and to each other. 


. Provide pupils with a paper containing these words as headings: she, thirteen, chocolate, white. 





Have them draw pictures of things whose names begin with the same sound as each key word. 


. Have pupils locate the words she, he, |, me, you, it in group compositions. Have them circle the 


words to which the pronouns refer. 


. Have pupils retell to a tape recorder imaginary stories that you have read to them. Replay the 


stories in a group-sharing period. 


. Provide pupils with cards containing sentences such as the following. Have pupils illustrate each 


sentence and write additional sentences. (Specify the number of additional sentences according to 
pupils’ abilities to write independently.) 


Once upon a time there was a dog who couldn't bark. 
Once upon a time there was a monkey who didn’t have a tail. 
Once upon a time there was an elephant who liked to sing. 


. Have pupils paint pictures of an imaginary dog. Have them tell each other about their pictures. 


Pupils choose two or three pictures from Expressvan and make up a story about them. 


BOOKS TO READ 


ul 


Oo NO Oo FSF W 


10. 


at. 


We, 


Little Bear’s Pancake Party, Janice (Lothrop) 
Bear thinks the pancakes are ready to serve from the box! 


. If | Rode a Horse, Miriam Young (Lothrop) 


A child dreams of all the things he/she could do with a horse. 


. What If a Lion Eats Me and | Fall into a Hippopotamus’ Mud Hole, Emily Hanton (Delacorte) 
. Ape in a Cape: An Alphabet of Odd Animals, Fritz Eichenberg (Harcourt) 

. The Camel Who Took a Walk, Jack Tworker (Dutton) 

. Curious George, Hans Augusto (Houghton Mifflin) 

. Make Way for Ducklings, Robert McClosky (Viking) 


. What Do You Do with a Kangaroo? Mercer Mayer (Four Winds) 


The animals invade a girl’s room. 


. Corduroy, Don Freeman (Viking) 


A girl befriends a department-store teddy bear. 


Don't Ever Wish for a 7-Foot Bear, Robert Benton (Knopf) 
Be careful what you wish for—you may get it! 


I’m Glad I’m Me, Elberta H. Stone (Putnam) 
A boy imagines all the things he could be. 


Ghost in a Four Room Apartment, Ellen Raskin (Atheneum) 
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a a 
Activity 1 
“When Little Rabbit Lost His Hop’’: Listening to a story 


Read the story in sections. After each section, discuss the story using 
questions such as those suggested: 


WHEN LITTLE RABBIT LOST HIS HOP 


“Good-bye, good-bye,” called Mother Rabbit to her three children as they 
set out for school. 


The three hadn’t gone far when Little Rabbit said, “I’m not going to 
school. I’m going to play with the Brownies,” and before the other two 
Rabbits could stop him, he ran down another path that led to the Brownie 
green. 


The Brownies were mischievous little forest creatures, who loved to play 
tricks on anyone who came into their magic circle. When Little Rabbit 
found the Brownies they were singing and dancing round and round in 
their circle. They caught Little Rabbit's hands and took him into their cir- 
cle. Little Rabbit thought it was lots of fun. But soon he got tired. He tried 
to drop out of the circle, but the Brownies held tightly to his hands. At last 
his feet began to drag and the Brownies had to stop dancing. They let go 
of Little Rabbit’s hands and he fell down on the grass to rest. 


The Brownies whispered to one another. Then they joined hands again 
and danced around him. They sang a little song about rabbits and hop- 
ping. Little Rabbit was so tired that he didn’t hear all the words. He was 
glad when the Brownies danced off and left him alone. But he noticed that 
they were hopping now, not dancing. 


Little Rabbit thought that was queer. But then, Brownies were queer 
creatures. 


Questions: 
Why do you think Little Rabbit decided to play with the Brownies 
instead of going to school? 
What kind of creatures are Brownies? 
What do you think the Brownies were doing as they danced 
around Little Rabbit? 


Little Rabbit decided it must be time for dinner and he’d better go home. 
He hoped Mother Rabbit would have something good for dinner. 

Little Rabbit started off, but his feet felt very strange. He seemed to be 
dancing, not hopping. He sat down, then tried again. It was true—he 
couldn't hop! His legs would not go right. Little Rabbit had to dance all the 
way home. “What will Mother say?” cried Little Rabbit. “And what will | 
do, if | can never hop again?” 


Questions: 
Whathad the Brownies done to Little Rabbit? 
What do you think his mother will say? 


ph te 
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Little Rabbit crawled into the house and lay down on the floor with big 
tears rolling down his face. 


Mother Rabbit was stirring carrot soup at the stove. 


“Bless my heart! What is the matter, Little Rabbit?” she said. “Are you 
sick?” He looked very queer. Not sick, exactly, but sad and frightened. 


“Come, sit up and tell me all about it,” Mother Rabbit coaxed. 


Little Rabbit sat up, but his ears hung down. He twisted his little paws 
together. He opened his mouth to speak, then closed it without saying a 
word. 


“Can’t you talk?” Mother Rabbit asked. “Have you lost your tongue?” 


Little Rabbit looked up and answered quickly, “No, Mother, | haven't lost 
my tongue, but I’ve lost my hop—and I’m afraid, i'm afraid—” He sniffed 
three times. “Im afraid I'll never get it back.” 


Well, when Little Rabbit said that, Mother Rabbit nearly fell over back- 
wards. Her ears stood straight up, and her whiskers stuck straight out, 
and her eyes got big and round. 


She picked Little Rabbit up and sat in the rocking chair. “Now, now, Little 
Rabbit! Now, now! Are you trying to frighten me?” All the time she was 
feeling his legs to see if any bones were broken. But they were all right. 


“Are you tired?” she asked then. “Have you been playing too hard?” 


Little Rabbit’s brother and sister rushed in. Hippety hop, hippety hop. 
They were all right. They hadn't lost their hops. 


“What have you been doing to your little brother? What silly games have 
you been playing?” Mother Rabbit scolded. 


“What’s the matter with him?” Brother Rabbit asked. 
“He wasn't with us,” Sister Rabbit said. 


“He says he has lost his hop. He—he—what did you say? He wasn’t with 
you?” Mother Rabbit whirled around and looked at Little Rabbit. 


Little Rabbit covered his face with his paws. 


“Little Rabbit didn’t go to school. He played with the Brownies,” Brother 
Rabbit said. 


“The Brownies!” said Mother Rabbit. Mother Rabbit was so upset that she 
forgot to be cross at Little Rabbit. | 


“Oh, dear! Oh, dear!” she said. “The Brownies are full of tricks. They 
have taken your hop. They may want to keep it.” 


Then she took Little Rabbit off the cushion and put him on the floor. 
“Maybe you just think you can’t hop. Come on, try.” 

So Little Rabbit tried to hop. But he could only dance. His brother and 
sister tried to help. But he couldn't hop. 


“The Brownies were such fun,” Little Rabbit said. “They let me play and 
dance with them. | didn’t think they would play a trick on me.” 








Have a happy day! 


Questions: 
How did Little Rabbit feel when he told his mother what had hap- 
pened? 
At first, what did Mother Rabbit think had happened to Little Rab- 
bit? 
How did she feel when she found out what had really happened? 


“There’s only one thing to do,” Mother Rabbit said. “We must go to Big 
Owl and ask him what to do. He is very wise.” 


Big Owl was sitting on a branch of his favorite tree, a very tall oak. He 
was sleeping. 


“Big Owl, oh Big Owl, will you listen to us? Will you please tell us what to 
do?” Mother Rabbit had to ask him three times before he woke up. 


“Why are you waking me? Is it important?” Big Owl opened one eye. 


“Oh, yes, Big Owl, it is very important,” Mother Rabbit said, and then she 
told him the sad news. 


Big Owl said in a cross voice, “Lost his hop, has he? Lost his hop? How 
did it happen?” 


Mother Rabbit told him. 


He looked crosser than ever. “The Brownies, hey? Don’t you know better 
than that, Little Rabbit? Don’t you Know you shouldn't play with Brow- 
nies?” He closed his eyes and thought for a long time. 


At last he said, “So the Brownies have your hop. Well, Little Rabbit, you’d 
better go back and ask them very politely for it. If they don’t give it to you 

—let me see.” He closed his eyes and thought some more. Then he said, 

“Come here, Little Rabbit and | will tell you what to do.” 


So Little Rabbit went close to the tree, and Big Owl flew down and whis- 
pered in his ear. “Now, remember, Little Rabbit,” he said. He flew up to 
the branch again and went back to sleep. 


Questions: 
Why did Mother Rabbit go to see Big Owl? 
Why was Big Owl cross? 
Did Big Owl help? 


Little Rabbit said, “Do | have to go alone, Mother?” 


“Yes,” Mother Rabbit answered. “You don’t want the Brownies to take 
your brother’s or sister’s hop, do you?” 


“No-o, but | hate to go alone.” Little Rabbit's whiskers wiggled the way 
they always did when he was frightened. 


“You went alone this morning,” his mother said. “You must go alone this 
afternoon.” 


So Little Rabbit went back to the Brownie green. 


The Brownies were having a wonderful hopping game when Little Rabbit 
got there. It was such a wonderful game that Little Rabbit stood and 
watched them for a long time without saying anything. 
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Pretty soon one of the smallest Brownies spied him. “Here’s Little Rabbit 
again,” he cried. 


The other Brownies crowded close. “Come on, Little Rabbit,” they said, 
“Shall we teach you some tricks?” But Little Rabbit could only whisper, 
“Please, will you give me back my hop?” His whiskers wiggled and his 
ears went out sideways, he was so frightened. 


The Brownies just laughed. “Oh no, Little Rabbit. We are going to keep 
your hop,” and they started a game of hop-tag. 


Little Rabbit sat under a tree and watched the Brownies hopping. He 
watched them for a long time. Then all at once he began to laugh. He 
laughed and laughed. He looked at them again and laughed some more. 
The Brownies were surprised. Had Little Rabbit forgotten about his hop. 
Didn’t he care about it any more? 


They stopped hopping and said, “What are you laughing about, Little 
Rabbit?” 


Little Rabbit said, “You all look so funny. Your legs, | mean. They're like 
rabbit legs.” 


It was the Brownies’ turn to be frightened. They looked at Little Rabbit's 
legs, then at their own. Their legs did feel different. They didn’t want their | 
legs to be bent at the knees like a rabbit’s. They wanted their own straight 

legs. 







There was only one thing to do. They must give his hop back to Little 
Rabbit. And right away, before it was too late. Quickly they formed a circle | 
and began to dance around Little Rabbit. Around and around they went, 
holding hands and hopping high in the air. As they danced and hopped, 
they sang this song: 


“Little Rabbit, take your hop. 
Take it quick before we stop. 
It's no good for us, we know. 
Take it quick before we go.” 


They sang these words over and over. Soon Little Rabbit’s legs began to 
tingle. He felt as if he could hop again. And that was just what he did. He | 
hopped away as fast as he could, in case the Brownies changed their 
minds. The last he saw of them they were turning somersaults, one after 
the other, on the grass. 


Mother Rabbit and his brother and sister laughed when Little Rabbit told 
them how he had tricked the Brownies. And they were very glad he had 
his hop back again. 







— Isabel M. Reekie| 
/ 
Questions: | 
What did Little Rabbit have to do? | 
Why did he have to go alone? 
What trick did Little Rabbit play on the Brownies? Did it work?: 
Where had Little Rabbit got this idea? 


| 





| 
| 
| 
| 
| 
| 
| 


Discuss whether this story could really happen. 

Have pupils give examples from the story that supports the decision that 
this is an imaginary story. Do they like to read imaginary stories? 

Have they seen shows on TV that are imaginary? 

Ask pupils if they like to imagine and what kinds of things they imagine. 





/b/, b; /d/, d; /f/, f; Say the following words: 


/g/, 9; /h/,h hide farm guitar desk baton 
board hydrant good family dolphin 
dial feather = gallop handle bead 
/j/, \; /k/, k; A/, A; Repeat the procedure, using the following consonants and word groups: 
/m/,m; /n/,n Lettercards:j k | mon 
Words 
jigsaw key letter marmalade no 
March November jingle keep kennel 
January loop movie night line 
/p/, p; /r/, 1; /s/, s; Lettercards:p r s t w 
/t/, t; /w/, w Words 
recess paddle saw tape went 
timber walrus tell ranch sucker 
pack soda right want parka 
consonants in (2) Select groups of words from the following lists. 
initial, medial, and Have the pupils identify where the key sound is heard in each word. 


final positions 
Word Lists: Note the key sound is given to the left side of each list. 


iD: beaver bucket ball bird 

bubble garbage __— ribbon robber 

grab rib tub web cob 
/d/: dog dad dinner duck down 

garden daddy ladder sliding 

head ground — cloud cold bread 
/f/: fox fancy fairy first fork 

waffle blindfold _ left lift 

hoof cuff roof stiff leaf 
/g/: go get garden _ girl 

tiger finger figure logger foggy 

big log pig flag plug 
Ih/: house happy hat hay hollow 
/j/: jeans jeep jacket pajamas 
/k/: cake candy corner cabbage 

key kite kitten kettle 

raccoon __ baker freckles _ tickle 

magic picnic park hook break duck 
M/: luck ladder lettuce lightning 

lollipop. yellow willow hello 

hill fall tell dull nickel 
Im/: monkey mother man me monster 

farmer hammer chipmunk helmet 

storm charm plum hem worm 
In/: nuts nest nurse night 

candy honey hornet bunny 

hen moon spoon garden 
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/p/: pin pony puddle picnic pirate 
hopping purple people pupil 


stop jump pipe drop stump 
Ir/: run rabbit racoon round 

storm siren turtle corn 

fur floor tire star fire 
/s/: Saturday sandwich seek sand 

thistle basin basket basebali lasso 

bus gets dress chops goose 
tie toe tickle tail tire 

kitten kettle rattle teeter-totter 

mit pocket secret cement 
/w/: wagon walk walrus week wish 


(3) Write the following words from the core vocabulary on the chalkboard: 
ball big came can down get 
like look me ride saw take 
Have pupils use initial consonant substitution to write new words that 
rhyme with each of the key words. 


(4) Provide pupils with a sheet of lined paper. 
Select words from the preceding lists. 
Say a word. Have pupils write the letter that represents the sound 
heard at the beginning of the word. 


For additional practice, you could have the pupils use the same sheet 
of paper to draw pictures beside each letter of objects whose names 
begin with that letter. 


Activity 7* 


Reading the composition 


Have pupils read the composition silently. If you did not write a title in 
Activity 3, have pupils choose a title for their story. 


Ask pupils if they can remember what word you used to describe this kind 
of story (imaginary). Have them say why we call this kind of story imagi- 
nary. 


Have a pupil read the story aloud. Ask pupils if they still think it’s a good 
story or if they'd like to make some changes. They might decide that (i) _ |} 
there’s no ending; (ii) the sentences aren't in the right order; (iii) it doesn’t || 
tell enough, and so on. If they do, suggest that you can change it. Have — 
pupils suggest a few changes. 





recognize core 
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read sentences 
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Workbook Activity, page 59: Assessment— Recognizing vocabulary 
Applying phonic knowledge 
Interpreting sentences 


Have pupils read the sentences and answer the question by putting a 
circle around the correct picture. 


Extra Practice: Reuse page 59 in other lesson periods. Have pupils mark 
the core vocabulary words as you name them. See Sourcebook, page 
140 for writing activities. 


Activity 8 


Hide-and-Seek, pages 50-56: Reading a story — ‘‘Hide-and-Seek” 


Have pupils turn to page 50 and read the title. 
Where have you seen this title before? 
What will the story be about? 


Recall with pupils how the game Hide-and-Seek is played. Be sure they 
are all familiar with the term “IT.” 


Have pupils look at the picture for the first page and ask: 
What kind of story do you think it will be—one that could really 
happen or an imaginary one? Why do you think that? 


Allow time for pupils to look at and read the whole story. But do not allow 
pupils to be frustrated; encourage them to read as much as they can 
easily. As pupils read, help those who hesitate over words to look at the 
whole sentence, and then use phonic, contextual, or semantic cues to 
figure out the word. 


When pupils have finished, discuss the story and reread parts orally. Use 
questions such as the following: 


page 50 

In the picture 
Why does Monkey have his face against the tree? 
Read the sentence that tells this. 
Could you decide where each animal is hiding? How? 


page 51 
Who did Monkey catch first? 
How did he find the fox? 
Read aloud the sentences that tel! who Monkey caught next. 


pages 52-53 
Who did he catch now? 
How did he catch Elephant? 
What did Elephant say? 
How was Monkey mixed up? 
Read this page aloud. 


133 


dramatize a story 


attend to poems 


attend to a poem 


react to a poem 


134 


Have you read to your pupils today? 


page 54 
Who is going to be IT next? Why? 
Read what all the animals said. 


page 55 
What are all the animals doing? 
Read what Monkey said. 
Why did Monkey say “Rabbit will find them all?” 
What is Monkey going to do? 


page 56 
Did Rabbit find Monkey? Why not? 


In another period, have pupils dramatize the story. Encourage them to 
remember what the animals said, but do not require memorization of 
speeches. 


Activity 9* 


Enjoying poems 
Hide-and-Seek, page 57: “Dogs” 


Read the following poem to the pupils: 
TAILS 


The kangaroo has a heavy tail 
She sits on for a chair. 

There’s scarcely any tail at all 
Upon the polar bear. 

But the monkey has the nicest tail 
Of any living thing, 

For he can hook it to a branch 
And use it as a swing. 


— Rowena Bennett 


Questions: 
Why does the author say “the monkey has the nicest tail of any 
living thing’? 
What does the kangaroo use her tail for? 
What kind of tail does a polar bear have? 
What animal do you think has the nicest tail? 


Have the pupils turn to page 57 in Hide-and-Seek. 
Ask: What is the title of this poem? 

Look at the pictures. What do you think the poem will be about? 
Read the poem to the pupils. 
Discuss it briefly in relation to the illustrations. Reread the poem, en- 
couraging the pupils to follow and read aloud as they are able. 








recognize core 
vocabulary 


read sentences 


recognize core 
vocabulary 


Are you encouraging pupils to write independently? 
Activity 10 


Recognizing core vocabulary: he see is put come where 
Note: Have the following sentences on the chalkboard before the lesson. 
Have the pupils read them silently. 


Monkey is playing hide-and-seek. 
Where is he? 

Can you see Monkey? 

He is in the tree. 

Come down Monkey. 

| see you in the tree. 


| put my bike here. 
Where is it? 

Can you come? 

Can you see my bike? 
Where did it go? 
What is here? 

Good! My bike is here. 


Have the pupils read each group of sentences silently. 

Name the words listed from the core vocabulary. Have the pupils circle 
the words in the sentences. Have individual pupils read the sentences 
aloud. 


Workbook, page 60: Assessment-— Recognizing core vocabulary 


Note: This activity contains all the core vocabulary introduced in “Hide- 
and-Seek.” /t should not be expected that every child will recognize 
every word at this time. An assessment, such as this, provides an indica- 
tion of the words to which the pupils need to have their attention drawn. 
The pupils will have many opportunities to read the words in the core 
vocabulary when reading compositions, reader selections, and library 
books. 


Use the following directions for identifying core words in the sentences: 
1 Underline put. 6 Underline can. 
Circle your. Circle you. 


Put X on here. 7 Underline he. 


2 Underline have. Circle where. 
Circle ball. Put X on they. 

3 Underline no. 8 Underline came. 
Circle it. Circle see. 

4 Underline where. 9 Underline why. 
Circle is. Circle there. 
Put X on her. 10 Underline how. 

5 Underline take. Circle they. 
Circle with. Put X on up. 
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use Contents page 


make inferences 
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11 Underline went. 14 Underline came. 
Circle to. Circle off. 


Put X on them. 15 Underline saw. 


12 Underline took. Circle some. 
Circle down. 


13 Underline look. 
Circle at. 


Activity 11 


Hide-and-Seek, pages 58-64: Reading a story—“‘Who Took It?” 


Say: This is the last story in your book Hide-and-Seek. 
Look in the table of contents and find out what page it begins on. 


page 58 

Read the title. Have pupils suggest what the story might be about. 

Say: Look at the pictures. Do you think this will be an imaginary story or jj 
one that could happen? | 

Identify the speakers. Read the page to pupils. 

Ask: What did Jan want the others to look at? 
What plants were they looking at? 
Where did Father leave the groceries? 

Have pupils read the page silently. 


page 59 
What is Father looking at? 
Read what he is saying. 
Have a pupil read the two lines aloud. 
Does Sam know who took them? What did Sam say? 


page 60 
Identify the new speaker. 
Why did Sam leave his sandwich on the step? 
Read what Gina wanted Sam to do. 
Look at the picture—what has Sam left behind? What will happen 
to it? 
Read the next line aloud. 
Read to find out what Gina told Sam. 


page 61 

Read the page to pupils. 
What has happened? 
What is Sam saying to the others? 
What did everyone say? 


page 62 
How many carrots did Mary leave on the step? 
Why did she put them on the step? 
What happened when she came back? 
Read what Mary said. 








page 63 

Read the page to pupils. 
How do you think Father feels? 
Who do you think has taken the apples, Sam’s sandwich, and 
Mary’s carrot? 


page 64 
Who took the food? 

Have pupils read the page silently. Have a pupil read it aloud. 
Could this be a true story? 
Have you ever seen a raccoon in a town or city? 
Why do you think the raccoon was taking the food? 
What do you think this family will do about the raccoon? 


Let’s Review 
In another period or two, have pupils review the book Hide-and-Seek. If 
you can schedule the time to do this with only two or three pupils at a 
time, it can help you to check your notes on each pupil’s achievement and 
to complete the pupil’s record card for Level 2. 
Sample procedure: 
Look at the Contents page. Can you read each title? Which was 
your favorite story? Tell me about that story. On which page does 
that story begin? Turn to the story and read aloud your favorite 
part. 


Turn to page 4. Find the words: milk, supermarket, Grandpa, 
have, at. 


On page 6, read what Rosie is telling the supermarket clerk. 
On page 8, why does Rosie say, “Oh, good!’’? 


Why couldn't Rosie’s mother take her home? 
How do you think Grandpa felt on page 11? 


Look at page 14. Read the title. 
What was a tire doing on a teeter-totter? 


On page 16, find the word bump. How did all the other children in 
the playground feel about the boys and their tire? 
How do you know? 


And so on. 
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Checking achievement 


Were pupils able to 

—recognize the consonant sounds introduced in Skip Along, 
Hopscotch, and Hide-and-Seek? 

—recognize /ch/,/sh/, /th/, / #4 /,/hw/? 

—recognize rhyme? 

—say words with the consonant sounds introduced in Skip Along, 
Hopscotch, and Hide-and-Seek? 

—say words with /ch/, /sh/, /th/, /## /,/hw/? 

—associate the sound and symbol for consonants and letter com- 
binations? 

—listen to peers? 

—attend to a story or poem? 

—react to a story or poem? 

—talk about a theme and relate it to personal experience? 

—use context and phonic cues? 

—apply phonic knowledge? 

—recognize core vocabulary? 

—recognize pronoun referents? 

—write words? 

—read a story? 

—read a composition? 


Note language behavior 


Are pupils 
—exchanging ideas in “talking periods”? 
—dictating ideas comfortably? 
—attempting some individual writing? 
—using phonic and contextual cues when reading silently? 
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LANGUAGE RECORD CARD -- LEVEL 2 


Name Date 





Use of Experience Range of real experiences available; ability to develop ideas from experience; 
reference to vicarious experience; ability to see relationships among experiences: ability to recall prior 
experience; ability to classify things and ideas. 


Listening Ability to attend for sustained periods; interest in listening to ideas of others: interest in 
stories; ability to interpret ideas through listening (main idea, sequence, detail, inference, and so on). 


Speaking Interest in sharing ideas; confidence in speaking to a group; ability to use language to 
question, direct, describe, explain, narrate, reason; ability to organize ideas for effective oral expres- 
sion; use of a variety of sentence patterns; fluency of expression; quality of vocabulary—precision, 
variety, accuracy; quality of ideas expressed. 


Reading Understands that reading is interpreting ideas; interest in library books; interest in reading 

group compositions and lesson materials; ability to read completed compositions; development of sight 
vocabulary; knowledge of phonic principles; ability to app/y phonic principles; use of context to identify 
words; ability to interpret ideas; quality of reaction to ideas; ability to interpret ideas through ora/ reading. 


Writing Interest in having ideas recorded; ability to select and organize ideas for writing; ability to 
dictate a composition; variety of sentence patterns used in writing; understanding of the conventions 
of written form; interest in attempting to write independently. 


Permission to copy this one page only is hereby granted by the publisher. 
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Suggestions for Extra Practice Using the Workbook, Do This, Do That 2 


classify pictures 


follow oral directions 


associate sound and 
symbol /b/, b; /m/, m; 
eveyer Aue i 


extend vocabulary 


classify pictures 


follow oral directions 
make associations 


write sentences 


recognize /h/, /b/, /d/, 
/p/ 


extend vocabulary 
classify pictures 
follow oral directions 


write sentences 


140 


page 1 
(1) For additional practice in vocabulary development, give pupils directions 
such as: 
—Put a circle around each picture that shows an animal. 
—Put a line under the picture of something that can fly. 
—Put a blue line around each box that shows something you can play 
with. 
—Put X under the picture of something that keeps your feet warm. 


(2) For additional phonics practice: 

—Put a green dot beside each picture whose name begins with the same 
sound as bear. 

—Put a blue dot beside each picture whose name begins with the same 
sound as mommy. 

—Put a purple dot beside each picture whose name begins with the same 
sound as Patti. 

—Put a red dot beside each picture whose name begins with the same 
sound as funny. 





page 5 
(1) For additional practice in vocabulary development, give pupils directions 
such as: 
—Put a red circle around each picture that makes you think of the word 
“spooky.” 
—Put a green circle around each picture that makes you think of “playing 
agame.” 
—Put a line under each picture of a farm animal. 
— Find 2 pictures that you think might go together. Put X on each picture. 
(Have the pupils tell why they think the pictures they chose go together. 
Have pupils who are able to, write 2 sentences about the pictures.) 


(2) For additional phonics practice: 

—Put a dot above each picture whose name begins with the same sound 
as happy. 

—Put X above each picture whose name begins with the same sound as 
boat. 

—Put a red X on each picture whose name begins with the same sound as 
door. 

—Put a circle around each picture whose name begins with the same 
sound as Peter. 


page 6 | 
(1) For additional practice in vocabulary development, give pupils directions such 
as: 
—Put a line under each picture that makes you think of “eating.” 
—Put a circle around each picture that makes you think of something 
“noisy.” 
—Put X beside each picture that shows something you can do: 


(2) This activity will provide pupils with additional practice in handwriting and re- 
cording ideas in written language. 


Provide pupils with lined paper. Have them copy one of the sentence pat- 
terns (Llike; | like to; |can) from page 6. Have them complete the sentence 
pattern by drawing pictures. 

When pupils have completed their sentences, have them dictate the com- 
plete sentence. Write the words that complete each pupil’s sentence. 











classify pictures 
follow oral directions 


write sentences 


use phonic cues to 
close sentences 


read sentences 


classify pictures 


follow oral directions 


express ideas 


classify pictures 
follow oral directions 
extend vocabulary 
make associations 


write sentences 


page 7 
(1) For additional practice in vocabulary development, give pupils directions such 
as: 
—Put a red circle around each picture that shows something you can eat. 
—Put a red line under each picture that shows something that you would 
see outside. 


(2) This activity will provide pupils with additional practice in handwriting and re- 
cording ideas in written language. 


Provide pupils with lined paper. Have them copy the sentence pattern “| 
Wealth a) ee 

Have them complete the sentence pattern by drawing a picture of some- 
thing that begins with the same sound as [fig]. Select key words that con- 
tain phonic elements you wish to review with the pupils. 

Say the stimulus word, have pupils identify the letter that represents the 
beginning sound in the word, and write the letter on the chalkboard. 
When pupils have completed their sentences, have them dictate the com- 
plete sentence. Write the words that complete each pupil’s sentence. 


page 9 
(1) For additional practice in vocabulary development, give pupils directions such 
as: 
—Put a circle around each picture that shows something you would find in 
a house. 
— Put a line under each picture that shows a zoo animal. 
— Put a red line around the box that has a picture of something you can 
see in the sky. 


(2) This activity will provide pupils with an opportunity to develop and to share a 
story orally. 


NOTE: Have pupils work in pairs or groups of three for these extra practice 
activities in speaking. The pupils need to gain experience in talking with 
each other. By working in small groups on a selected topic the pupils will 
learn to listen to, and to respond to each other. 


In some instances the speaking activity may lead to a writing activity in which 
pupils record their story ideas. 


—Have pupils develop a story about a rhino and a tiger that like to go 
toboggan riding. 

—Have pupils select two pictures of things they think might go together to 
make a story. Have them tell the story to each other. 


page 11 
(1) For additional practice in vocabulary development, give pupils directions such 
as: 
—Put a circle around the pictures of things that can fly. 
—Put a blue line under the pictures of things you can ride in. 
—Put X beside each picture that makes you think of school. 
—Find 3 pictures that you think might go together. Put a small red circle 
beside each picture. (Have pupils tell why they think the pictures they 
chose go together.) 


page 12 
(1) This activity will provide pupils with additional practice in handwriting and re- 
cording ideas in written language. 
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read sentences 


recognize rhyme 


classify pictures 
follow oral directions 


extend vocabulary 


develop a story 


classify pictures 


follow oral directions 


recognize rhyme 


write sentences 


read sentences 


make associations 
between words 


extend vocabulary 


write sentences 


make associations 
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Provide pupils with lined paper. ae ae copy one of the sentence pat- 
terns (“Ican ride ina “|want a ride ina 


Have them complete the sentence pattern by drawing a picture. When 
pupils have completed their sentences, have them dictate the complete 
sentence. Write the words that complete each pupil’s sentence. 


page 13 
(1) For additional pers iiaters have tdi ee the aie whose 


(2) Have pupils: 
—Put circles around the pictures of things that can make noises. 
—Put a line under the pictures that make you think of Halloween. 
— Find 2 pictures that you think might go together. Put an X beside each 
picture. (Have the pupils tell why they think the pictures they chose go 
together.) 


(3) Have pupils develop a story about a girl and her dog who meet a ghost and a 
witch on Halloween. 


page 16 

(1) Have pupils: 
—Circle the pictures of things that are made of metal and can be driven. 
— Underline the pictures of things that grow in a garden. 
—Put X beside the pictures of things that have furry coats. 


(2) Have Bee ea the 5 eee whose names rhyme with: bite; stars; digs; 


page 17 

(1) Provide pupils with lined paper. Have them copy the pole nce patterns ° ‘| 
want to geta ” and “Can | ride in the 
Have them complete the sentence pattern by drawing a siete 
Have pupils dictate their completed sentences. Write the words that complete 
each pupil's sentence. Encourage pupils to write the words for their pictures. 


page 18 
(1) Have pupils follow each direction, then discuss the picture(s) they associated 
with the stimulus words. 


Put X beside each picture that goes with 
— matches 

— milk 

— queen 

— curtains 

— photograph (snapshot, picture) 

— lock 


(2) Have pupils mark three pictures they think might go together. Have them tell 
why they think the pictures they chose go together. Have them write three 
sentences about the pictures. 








associate sound and 
symbol /k/, c; /s/, s 


make associations 


tell a story about a 
picture 


associate sound and 
symbol /h/, h 


close sentences 


recognize rhyme 


write a sentence 


establish the context for 
closing a sentence 


read a sentence 


§ Classify pictures 
i discuss classifications 


Page 19 
(1) Have pupils: 
— Put a red circle around the pictures whose names begin with the same 
sound as Candy. 
— Put a blue circle around the pictures whose names begin with the same 
sound as Sandy. 


(2) Have pupils extend the list of items by suggesting other things that are often 
found in pairs. If necessary, provide pupils with stimulus words, such as: 


bread and (butter, jam, honey) 
bacon and (eggs) 
cats and_______ (dogs) 
horses and (cows) 
toothbrush and (toothpaste) 
toast and (jam, marmalade) 
cake and (cookies, ice cream) 
page 20 
(1) Have pupils work in pairs. Have them tell each other a story about the picture 
on page 20. 


Let the pupils who want to, write their stories. 


page 21 

(1) Have pupils refer to the collection of pictures at the top of the page. Have 
them name the picture that fits the context of the sentences below. As pupils 
say each word, write it on the chalkboard. When all the words have been 
listed, have the pupils review the relationship between /h/, h. 


— You can pound nails with this. It is a (hammer). 

—A football player wears this. It is a (helmet). 

— You can catch a fish with this. It is a (nook). 

— This is good to eat with french fries. It is a (hamburger). 
— This is fun to ride. It is a (horse). 

—This is a building that people live in. It is a (house). 
—This is something that can make a noise. It is a (horn). 


page 23 
(1) Have pupils identify the pictures whose names rhyme with: sand; huts; rest; 





—_—_——— J —— eS) ee 


(2) Provide pupils with lined paper. Have them copy the sentence pattern “| like 
to eat 
Have them complete the sentence by drawing pictures for ‘I’ and the sen- 
tence ending. 
Have them dictate their completed sentences. Write the words that complete 
each pupils sentence. Have pupils read the completed sentences to each 
other. 


page 26 
(1) Have pupils follow each direction, then discuss the pictures they selected. 


Put a line under each picture that shows: 
—something that can float 
—things that can hold something 
—things that can run 
— things that can be broken. 
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develop a story 


recognize rhyme 


associate sound and 
symbol /k/, c; /b/, b 


write a sentence 
close a sentence 


read a sentence 


recognize /t/, /p/, /b/, 
/m/ 


write a sentence 
close a sentence 


read a sentence 


write a sentence 
close a sentence 


read a sentence 


recognize rhyme 


recognize rhyme 


write (spell) words using 
initial consonant 
substitution 


write a sentence 
close a sentence 
read a sentence 


144 


(2) Have pupils work in pairs or groups of three. Have them find 3 pictures that 
they think might go together. Have them tell a story about the pictures. Some 
pupils may be interested in writing a story about the pictures they selected. 


(3) The following activities provide additional phonics practice. 


—Have pupils identify the boxes that contain words that rhyme with: wish; 

—Have pupils underline the pictures and words that begin with the same 
sound as cat. 

—Have pupils circle the pictures and words that begin with the same 
sound as bear. 


page 34 

(1) Provide pupils with lined paper. Have them complete the sentence pattern 
“She sawa__§_______ anda ” using words from the top half of 
page 34. 


Have pupils read their sentences to each other. 





page 36 
(1) Have pupils identify the pictures whose names begin with the same sound as: } 
take; pencil; ball; me. 


page 37 

(1) Provide pupils with lined paper. 
Have them complete the sentence pattern “I can go to the _____ .” by 
drawing a picture and writing the words for the pictures. 
Have pupils read their sentences to each other. 


page 46 

(1) Provide pupils with lined paper. Have them complete the sentence pattern “I 
want to go to the .” by drawing a picture and writing the words for | 
the picture. 
Have pupils read their sentences to each other. 


page 48 
(1) Have pupils identify the pictures whose names rhyme with: 
deep; booth; leather; slip; hush; torn; wish; whistle. 


page 55 

(1) Have pupils identify the boxes that contain pictures whose names rhyme with: |} 
Have pupils write the stimulus word on the chalkboard after they have iden- 
tified the box with the rhyming words. 


page 59 

(1) Provide pupils with lined paper. Have them complete the sentence pattern. 
“Where is the ?” by drawing a picture and writing the words for 
the picture. 
Have pupils read their sentences to each other. 


GAMES AND ACTIVITIES 


These are suggestions for games and activities that require teacher preparation and/or involvement. 
Most of the games can be adapted to many themes and/or skills. 


1. Puzzles: All children love puzzles. Use children’s paintings to make jig-saw puzzles. Paste the 
painting on cardboard, then cut into pieces. 


Puzzles that will be used again and again and in many ways are made from large photographs of 
the pupils’ faces. If you can get enlargements (about 20 cm x 25 cm), these make excellent 
puzzles. Cut in fairly large pieces so that the features are not divided too much. Pupils enjoy 
seeing their own faces appear, and then those of their friends. 


You can also use these puzzles in group situations for perception training: for example, scramble 
all the pieces from three or four puzzles. Then turn up each piece, and have a small group of 


pupils guess to which child the feature belongs. (Or select all noses, or all eyes, or all mouths, and 
so on.) 


. Rebus activities are fun for children. They can also provide practice with consonant substitution. 
Put the rebus on one side of a card and the answer on the reverse. Work with pupils in groups at 
first to familiarize pupils with the task. Then have pupils work with the rebus cards in pairs. Some 
examples are given below, but you will think of many yourself. 


<p (SC LJ | can see you. 
SS LJ F Are you ready? 


Later ones can inc!ude consonant substitution: 





(bike) 
| like cookies. 
Km 
OBIS (house). 
(s; the EE See the mouse. 


3. Clothes Pin Circle 


To give practice in recognizing initial sounds and letters. 


Cut out a circular piece of tagboard. Paste around the outside of the circle small pictures whose 
names begin with the sounds you want children to recognize. Have as many clothes pins as 
pictures. On each clothes pin print a letter that stands for one of the sounds heard at the beginning 
(or end) of the words. Pupils match the clothes pins with the right picture. 
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4. Consonant Lotto 
To give practice in hearing and matching beginning sounds. 


This can be a game with two or more players or the boards can be used individually for practice. 


Prepare boards (as below) with a different picture on each board (pictures are chosen, of course, 
for the beginning sounds of their names). Small cards with other pictures are also necessary. 


Each player chooses a board. The small cards are placed face down in the middle of the table. 
The first player picks a card—if the beginning sound of the name is the same as the beginning 
sound of the name of the picture on the board, the player places the card on the board and 
chooses another. If the card does not match, a player who needs it may call for it, and this player 
then continues to pick a card from the pile. Play continues until one player has all the spaces on 
the board filled. 


The game can be made easier or more difficult 
by the number of spaces on the boards and the 
number of small cards used. 





5. Sound Sub. 
To give practice in recognizing words formed by substituting initial consonants. 


Write a familiar word on a card. Cut smaller cards and on each write the consonants that can be 


used to form a new word from the one on the base card. With a paper fastener, fasten the small 
cards to the larger so they can swing up. 


Pupils read the words formed by substituting the initial consonants. 


The cards can be adapted to use blends and consonant digraphs. 


SEE slit 


eee 
6. Barrel of Words 


To give practice in recognition of sight vocabulary. 


Prepare a “barrel” from heavy card. ea." 
window 


Prepare strips of paper or card on which are written 
the words for practice. Pupils pull the strips 
through the barrel, saying each word 

as it appears in the window. 
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nn slit 





7. Race 
To provide practice with recognition of sight vocabulary. 


Prepare a board as shown below. Use words from the core vocabulary plus other sight words. A 
spinner will also be needed for determining the number of spaces a player can move. Each player 
also needs a marker. 


Each player in turn spins the spinner, and must read each word in the number of spaces to be 
moved. If the player can’t read a word, he/she returns to his/her original position. The first child 


getting all the way to the base “wins.” 
x 









8. To give practice in recognizing inflectional endings. 
Prepare a game board with several root words on it. (Note that the board words can be changed 
as Often as you wish.) 


Prepare also a wooden cube for a die. Print one 
S$, one ed, and one ing on opposing sides. 





Pupils roll the die, place it as it turns up beside a word on the board and read the new word. For 
each correctly identified word, the pupil gets a point. 


§ 9. Humpty Dumpty Sticks 
To give practice in recognizing core vocabulary and basic sight words. 


Use popsicle sticks on which are printed parts of sentences (see below). Pupils scatter a pile of 
sticks and try to match as many pairs as possible that make sentences. If two pupils work together, 
they can have a competition to see who can make the most sentences. Pupils must be able to 
read the sentences to be able to count them. 


I like to play. 
Can you play with me? 


She saw 


the little red ball. 
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10. To provide practice in reading pictures and sentences. 


Prepare a card with a pocket (see below). Find or draw sets of 2 or 3 pictures that show a 
sequence. Paste the pictures on cards and put 2 or 3 sets into the pocket. Print sentences on card 
strips for each sequence and put them in the pocket also. Print the directions on the card. (At first, 
you will have to read the directions, but children will soon be able to do this independently.) You 
can prepare many of these cards for the independent activity table. 


Make a Story 


|. Sort the pictures into 
sets. 

2.Put the pictures in 
the right order 


3.Match a sentence to 
a story or a picture. 
4.Read the story. 


«— pictures 





+——-(pocket) 





11. Tell the Truth! 
To provide practice in sentence reading. 


Print questions on popsicle sticks and provide circles with Yes)and(No)on them. Pupils match 
questions and answer words. 


Gapaa.cat tly! 
Can a girl play ball? 


Can a bear jump? 


OOOE® 


Can you read ? 
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HOPSCOTCH 


ea (47) 
an (1) 
*and (14) 
animals (2) 
anyone (7) 
apples (1) 
*are (11) 
at (4) 

ate (1) 
away (1) 


balloon (3) 
bark (1) 
bears (8) 
berries (1) 
*big (16) 
black (2) 
blew (1) 
boat (2) 
box (2) 
bread (1) 
brother ( 
bushes (1 


1) 
) 
cake (1) 


| _ cookies (3) 
corn (2) 





WORD LISTS 


course (1) 
crow (1) 
cup (1) 


dad (4) 
dandelion (1) 
day (1) 

deer (1) 
delicious (1) 
did (1) 
didn’t (1) 
dig (2) 
dinner (2) 
dives (1) 

*do (9) 

does (7) 

dog (3) 

doll (1) 
don’t (3) 
doughnuts (1) 
duck (1) 


eat (8) 


eggs (1) 
elephant (1) 


fast (2) 
fat (3) 
*find 
fish ( 
fly (1 

] 

( 


11) 
) 
for ( 


free 
from 


( 
1 
) 
) 
1) 
(1 


) 


garbage (1) 
garden (2) 


*get (12) 


ghost (1) 


giraffe (1) 
girl (9) 
give (2) 
go (5) 
goblin (1) 
goat (1) 
*good (5) 
goose (2) 
gopher (2) 
ground (1) 


had (6) 
hammer (1) 
hand (1) 
hard (1) 
hat (1) 
have (3) 
ne (1) 

he (1) 
heavy (1) 
*here (11) 
hill (1) 
hippo (1) 
his (1) 
hole (2) 
home (2) 
hopscotch (1) 
horse (1) 
house (4) 
hurry (1) 


kangaroo (1) 


ketchup (1) 
eee ) 
key (1) 
kite (3) 
kitten (1) 
know (7) 


like (2) 
*little (17) 
live (8) 
log (1) 
look (3) 
lot (1) 


make (5) 
*me (8) 
met (7) 
mom (2) 
monster (7 
mother (2) 
mouse (1) 
my (7) 


) 


necklace (1) 
need (6) 
needle (1) 
neighbors (1) 
nest (2) 

new (1) 

no (5) 

noise (1) 
now (3) 
nutcracker (1) 
nuts (1) 


of (2) 
on (6) 


paint (2) 


The following lists show all the words used in the selections in the pupils’ books, Hopscotch, 
and Hide-and-Seek. The words are listed separately for each book. The number of times each 
word is used throughout the book is indicated in the brackets. Starred words are those of the 
Core Vocabulary that are singled out for special attention in the Units. 


There was no special attempt by the authors to control vocabulary and repeat words in a 
systematic way. Studies of children’s oral language patterns have shown that children, when 
they enter school, have a speaking and listening vocabulary of several thousands of words, and 
that they use easily the basic structures of language. Linguists suggested that the stilted language 
of a rigidly controlled vocabulary in reading materials hindered rather than helped children to read. 
They recommended that natural language patterns be used in children’s early books so that the 
language children already know provides a secure foundation for learning to read. Thus the 
authors of Expressways chose selections with natural language and repetitive patterns. 


The word lists are provided for reference and information only; it is not intended that these words 
be “taught”’ in isolation. All the words will be familiar to children in their oral language, and the 
written form of many of them will have been introduced to pupils in experience “‘stories.” 


pig (1) 

play (1) 
playing (1) 
pony (2) 
put (5) 
puzzling (1) 


raccoons (2) 
red (1) 
*ride (10) 


*said (28) 
saw (5) 

she (11) 
shopping (3) 
short (5) 
sister (1) 
sleep (1) 
small (8) 
snake (1) 
some (2) 
someday (3) 
something (1 
squirrels (3) 


) 


tall (4) 
that’s (5) 
*the (27) 
*them (7) 
these (1) 
they (6) 
thin (2) 
things (1) 
this (3) 
to (8) 
today (1) 
together (1) 
tree (2) 
turtle (1) 


up (1) 
very (7) 


wagon (1) 
walk (1) 
walked (1) 
*want (7) 
watch (1) 
water (4) 
watermelon (1) 
*we (5) 

went (1) 
*what (18) 
when (1) 

wind (1) 
window (1) 
with (6) 
wolf (1) 
woman (1 
woods (1) 
work (1) 
worm (1) 


) 


yet (3) 
*vou (24) 
yourselves (1) 
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HIDE-AND-SEEK 


** a (28) 
after (1) 
again (1) 
*all (17) 

alone (1) 

along (6) 
an (1) 

**and (3 
animals ( 


apples (1 
**are (24) 
around (1) 
ask (1) 
asked (5) 
*at (10) 
ate (1) 
away (1) 


*ball (1) 
beaver (1) 
bed (1) 

F=bigni>) 
bird (1) 
bit (1) 
blown (1) 
blue (1) 
box (1) 
bread (2) 
brother ( 
brown (1 
bubbles ( 
bucket (1 
bump (1) 


1 
1 
) 


bumpety (2) 


bus (13) 
but (11) 
by (9) 


*came (11) 

**can (14) 
candy (1) 
can’t (5) 
cap (15) 
car (2) 
carrot (6) 
cart (1) 
cat (2) 
catch (1) 
chain (1) 
chair (1) 
chasing (1 
cheese (1) 
cherries (1 

chick (1) 


chickens (1) 
children (6) 
chimney (1) 


1) 

5) 
anybody (1) 

6) 


) 


) 


chipmunk (2) 
climbed (1) 
cookies (3) 
*come (11) 
crush (1) 


dad (1) 
day (2) 
did (3) 
didn’t (6) 
** do (8) 
dogs (2) 
doing (8) 
don’t (3) 
*down (2) 
drink (1) 


eating (1) 
elephant (3) 
ever (2) 
everything (1) 


factory (2) 
fat (1) 


fixing (2) 
fluff (1) 
for (3) 
found (4) 
fox (1) 


game (1) 
] 


grandpa (3) 
green (1) 
grow (2) 


had (2) 
has (1) 
*have (10) 
*he (5) 
head (1) 
help (1) 
*her (15) 
**here (6) 
hide (1) 
hill (1) 


his (2) 
*home (7) 
*how (3) 


7x) (83) 
Pi (5) 
**in (9) 
into (3) 
*is (14) 
221036) 
it’s (1) 


jacket (2) 
jam (1) 

jar (1) 
jeans (1) 
jeep (2) 

jet (1) 
juice (5) 
jumped (1) 
jumping (1) 


kitten (1) 
know (6) 


**little (4) 
long (1) 
*look (9) 


machine (3) 
made (4) 
making (2) 
many (2) 
**me (3) 
milk (7) 
mom (1) 
monkey (12) 
monster (1) 
more (1) 
mother (6) 
mouse (1) 
my (8) 
myself (9) 


** indicates core vocabulary introduced in Hopscotch 
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of (2) 

*off (8) 

oh (2) 

*on (20) 
one (3) 
orchards (1) 
other (3) 
out (10) 


paint (2) 
peas (1) 
picnic (5) 
place (4) 
*play (7) 
playground (1) 
pool (1) 
pudding (1) 
puppy (1) 
push (1) 
pushed (4) 
*put (6) 


rabbit (8) 
red (1) 
**ride (3) 
right (1) 
ripe (1) 
rolled (1) 
runs (1) 


**said (56) 
sandbox (1) 
sandwich (7) 
*saw (5) 
says (1) 
school (1) 
*see (11) 
sent (1) 
shape (2) 
*she (11) 
shed (1) 
sheep (1) 
sheets (1) 
shelf (1) 
shells (1) 
ships (1) 
shoes (1) 
shopping (1) 
shore (1) 
short (1) 
skunk (2) 
small (1) 
smells (1) 
snake (2) 
so (2) 

*some (11) 
somebody (1) 
sometimes (5) 


splash (1) 


squeezes (1) 
squirrel (2) 


sticks (2) 
stilts (1) 
stood (1) 
stop (1) 
stores (1) 


supermarket (6) 


tail (10) 
tall (1) 
tank (2) 
*take (15) 


teacher (1) 
teeter-totter (3) 


that (6) 
**the (93) 
**them (4) 

then (7) 
*there (4) 

these (1) 


*they (16) 


they’re (5) 


thick (1) 


thimble (1) 


thin (2) 
thing (1) 


thirteen (2) 


this (5) 
thistle (1) 
thong (1) 


through (2) 
) 


thumb (1 
times (1) 
tire (4) 
*to (23) 
took (8) 


trampoline (1) 


tree (3) 
trike (1) 
trucks (1) 
turns (1) 


under (1) 
*up (7) 


walk (3) 
**want (2) 
was (5) 


washed (1) 
washing (1) 


**we (10) 
*went (13) 
were (2) 
whale (1) 


**what (14) 


wheat (1) 
wheel (1) 
wheelbarrow (1) 
when (4) 


*where (10) 


which (1) 
whiskers (1) 
whistle (1) 
white (4) 
who (5) 


*why (2) 


will (2) 
windows (1) 


*with (5) 


won’t (1) 
wore (10) 
work (1) 


**you (20) 
*your (14) 


you’re (2) 








PUBLISHERS AND/OR PUBLISHERS’ REPRESENTATIVES FOR BOOKS TO READ 


(Abingdon Press) 

G.R. Welch Company Ltd. 
310 Judson St. 

Toronto, Ont. 

M8Z 1J9 


(Atheneum) 

McClelland and Stewart Limited 
25 Hollinger Rd. 

Toronto, Ont. 

M4B 3G2 


§ (Bradbury Press) 

§ Clarke, Irwin & Co. Ltd. 
Clarwin House 

791 St. Clair Ave. W. 
Toronto, Ontario 

M6C 1B8 


Canadian Women’s Educational 
Press 

Suite 305 

280 Bloor Street West 
Toronto, Ont. 

MSS 1W1 


(Children’s Press) 
Scholars’ Choice Ltd. 
50 Ballantyne Ave. 
Stratford, Ont. 

NSA 619 


Clarke, Irwin & Co. Ltd. 
Clarwin House 

791 St. Clair Ave. W. 
Toronto, Ont. 

M6C 1B8 


Collier Macmillan Canada Ltd. 
1125 B Leslie St. 

Don Mills, Ont. 

M3C 2K2 


(Coward, McCann & Geoghegan, Inc.) 
Longman Canada Limited 

55 Barber Greene Rd. 

Don Mills, Ont. 

M3C 2A1 


(Crowell, Collier, & Macmillan, Inc.) 
Collier Macmillan Canada Ltd. 
1125B Leslie St. 

Don Mills, Ont. 

M3C 2K2 


(Delacorte Press) 
Beaverbooks 
A Division of Fitzhenry & Whiteside 
953 Dillingham Rd. 
§ Pickering, Ont. 
~L1IW 127 


J.M. Dent and Sons (Canada) Ltd. 


100 Scarsdale Rd. 
Don Mills, Ont. 
M3B 2R8 


(Dial Press) 

Fitzhenry & Whiteside Ltd. 
953 Dillingham Rd. 
Pickering, Ont. 

L1IW 127 


(E.P. Dutton &Co. Ltd.) 
Clarke, Irwin & Co. Ltd. 
Clarwin House 

791 St. Clair Ave. W. 
Toronto, Ont. 

M6C 1B8 


(Farrar Strauss & Giroux, Inc.) 
McGraw-Hill Ryerson Ltd. 
330 Progress Ave. 
Scarborough, Ont. 

M1P 2Z5 


Fitzhenry & Whiteside Ltd. 
150 Lesmill Rd. 

Don Mills, Ont. 

M3B 2T5 


(Follett Publishing Co.) 
McGraw-Hill Ryerson Limited 
330 Progress Ave. 
Scarborough, Ont. 

M1P 2Z5 


(Four Winds Press) 


Scholastic—TAB publications Ltd. 


123 Newkirk Rd. 
Richmond Hill, Ont. 
L4C 3G5 


D.W. Friesen & Sons Ltd. 
Altona, Man. 


General Publishing Co. Ltd. 
30 Lesmill Rd. 

Don Mills, Ont. 

M3B 2T6 


(Golden Press) 
Scholars’ Choice Ltd. 
50 Ballantyne Ave. 
Stratford, Ont. 

N5A 619 


(Harcourt Brace Jovanovich, Inc.) 
Longman Canada Limited 

55 Barber Greene Rd. 

Don Mills, Ont. 

M3C 2A1 


(Harper & Row) 
Fitzhenry & Whiteside Ltd. 


150 Lesmill Rd. 
Don Mills, Ont. 
M3B 2T5 


Holt, Rinehart and Winston of 
Canada Ltd. 

55 Horner Ave. 

Toronto, Ont. 

M8Z 4X6 


Houghton Mifflin Canada Ltd. 
67 Steelcase Rd. W. 

Unit A 

Markham, Ont. 

L3R 2M4 


Kids Can Press 
P.O. Box 5974, Postal Station A 
Toronto, Ont. 


(Alfred A. Knopf, Inc.) 

Random House of Canada Limited 
5390 Ambler Dr. 

Mississauga, Ont. 

L4W 1Y7 


(Lothrop, Lee & Shepard Co. Inc.) 
Gage Publishing Limited 

164 Commander Blvd. 

Agincourt, Ont. 

M1S 3C7 


Macmillan Company of Canada Ltd. 
70 Bond St. 

Toronto, Ont. 

M5B 1X3 


McGraw-Hill Ryerson Limited 
330 Progress Ave. 
Scarborough, Ont. 

M1P 2Z5 


(William Morrow and Company) 
Gage Publishing Limited 

164 Commander Blvd. 
Agincourt, Ont. 

M1S 3C7 


Musson Book Company 
30 Lesmill Rd. 

Don Mills, Ont. 

M3B 2T6 


(Parents’ Magazine Press) 
McGraw-Hill Ryerson Limited 
330 Progress Ave. 
Scarborough, Ont. 

M1P 2Z5 


151 


(G.P. Putnam) 

Longman Canada Limited 
55 Barber Greene Rd. 
Don Mills, Ont. 

M3C 2A1 


Random House of Canada Limited 
5390 Ambler Dr. 

Mississauga, Ont. 

L4W 1Y7 


(Scroll) 

Gage Publishing Limited 
164 Commander Blvd. 
Agincourt, Ont. 

M1S 3C7 


ACKNOWLEDGMENTS 


(Simon & Schuster) 
Musson Book Company 
30 Lesmill Rd. 

Don Mills, Ont. 

M3B 2T6 


Tree Frog Press 
10717-106 Ave. 
Edmonton, Alta. 
Skies Vo 


(Vanguard Press, Inc.) 
Gage Publishing Limited 
164 Commander Blvd. 
Agincourt, Ont. 

M1S 3C7 


(Viking Press) 

Macmillan Company of Canada Ltd. 
70 Bond St. 

Toronto, Ont. 

M5B 1X3 


(Franklin Watts, Inc.) 

Grolier of Canada Limited 

7th Floor, 200 University Ave. 
Toronto, Ont. 

M5H 3E2 


(Albert Whitman & Co.) 
George J]. McLeod Limited 
73 Bathurst St. 

Toronto, Ont. 

MSV 2P8 


“Things are Puzzling” by James Reeves, copyright©1974 by James Reeves. Reprinted by permission 


of the author. 


“Spring” from Frog and Toad Are Friends by Arnold Lobel. Copyright©1970 by Arnold Lobel. 
Reprinted by permission of Harper & Row, Publishers, Inc. 


“The Sparrow Who Flew Too Far” by Ruth Ainsworth, adapted from Listen With Mother Tales by 
Ruth Ainsworth. Reprinted by permission of William Heinemann Ltd., Publishers. 


“The Circle Game” reprinted by permission of the author and the author’s agents, Scott Meredith 


Literary Agency, 845 Third Avenue, New York, New York 10022. 


“This Way—That Way” by Modwena Sedgwick. Copyright©1975. Reprinted by permission of the 


author. 


“Hide-And-Seek”’ from Dimple Diggers by Robin Christopher, published by Hutchinson Publishing 


Group Limited, London. 


“A Year Later” from Hello and Good-by by Mary Ann Hoberman. Copyright ©1959 by Mary Ann 
Hoberman. Reprinted by permission of Russell & Volkening, Inc., as agents for the author. 


“Sammy and His Other Mothers” by Gina Bell-Zanno, reprinted from Instructor. Copyright @May 
1962 by The Instructor Publications, Inc., used by permission. 


“Tails” from The Day Is Dancing by Rowena Bennett. Previous copyright©1948, 1968 by 


Rowena Bennett. Copyright©1968 by Follett Publishing Company. Used by 


publisher. 
152 


permission of the 











we 
- 
* 
cs = 
; 
a : — 
- 
@ 
~ 





PE 1117 149.1977 GR=O! LEV=2 TCH= 
SRCBK= C=5 
THORN ELIZABETH A 
EXPRESSWAYS 
39586063 CURR 


HAW 


*00 














+ 


~ NE ° t hd 


RECOMMENDED FOR USE 
IN ALBERiA SCHOOLS | 








; 
43 ¢ 
¥ 
t 
5 ; 
s 
te 
ns rS 
S 
ae ae be, + 
= Sat 
i ms 
ay 


Pike aes 
eats 
: : 
- a he, 
~ 
MD my sane 
i« ts 
3° : we 
re 
2 : 
i a = 
ie 
%; 
> 
4 Le 
i : pont ee . ass Pies ipa nse ane 8 
oie Be ei: S94 Tiel, 4 ¢ uGy bes 
ie 


ISBN 0-7715-5 





